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1. THE C LEVEL EXAM: DISTINGUISHING CHARACTERISTICS

The C level language exam, introduced November 2013, aims to certify C1 and C2
level competence, on the scale set by the Council of Europe, as described by the
Common European Framework of Languages (CEFR). The C level candidate, according
to CEFR (2001), belongs to the proficient user category, and certification at this level
indicates a target language user who is both highly proficient and efficient in foreign
language use.

The theory of language underlying the C level exam is the same as that on which all
other KPG exams are based. The view of language that the KPG exam battery
adheres to is that language is a social phenomenon, and that to use language for a
variety of purposes means to take part in social practices. Language is a dynamic,
interactive, social phenomenon between the speaker and listener (or the reader and
writer). We convey meanings not by single, isolated sentences which occur in a
vacuum, but by more complex exchanges produced in a specific context in which the
participants’ beliefs, expectations, the knowledge they share about each other and
of the world, and the situation in which they interact play a crucial part and
determine the linguistic choices they will make. Language is not used to express
grammar or vocabulary; it is used to perform or fulfil certain functions or purposes
(e.g. to agree or disagree, to invite, to congratulate, to advise, to promote, to
convince, to request, etc.) and the functions we want to perform will determine the
shape of the text that emerges as we communicate with one another.

The C level exam has the following characteristics:

1. Itis an integrated-graded exam. Each module contains an equal number of C1
and C2 level items.

2. It aims to assess the foreign language knowledge and skills developed within
or outside the formal school system

3. The C level exam includes mediation activities for production, as does the B
level exam. That is, candidates at this level are required to produce oral or
written speech in English prompted by a Greek text.

4. Rubrics are always in English.
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2. OVERALL LANGUAGE ABILITY OF THE C LEVEL CANDIDATE

The C-level candidate is a proficient user of English. According to the CEFR’s (2001)
“global” representation, a C2 level candidate:

e Can understand with ease virtually everything heard or read.

e (Can summarise information from different spoken and written sources,
reconstructing arguments and accounts in a coherent presentation.

e Can express themselves spontaneously, very fluently and precisely,
differentiating finer shades of meaning even in more complex situations.

A C1 level candidate:

e (Can understand a wide range of demanding, longer texts, and recognize implicit
meaning.

e Can express themselves fluently and spontaneously without much obvious
searching for expressions.

e (Can use language flexibly and effectively for social, academic and professional
purposes.

e Can produce clear, well-structured, detailed text on complex subjects, showing
controlled use of organizational patterns, connectors and cohesive devices.

With reference to the CEFR (2001), the illustrative scales for C level competence in
reading, writing, listening and speaking are as follows:

lllustrative scale for overall reading comprehension

c2 | ® Can understand and critically interpret virtually all forms of the written
language, including abstract, structurally complex, or highly colloquial literary
and non-literary writings.
e Can understand a wide range of long and complex texts, appreciating subtle
distinctions of style and implicit as well as explicit meaning.
c1 | ® Can understand in detail lengthy, complex texts, whether or not they relate to

her/his own area of specialty, provided s/he can reread difficult sections.

lllustrative scale for overall written production and interaction

Cc2

e Can write clear, smoothly flowing, complex texts in an appropriate and effective
style and a logical structure which helps the reader to find significant points.

e Can express her/himself with clarity and precision, relating to the addressee
flexibly and effectively.
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C1

e Can write clear, well-structured texts of complex subjects, underlining the

relevant salient issues, expanding and supporting points of view at some length
with subsidiary points, reasons and relevant examples, and rounding off with an
appropriate conclusion.

Can express her/himself with clarity and precision, relating to the addressee
flexibly and effectively.

lllustrative scale for overall listening comprehension

c2 | * Has no difficulty in understanding any kind of spoken language, whether live or
broadcast, delivered at fast native speed.
c1 Can understand enough to follow extended speech on abstract and complex

topics beyond her/him own field, though he/she may need to confirm
occasional details, especially if the accent is unfamiliar. Can recognize a wide
range of idiomatic expressions and colloquialisms, appreciating register shifts.
Can follow extended speech even when it is not clearly structured and when
relationships are only implied and not signaled explicitly.

lllustrative scale for overall oral production and interaction

Cc2

e Can produce clear, smoothly flowing well-structured speech with an effective

logical structure which helps the recipient to notice and remember significant
points.

Has a good command of idiomatic expressions and colloquialisms with
awareness of connotative levels of meaning.

Can convey finer shades of meaning precisely by using, with reasonable
accuracy, a wide range of modification devices.

Can backtrack and restructure around a difficulty so smoothly the interlocutor is
hardly aware of it.

C1

Can give clear, detailed descriptions and presentations on complex subjects,
integrating sub-themes, developing particular points and rounding off with an
appropriate conclusion

Can express her/himself fluently and spontaneously, almost effortlessly.
Has good command of a broad lexical repertoire allowing gaps to be readily
overcome with circumlocutions.

There is little obvious searching for expressions or avoidance strategies; only a
conceptually difficult subject can hinder a natural, smooth flow of language.
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3. EXPECTATIONS FOR ORAL PRODUCTION AT C LEVEL

The C level candidate is expected to be able to produce continuous oral discourse
fluently, spontaneously and almost effortlessly while drawing on her/his personal
knowledge and experience and/or on information which is provided in the exam
material. Her/his language must be appropriate to the communicative situation,
while her/his pronunciation and intonation must not obstruct the communication of
her/his message in the target language.

More specifically, the C1 level candidate_is expected to be able to:

present and justify an opinion or express and explain why they wish
for/intend to do something,

present and develop an idea or argument,
agree with and support someone else’s point of view,
present and develop various aspects of an issue or a problem,

make an assumption or develop possible scenarios in relation to a situation
and how this will develop, how people will act, etc.,

express reservations about others’ ideas or proposals or about the causes or
consequences of a situation,

develop the pros and cons of one or more proposals,

propose the solution to a problem and defend their proposal by justifying
why they think it would be effective,

give instructions for taking action or present an action plan,
summarise the main points of a talk or a discussion,

present a common decision or conclusion related to an issue or an action
plan.

ask for explanations or clarifications,

comment on/react to previously stated positions.

In addition to the above, the C2 level candidate should be able to:

present and develop various arguments, views and ideas in a way which is
appropriate for different interlocutors in different contexts,

narrate in a natural way situations, events, facts and personal accounts in a
coherent and cohesive way,

use idiomatic expressions, being aware of how they are used in given social
circumstances,

reword in official language something that was originally said in everyday
language, transfer whatever their interlocutor has said to another audience,
and vice versa (e.g. explain something to children),

make a public announcement eloquently with the proper style and language,
so as to convey a message to their audience,

present a complex issue to an audience unfamiliar with it, adjusting the
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language according to the needs of the given communicative situation,
e correct an incorrect statement,

e use the appropriate expressions and strategies in order to give the floor to
their interlocutor or take the floor (and maintain it), to intervene in a
discussion, or to gain time in order to think or state the end of their
contribution,

e intervene in discussions relating to social issues with clear arguments and
formal or informal language depending on the communicative situation
(using humour, emotional language or indirectness when it is required),

e develop organized ideas about an issue posed by their interlocutor,
e add information from different sources in order to re-define a problem, and

e describe in detail the way an activity is carried out.

In terms of oral mediation, C level candidates are expected to be able to perform
the following tasks:

e mediate by summarising the content of a Greek written or spoken text,
conversation etc., into English,

e solve a problem in English by mediating information from a Greek text in a
convincing way,

e present and develop various aspects of an issue or problem in English based
on information from a Greek text.

4. OVERVIEW OF THE C LEVEL EXAM

As with all other level exams, the C level exam consists of 4 modules or tests. Each
module aims at assessing specific communicative uses of language.

Module 1: Reading comprehension

Module 1 tests reading comprehension skills and language awareness. It requires
candidates to skim through or scan complex, demanding texts of different discourses,
genres, registers, styles and lengths, aiming at assessing candidates’ understanding of
the overall or detailed meanings in a text, and their ability to make text or context-
related inferences or intelligent guesses, draw conclusions, etc. Moreover, some
items are designed to assess their ability to make language choices that are correct
and appropriate to the linguistic, discursive and social context.

C2 level texts are longer than C1 level ones and need finer intellectual processing,
whereas the questions asked at C2 level are more demanding in terms of the language
functions and cognitive processes required.

The test consists of 70 items, 50 multiple choice items (25 for each level) and 20
short answer items (10 for each level). The 50 multiple choice items are awarded a
maximum of 30 points (0,6 of a mark per item) whereas the 20 short answer items

EE_@I.:MAW:MBMMGHEH - EZNA 6
e =mmm

YNOYPFEID NA EKE

Eupwmaikf Evwen £l 4
opmcis Bomwvoet Topcie

M T ouyyenparobdnan tng EAAaGac ke Tng Evpwmaiir; Eveong




are awarded a maximum of 20 points (1 mark per item). The duration of this test is
120 minutes.

Module 2: Writing

This module tests candidates’ ability to produce written discourse and function as
mediators through written production. It consists of 2 activities, both of which
require the candidates to interact with prompt texts. In Activity 1, candidates are
required to understand, interact with and respond to an English text, whereas
Activity 2 requires candidates to use mediation strategies to produce a written text
based on information in a Greek text.

At C2 level, mediation strategies are more demanding in terms of the complexity of
messages and the precision required in relaying information. Therefore, candidates’
performance is also assessed in terms of the level of literacy they possess and the
natural flow of the written output based on the language choices that are correct
and appropriate to the linguistic, discursive and social context.

Each activity is marked with a maximum of 15 marks. The maximum total marks the
candidate can obtain from both written activities is 30 points from marker A and
another 30 points from marker B, i.e., the successful candidate can obtain a
maximum of 60 points for module 2. The duration of this test is 120 minutes.

Module 3: Listening comprehension

This module tests candidates’ ability to understand, with relative ease, standard
spoken language on both familiar and unfamiliar topics normally encountered in
personal, social, academic and vocational life. Texts, at this level, are non-scripted,
authentic or simulated-authentic, involving a wide range of speakers speaking
different dialects, with different accents and geographical/social varieties of speech.
Candidates are tested on their ability to understand the overall and specific
meanings in the oral texts, infer meanings, identify finer points, appreciate register
shifts, and extract specific information.

At C2 level, the oral texts used are heard only once, whereas at C1 they are heard
twice.

This test consists of 20 multiple choice items (10 for each level) and 10 short answer
items (5 for each level). The 20 multiple choice items are awarded a maximum of 30
points (1,5 marks per item), whereas the 10 short answer items are awarded a
maximum of 20 points (2 marks per item). The duration of this test is 30 minutes.

Module 4: Speaking

This module aims to test candidates’ speaking and oral mediation skills, and
specifically, candidates’ ability to (a) support a point of view based on written
prompts, given in the form of a role card, and discuss an issue developing their own
arguments), (b) respond to questions requiring their understanding of the content of
multi-modal or/and literary texts, and (c) function as mediators by relaying orally in
English information from a Greek text.

At C2 level, the questions and tasks are more demanding and more complex in terms
of the ideas included and the issues discussed, than at C1 level. Similarly, mediation
strategies are more demanding in terms of the complexity of messages and the
precision required in relaying information.
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The maximum total marks a successful candidate can obtain from all three activities
is 20 points from examiner A and another 20 points from examiner B, that is, a
maximum total of 40 points. The duration of the test is 30 minutes.

The minimum score for achieving the C1 level certification is 60/200, whereas that
for the C2 is 120/200.

5. CONTENT AND STRUCTURE OF THE C LEVEL SPEAKING TEST

Duration 30 minutes

Candidates are tested in pairs but do not converse with each

Mode of participation . . .
P P other. They interact with the Examiner / Interlocutor.

Activities

Warm-Up/Introducing Ourselves: (2 min for both candidates)

Addressing each candidate separately, the Examiner asks a few general questions (e.g.,
related to age, studies/work or hobbies) to break the ice and get to know the candidates.
The questions also provide information in relation to the candidate profile, enabling the
examiner to choose more appropriate tasks. Candidates are not assessed.

Activity 1: Debate (8 minutes for both candidates - 4 per candidate)

Each candidate responds to a task, consisting of a question with two parts, posed by the
Examiner. In the first part, each candidate is asked to support a point of view, for or against a
topic, based on written prompts provided on a cue card. In the second part, each candidate
is asked to support a point of view/position, discuss an issue, on the same theme as the one
in the first part of the question, providing his/her own arguments and/or examples.

Activity 2: Justification/Support of an opinion (8 minutes for both candidates — 4 minutes
each)

Each candidate is given one or more multimodal and/or literary text(s) and a task, which
consists of a question with two parts, requiring his/her understanding of the content of these
texts, the issues they address, the social implications that can be derived from these issues,
etc. Each candidate is given a different task and multimodal and/or literary text(s).

Activity 3: Mediation (10 minutes for both candidates- 5 minutes each)

Each candidate responds to a task, which consists of a question with two parts, requiring
him/her to function as a mediator by relaying orally in English information from a Greek text,
in order to fulfill a specific purpose based on the given task instructions. In the first part of
the question, each candidate is asked to mediate by summarizing the content of a Greek text
into English, whereas in the second s/he is asked to present and develop various aspects of
an issue or problem, in English, based on information mediated from the same Greek text.
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Materials used in the test

The Candidate Booklet

information about the test and guidelines on how to carry it out,
the Speaking Test Assessment Criteria Grid,

two pages of prompts (cue cards) for activity 1

three pages of Multimodal and/or literary texts for activity 2,

six pages of Greek texts for activity 3, consecutively numbered. Each
text has a title reflecting the theme and content of talk prompted by

these texts.

The Examiner Pack

e the Interlocutor Frame,

e the testitems, i.e., the tasks for Activities 1, 2 and 3,

e potential trouble spots during the Speaking Test and how to deal
with them,

e the Clevel Oral Assessment Criteria and Rating Scale

6. POINTS TO REMEMBER WHILE CARRYING OUT THE ACTIVITIES OF THE

C LEVEL SPEAKING TEST

Activity 1: Debate (each candidate responds to a task, consisting of a question with
two parts)

»

Select a debate topic. Each debate topic consists of a question with 2 parts:
The first part requires candidates to develop an argument (for or against) in
relation to the topic of the debate. For this part, candidates are provided with
cue cards (one FOR and the other AGAINST) which contain prompts to help
them develop their arguments. The second part requires candidates to
express their opinion on an issue related to the topic of the debate.

Each pair of candidates is given the same debate topic. Candidate A is usually
assigned the cue card FOR and Candidate B the cue card AGAINST.

Give Candidates A and B the debate topic. Ask candidate A the first part of
the question accompanying the cue card ‘FOR’. When Candidate A has
responded, ask Candidate B the first part of the question accompanying the
cue card ‘AGAINST’.

When Candidate B has responded, ask him/her the second part of his/her
question.

When Candidate B has responded to the second part of his/her question,
turn to Candidate A and ask him/her, the second part of his/her question,
and wait for his/her response.

If a candidate fails to respond to a question, is shy, confused, etc., help
him/her out by repeating the question, saying it a bit slower, showing
support, etc. If a candidate fails to respond again, do not insist by giving
prompts, helping out, etc., but carry on with the procedure.

Make sure you choose DIFFERENT questions from the SAME SET for each
candidate.
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Activity 2: Justification/Support of an opinion (each candidate responds to a task
consisting of a question with two parts, related to a multimodal and/or literary

text)
»

Select a different multimodal and/or literary text with the corresponding
task, for each candidate. Each task has a question with 2 parts, the first one
requiring the candidate’s understanding of the multimodal text and the
second focusing on the issues the text addresses, the social implications that
can be derived from these issues, etc.

When choosing multimodal and/or literary texts, take into account what you
have come to know about the candidates from the warm up stage (e.g. age,
social experiences, interests, etc.)

Begin with Candidate B. Choose a multimodal and/or literary text and ask
him/her BOTH parts of the question, simultaneously, and wait for his/her
response.

Choose a different multimodal and/or literary text for Candidate A and ask
him/her BOTH parts of the question, simultaneously, and wait for his/her
response.

If a candidate fails to respond to a question, is shy, confused, etc., help
him/her out by repeating the question, saying it a bit slower, showing
support, etc. If a candidate fails to respond again, do not insist by giving
prompts, helping out, etc., but carry on with the procedure.

Make sure you choose DIFFERENT multimodal and/or literary texts and tasks
for each candidate.

Activity 3: Mediation (each candidate responds to a task, consisting of a question
with two parts both of which refer to the same Greek text)

»

Select a different Greek text for each candidate, taking into account what you
have come to know about him/her (e.g. age, social experiences, interests,
etc.).

Begin by referring Candidate A to his/her selected Greek text and asking the
question, with 2 parts, which relates to it. Ask him/her BOTH parts of the
guestion, simultaneously.

Refer Candidate B to his/her selected Greek text and ask him/her the
guestion, with 2 parts, which relates to it. Ask him/her BOTH parts of the
question, simultaneously.

Allow both candidates to read their texts for about 2-3 minutes.
When they have both finished reading, address Candidate A again, repeat

both parts of his/her question and ask Candidate B to close his/her booklet
while Candidate A is speaking. Wait for Candidate A’s response.

When Candidate A has responded, turn to Candidate B, repeat both parts of
his/her question and wait for his/her response.

If a candidate fails to respond to a question, is shy, confused, etc., help
him/her out by repeating the question, saying it a bit slower, showing
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support, etc. If a candidate fails to respond again, do not insist by giving
prompts, helping out, etc., but carry on with the procedure.

®» Make sure you choose DIFFERENT Greek texts and tasks for each candidate.

7. THE GENERAL SPEAKING TEST PROCEDURE

Throughout the exam, there are two assessors and two candidates in the exam
room.

Both assessors evaluate the candidate and fill in both parts of the “Oral
Production Evaluation Form”.

The assessor who has the role of Evaluator 1 sits on the side and is silent. S/he
listens, observes, takes notes, and rates each candidate’s performance on the
spot, using the “Oral Production Evaluation Form”.

The assessor who has the role of Examiner - Interlocutor is the one who sits facing
the two candidates and who conducts the test, interacting with them. S/he rates
candidates when they have left the exam room. So, besides being the Examiner,
s/he has the role of Evaluator 2.

The candidates are examined in pairs.

The candidates take turns in doing the required task first. This means that if
candidate A is the first one asked to respond to the questions of Activity 1, it is
candidate B that is asked to begin Activity 2 and candidate A that is asked to begin
Activity 3 and so on.

Assessors should change roles frequently. It is recommended that they change
roles as Evaluator 1 and Examiner (+Evaluator 2) when they have conducted the
test with 2-3 pairs of candidates. However, the frequency of role changing is up to
them.

Both people conducting the speaking test are equally responsible for carrying out
the test successfully.

[Alternative position 1 | [Alternative position 2 |

) Examiner - .
Examiner - Interlocutor Examiner -
Rater Rater

’ Candidate
A B
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8. THE ROLE OF THE EXAMINER

Responsibilities of Examiners

To assess the candidates’ oral performance by taking into account the level
and purpose of the C level exam.

To create a comfortable atmosphere providing the candidates with sufficient
encouragement enabling them to perform to the best of their abilities.

To ensure test condition consistency by following the guidelines for examiner
conduct.

Examiner conduct throughout the test

Speak clearly and loudly for candidates to understand.

Always use English (even if the candidate slips into his/her mother tongue).
Smile and have a friendly, cheerful attitude towards the candidates to make
them feel at ease.

Do not interrupt candidates while they are speaking as this might affect their
confidence and their flow of ideas.

Always assess taking into account what the candidate has managed to do
rather than what the candidate has done wrong. Remember that this is a
stressful experience for the candidates and the language produced during the
exam will not resemble a natural conversation.

Before the test begins

Bring the candidates into the exam room, show them where they are
supposed to sit, introduce yourself and your colleague, and ask for the
candidates’ names.

Explain the duration and procedure of the test (use body language to make
your language more comprehensible) in order to prepare the candidates and
to familiarize them with your speech pattern and the English speaking
environment. Use the Interlocutor Frame throughout the test.

During the test

Always speak clearly for candidates to understand. If you sense that they
have not understood your instructions, repeat them and use body language
to make instructions comprehensible.

Demonstrate sensitivity and allow candidates time to respond, moving on to
the next task or candidate, when it is obvious that there will be no further
response. Long pauses should be avoided since they will make the candidate
feel uncomfortable.

When each task is assigned, make sure the candidates understand what they
are expected to do. If they seem confused, check their understanding by
asking “Do you understand this task?” “Would you like me to repeat?”.

Do not show that you disapprove of their performance when they give a
wrong response, but do provide positive feedback (“OK”, “that’s fine”) when
they manage to respond, despite errors.

If the candidate gets stuck or seems unable to continue, try encouraging
him/her by repeating the last part of his/her previous utterance, or
prompting him/her by saying “anything else?”

Do not correct candidates’ errors.

Eﬁﬁ@luawmmammwm - EZNA 12

Eupwmaikf Evwen £l 4 HPE] A !
E Korruwut Tapsio
e H= Me n cuvpnuaroséman e EMSac ke e Eupumaliic Eveane




e Be supportive. Never show displeasure, disappointment, surprise, even when
the candidate has provided an unexpected answer.

e Use conversational signals (e.g., nodding of head, phrases like “uh hum”) to
mark participation in the exchange and to help it flow.

At the end of the test

e Thank the candidates for their participation.

e Do not give any information regarding the candidates’ performance.
e Say goodbye and lead them out of the room.

[ J

marks.

Take the completed evaluation form from the second examiner and fill in your

9. POTENTIAL TROUBLE SPOTS DURING THE SPEAKING TEST

PROBLEM

SOLUTION

What do | do...

Follow suggestions below

...if the candidate is hesitant, makes long
pauses or produces little output?

. Repeat the candidate’s last phrase with

rising intonation.

. Ask a few prompting questions (Is there

anything else you would like to add...?).

. Ask the candidate if s/he wants the

qguestion repeated.

...if the candidate is nervous and has
difficulty in speaking?

. Smile, use body language, facial expression

(7]

and intonation to make the candidate feel
more comfortable.

. If you asked the nervous candidate to begin

first, switch to the other candidate and
then come back to the nervous candidate.

...if the candidate draws a blank and seems
unable to answer?

. Repeat the question/task.

NOTE:

> Any extra help or guidance (as described above) given to a candidate should be taken into

account in the assignment of the final mark.

» Remember that you are there to assess candidates and not to help them or teach them. It is very
easy to slip into the teacher’s role and supply the candidate with a word s/he is searching for or
to complete the candidate’s phrase in order to keep the candidate going. Avoid providing

unnecessary help as much as possible.

A\

Do not change or add more information to task instructions.

» If a candidate does not understand a word in the task instructions, you may give a synonym if you
are asked to, but this should be taken into account in the assignment of the final mark.
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10. THE INTERLOCUTOR FRAME FOR THE C LEVEL SPEAKING TEST

In order to ensure that all KPG candidates are treated fairly in oral exams and
undergo the same test taking experience, and in order to reduce the variation in the
talk of interlocutors (and the kind of accommodations they make) an Interlocutor
Frame has been introduced for all levels of the speaking test. Other examination
systems have introduced the same practice (e.g. Cambridge Local Examinations
Syndicate) which they call Interlocutor Scripts. In essence, an Interlocutor Frame (or
script — just like a script an actor reads from) spells out exactly what the interlocutor
should say from the moment the candidates enter the room till the moment they
depart. Research has shown (see Fulcher 2003) that interlocutor frames do minimize
the differences between the talk of interlocutors and result in a fairer test.

Please acquaint yourself thoroughly with the frame and use it to conduct the

speaking test.

INTERLOCUTOR FRAME FOR C LEVEL — Part 1 (warm-up & Activity 1)

Introducing ourselves — Ice-breaking questions (2 minutes for both candidates) [NOT MARKED] |

Examiner:  Good afternoon. Welcome. Can | have your evaluation forms, please? (Take them
and give them to your co-assessor, making sure you don’'t mix up who is who).

Thank you, please take a seat.

My name is (and) this is my co-assessor . Slhe will be
observing us.

Please speak in English, loudly and clearly, throughout the test. You may ask me to
repeat task instructions or give any other clarifications necessary but only in
English. So... What is your name? (Write it down). And yours? (Write it down).

Examiner:  (Addressing Candidate A) So (his/her NAME), what do you do ...? / where do you
live? / do you have a lot of free time — any hobbies? etc. (any general questions to break
the ice and get to know the candidate.)

Examiner:  (Addressing Candidate B) And what about you (his/her NAME), why are you
sitting for this exam? / what do you do ...? / are you very busy at work/school? etc.
(any general questions to break the ice and get to know the candidate.)

Activity 1 (8 minutes for both candidates - 4 minutes each) \

Examiner: Ok. Let’s start with Activity 1. | will ask each one of you a question with two parts

and you will each have about 4 minutes to justify and support your position.
So, (Candidate A's NAME) turn to page of your booklet and look
at cue card number . Here’s the first part of your question. (Choose a
question with two parts from one of the sets appearing below, and ask Candidate A the
first part of the question referring him/her to its cue card).

Examiner:  (When Candidate A has finished). Thank you.

Examiner:  (Candidate B's NAME) turn to page of your booklet and look at cue card
number . Here’s the first part of your question. (Choose the other question
with two parts and its cue card from the same set of questions as the one used for
Candidate A, and ask Candidate B the first part of the question referring him/her to its cue
card).

Examiner:  (When Candidate B has finished). Thank you.

Now, the second part of your question is (From the same set of questions, choose the
second part of the question you chose for candidate B and ask him/her).

Examiner:  (When Candidate B has finished). Thank you.
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Examiner:

Examiner:

Now, let’s go on with (Candidate A's NAME). Here’s the second part of
your question. (From the same set of questions, choose the second part of the question
you chose for Candidate A and ask him/her).

(When Candidate A has finished). Thank you.

INTERLOCUTOR FRAME FOR C LEVEL - Part 2 (Activity 2)

Activity 2 (8 minutes for both candidates - 4minutes each)

Examiner:

Examiner:

Examiner:
Examiner:

Examiner:

Examiner:

Examiner:

We can now go on with Activity 2. | will give each one of you one or more texts or
visuals and | will ask you a question with two parts. You each have about 4 minutes
to answer.

Start with Candidate B this time.

Let's start with (Candidate B's NAME). (his/her NAME), turn to
page (Select a page from the Candidate Booklet) and look at visual(s) / text
(s) number (s) (Select one or more texts from this page) and (read

out its question, which is given below). Look at your visual(s) / text (s) for about a
minute and | will repeat the question for you.

After about a minute. Ready? Ok (Repeat the task).
(When Candidate B has finished). Thank you.

Now, (Candidate A's NAME), it's your turn. Please, go to page
(Select a different page from the Candidate Booklet) and look at at visual(s) / text (s)
number (S) (Select one or more texts from this page) and (read out

its question which is given below). Look at your at visual(s) / text (s) for about a
minute and | will repeat the question for you.

After about a minute. Ready? Ok (Repeat the task).
(When Candidate A has finished.) Thank you.

INTERLOCUTOR FRAME FOR C LEVEL - Part 3 (Activity 3)

Activity 3 (10 minutes for both candidates- 5 minutes each)

Examiner:

Examiner:

Examiner:

Now, let’s move on to Activity 3. | will give each one of you a Greek text to read and
a question with two parts to answer. After reading your texts, you will each have
about 5 minutes to respond to the question. You can use the blank paper to take a
few notes if you wish. You can both read your texts for about two minutes and then,
before you start, | will repeat the questions for you.

Start with candidate A this time.

Let’s start with (his/ner NAME). Go to page (Select a page with a
text from the Candidate Booklet) and look at the text and (choose and read
out the question).You can read the text for about two minutes and then, before you
start, | will repeat the question for you.

Now, (Candidate B's NAME), Go to page (Select a different page
with a text from the Candidate Booklet) and look at the text and (choose and
read out the question). You can read the text for about two minutes and then, before
you start, | will repeat the question for you.

After about two minutes

Now, (Candidate B's name) please close your booklet until _ (Candidate
A) has finished responding. Let’s start with (Candidate A’s NAME).

Ready? Ok (Repeat the question). (When Candidate A has finished). Thank you.

Now, (Candidate B's NAME), let’s continue with you. Ready? OK (Repeat
the question). (When Candidate B has finished). Thank you.

This is the end of the examination. Have a nice morning/afternoon/ evening.
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11. THE C LEVEL ORAL ASSESSMENT CRITERIA AND RATING SCALE

The new common rating scale for oral production consists of two main parts:

» Part 1, ‘Task completion’, focuses on the extent to which the candidates
have completed the set tasks. This part includes criteria which have to do
with the degree to which the candidates responded appropriately and
achieved the communicative purpose of the task. Candidates’ performance is
assessed separately for each task.

> Part 2, focuses on overall language performance and consists of criteria
which focus on the quality of language output. The 6 criteria which make up
this part relate to the candidates’ performance as a whole during the test.

The C level Oral Assessment Rating Scale (see Appendix 5) consists of the following
two parts:

Part 1: Criteria for ‘task completion’

These are broken down into criteria for assessing activity 1 (Debate), activity 2
(Justification/Support of an opinion) and Activity 3 (Mediation), and provide descriptors
on a scale from 1 to 5, each point of the scale representing a different level of
achievement:

e Point 1 describes the candidate who had a poor attempt at responding even
to the first part of the task, gave a brief, uninformative or wrong answer or
no answer at all. His/her performance is unsatisfactory for C1 level.

e Point 3 describes the candidate who responded reasonably to the first part of
the task but had some difficulty with the second part, and whose
performance is satisfactory for C1 level.

e Point 5 represents a candidate who responded effectively to all parts of the
activity and whose output is fully satisfactory for C2 level.

Part 2: Criteria for overall language performance (‘Quality of production’)

This part of the rating scale focuses on the candidates’ quality of language
performance on all activities of the speaking test. The criteria that make up the
second part of the scale correspond to the components of oral communicative ability
and are common across levels since they derive from a common theory of language
and a common view of communicative language ability. These include:

e Pronunciation and intonation: whether the candidate pronounces clearly,
stresses individual words correctly and uses appropriate intonation when
forming sentences.

e Lexical range and appropriacy of linguistic choices: whether the candidate
uses a sufficient range of vocabulary, appropriate for the situation as
determined by the question/task.

e Grammatical accuracy: whether the candidate uses the language accurately.

e Fluency: whether the candidate produces language with spontaneity and
with relative ease.

e Communication strategies: whether the candidate use strategies, e.g.
clarification requests, use of synonyms, paraphrase etc., to overcome gaps in
communication and facilitate the flow of conversation.
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e Cohesion and coherence: whether the candidate’s ideas are logically ordered
and sentences appropriately linked.

The points 1 to 5 on the Likert scale for language performance, represent the
following:

1= Unsatisfactory (OUTPUT UNSATISFACTORY FOR C1)

2= Partly unsatisfactory (OUTPUT PARTLY SATISFACTORY FOR C1)

3= Moderately satisfactory (OUTPUT SATISFACTORY FOR C1)

4= Satisfactory (OUTPUT PARTLY SATISFACTORY FOR C2)

5= Fully satisfactory (OUTPUT SATISFACTORY FOR C2)

The points on the rating scale are not marks. Each point on the 5 point Likert scale
represents a different qualitative judgment of the level achieved by the candidate.
This judgment concerns his/her overall language performance on the test.

Although all criteria are assessed on a scale of 1 to 5, each criterion has been
assigned a different weighting depending on the level being tested. The final mark
for the speaking test is thus calculated automatically on the basis of the examiner’s
assessment of each criterion on the five point scale and on the basis of the weighting
factor that has been assigned to each criterion.

The rating scale includes descriptors for points 1, 3 and 5.

12. USING THE OFFICIAL ASESSMENT FORM

There are two columns for marking. Column 1, on the left-hand side, is filled in by

Evaluator 1 who assesses while the candidates are taking the test, and Column 2, on

the opposite side, which is filled in by Evaluator 2 (the Examiner), as soon as the

candidates leave the exam room.

» Make sure the candidates’ names and code numbers are on their respective forms.

» Both Evaluators mark the boxes in the columns in ball point pen (black or blue).

» Remember when you are assessing as instructed that a 1 on an activity indicates
not merely that the candidate has no competence in English whatsoever or that
s/he has not talked at all but that s/he does not have the particular knowledge or
competence that a C level user of English should have.

» Since Evaluators record their marking separately, their ratings may differ.

» Do not mark the form before you have made your final decision on the points you
will award.

» The overall rating for each candidate — the total mark on the test — is electronically
computed, so there is no space provided on the Form for this.

» Make sure that you know how you will be marking the Assessment Form.
Corrections are not permitted on the Form, which should not be wrinkled or
damaged in any way. However, if you do make a mistake and must correct it, take
it to the Exam Centre Committee so that they will help you deal with the problem.

» Fill in the appropriate boxes for each scale like this: ==
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13. EVALUATING CANDIDATES’ ORAL PERFORMANCE AT C LEVEL
A SPEAKING TEST SIMULATION TASK

C LEVEL SPEAKING TEST SIMULATION TASK

This task serves as an overall assessment of your understanding of the C level
assessment criteria and your ability to apply them effectively in assessing the oral
production of two candidates, as you would do in a real KPG speaking test.

Before viewing
In order to work on the simulation, you will need:

e the Clevel Oral Assessment Criteria & Rating Scale found in Appendix 6,

e the C level Simulation Evaluation Form, which you will fill in during viewing,
found in this section further down,

e the specific tasks for the C level activities from the Examiner Pack used in the
simulation, (see Appendix 1) and

e the actual materials for the C level tasks from the Candidate Booklet, i.e.,
prompts (cue cards), multimodal and/or literary texts and Greek texts, used in the
simulation (see Appendices 2, 3 and 4, respectively).

While viewing

While viewing, place yourself in the position of the Examiner/rater and rate each
candidate’s performance on the basis of the C level oral assessment criteria. You
may wish to note down some examples of their language performance to help you
justify your marks.

After viewing

Once you have completed your assessment, compare your answers with the KEY,
which you can find in Appendix 5.
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C Level Simulation — Evaluation form

Ismini

Tindareos

TASK COMPLETION

Mark

Comments (1-5)

Comments

Mark
(1-5)

ACTIVITY 1
DIALOGUE/INTERVIEW
1-5

ACTIVITY 2
ONE SIDED TALK
1-5

ACTIVITY 3
MEDIATION
1-5

QUALITY OF
PRODUCTION

Mark

Comments (1-5)

Comments

Mark
(1-5)

Pronunciation and
intonation
1-5

Lexical range and
appropriacy of
linguistic choices
1-5

Grammatical accuracy
1-5

Fluency
1-5

Communication
strategies
1-5

Cohesion & coherence
1-5
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APPENDIX 1: TASKS AND QUESTIONS FROM THE EXAMINER PACK

ACTIVITY 1: DEBATE

TASK 1 (Page 3)

Candidate A (Card 1)

Young adults should live with their parents, even when they can support themselves. Defend
this opinion by using the cues in CARD 1 below. Then support the view that the economic
crisis in Greece is bringing people closer together and is motivating collaborative action.

Candidate B (Card 2)

Young adults should not live with their parents even when they can support themselves.
Defend this opinion by using the cues in CARD 2 below. Then support the view that family
values have changed in Greece, and explain how and why.

TASK 2 (Page 3)

Candidate A (Card 3)

Social networks have a positive influence on individuals. Support this opinion, using the cues in
CARD 3 below. Then explain how one could use social networking or just the internet for educational
purposes, in the school context.

Candidate B (Card 4)

Social networks have a negative influence on individuals. Support this opinion, using the cues in
CARD 4 below. Then explain how social networking has changed human relationships.

ACTIVITY 2: ONE-SIDED TALK

TASK 1 (Page 5, multimodal texts 1&2)

Focus on one of the two comics below and explain what you think is funny about it. Then tell
us whether you find it offensive or not, and justify your opinion.

TASK 2 (Page 5, multimodal texts 3&4)

Tell us what you think is humorous about each of the two comics below and then tell us
what sort of comment comic 3 or 4 makes about today’s social conditions and human
relationships.

TASK 3 (Page 6, multimodal texts 5&86)
By looking at the two advertisements from the 1950s below, tell us why such advertisements

would be totally inappropriate today and, to the extent that you can, explain how
advertisement discourse has changed since then — how different ads are today.

TASK 4 (Page 6, text 7)

Read Text 7 and comment on the remark the writer makes. Then explain what type of social
criticism it makes about today’s society.
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ACTIVITY 3: ORAL PRODUCTION & MEDIATION
TASK 1 (Page 8, text 1)
Read Text 1 and tell us in English what it promotes. Then, on the basis of the same
text, tell us exactly what the “Synergy Project” offers to potential clients.
TASK 2 (Page 9 text 2)
Read Text 2 and explain in English if you think the title of this book-review is
appropriate and explain why you think so. Tell us the basic points that Stiglitz makes

in his book, arguing against the neoliberal ideology that has made society so
intolerably unfair.

TASK 3 (Page 10, text 3)

Read Text 3 and tell us what stevia is. Then, on the basis of the same text, tell us
what the aim of the article is and what it foresees about this product.
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APPENDIX 2: CUE CARDS FOR ACTIVITY 1 FROM THE CANDIDATE BOOKLET

ACTIVITY 1: DEBATE

TASK 1
Candidate A
CARD 1
YES
e strengthens family bonds
e helps save money
e contributes to family
expenses/housework
Candidate B
CARD 2
NO
e become independent
e have privacy
e avoid conflicts with family members
TASK 2
Candidate A
CARD 3
YES
e easier communication all over the
world
e more business opportunities
¢ helps us find old acquaintances
Candidate B

CARD 4

NO
o fosters a superficial sense of
friendship
e danger of being harassed
e possibility of being “cyber-stalked”
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APPENDIX 3: MULTIMODAL/LITERARY TEXTS FOR ACTIVITY 2 FROM THE
CANDIDATE BOOKLET

ACTIVITY 2: ONE-SIDED TALK

Of course, the passenger-side What do you mean I don't match? ‘

air bag is optional... Everything I'm wearing is wrinkled.

TASK 2

SEE HONEY, NOW YOU %
DON'T HAVE TO WASTE

TIME ASKING ME HOW WY | .
DAY WENT.., JUST CHECK /1 [
MY BLOG SITE! .

| WANT TO SMOKE? |
* MEET NEW FRIENDS .* /
. OUTSIDE!

It wasn't long afterwards that Samantha
started blogging someone else.

= EINA 2

= @
TON A




TASK 3

“TO ELMT A i
AN TRAR-
L FILLPIONIG
BSHET WITH |
UNDERWOOD

DEVILED HAM

IVE

Look this ad ever carefully. Cirele the
items you wanit for Christmas. Show it
to your hushand. If he does not go
io the store immediately. ery a little.
Noi aa lot. Just a little. He'll go. he'll go.

CIHCLE ALL THE QUALITY DORMEYES AFFUBANCTS YOL WaNT!
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Look this ad over carefnflixalPick ont what yon.

g e, S S Pl : wife wants. Go buy it. Before she starts (o ery.
— s e AR VOOR Diormeyer
—_— [Dlormeyer

UNDERWDOD DEVILED HaM MAKES & SAMDWICH A

TASK 4

“Shakespeare, in the familiar lines, divided great men into
three classes: those born great, those who achieve
greatness, and those who have greatness thrust upon them.
It never occurred to him to mention those who hire public
relations experts and press secretaries to make themselves
look great.” (Daniel Boorstin)
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APPENDIX 4: GREEK TEXTS FOR ACTIVITY 3 FROM THE CANDIDATE BOOKLET
ACTIVITY 3: ORAL PRODUCTION & MEDIATION

TEXT 1: THE SYNERGY PROJECT

{_

C-' RSN AT Y ErofeaC T gr

Abaut s |

O OuVEPYATIKOG XWPOG, YvWOoTog otn Olebvn
TIPOKTLKN LE TO Ovopa coworking space, gival évag
eldka Slapopdwpévog Kal TANPWS €EOTALOUEVOC
Xwpog ypadeiwv, o omoiog areuBuveTal KUpiwG ot
ehelBepoug  emayyelpatieg, avBpwroug TOU
SouAglouv amod TO OTitl, UIKPEC ETILXELPAOELC KoL
dottntéc. ItoX0o¢ Twv coworking spaces eival va
napéxouv AUon otéyaong coe Omolov emBupel va
epyaocBel aMda TO atoulkd TOu TEPLBAAAOV
epyaoiag 6ev Tov KAAUTITEL AMOAUTO O UTIOSOUEG.
O poOAoG TOUG OUWG SEV OTAATA OTNV TOPOXH TOU
XWPOU Kal TwV AVECEWV EVOG cUyxpovou ypadeiou.
Mia Aoylkr) cuvepyoaoiag mpodyetal Kal o XpHotng
TOU XwpPou €xel tnv duvatdtnta va Siktuwbel pe
enayyelpatiec  amo  Siddopoug  Topelg,  va
avtalddagel Bonbela, amoelg kot LOEEC yla TNV
S0UAELA TOU Kat va SLapopdwaoeL VEEG CUVEPYAOILEG.

To Synergy Project avolée TIg MOPTEC TOU OTNV TILO
Opopdn yeltovia tng ABrvag, SimAa oto Mouoeio
™G AKPOTOANG KAl pia ovdoa ormd to otabud tou
UETPO. AnuoupynOnke oe 200 TETPAYWVIKA HETPOL
avolytou  xwpou alyxpovng oxediaong Kot
epyoolakng Aoywkng, pe Stapdpdwon mou euvoel
TNV  OUVEPYATIKOTNTO. 2KOTOC TOU €ival va
TPOoodEPEL OLKOVOULKEG Kol EUEALKTEG AUCELC OTOV
KABe emayysAportia, etotpia kat pottnth, oL onoiot
Paxvouv éva xwpo yia va SouAéPouv, e€omAlopévo
ME TIC TO TIANPELS Kol OUYXPOVEG UTIOOOUEG
vpadeiou.

To Synergy Project mpoodépel tnv emloyn
evolkliaong €vog £TOlMOU Kol  OAOKANpwHEvVA
efomAlopévou ypadeiou oe ekelvov ou Payvel yla
ETMAYYEALATIKO XWpPo Kot B€Ael va amoduyel TIg
emBaplvoelg TmoU emépyovial amo tnv picbwon
evOG OKlvATOU Onw¢ elval To evoiklo, Ta
KolvOXpnaoTa KoL To TpExovTa £€odal.

Eup«mumn Evwonp CIATKH ¥

Korruct Tapsic

YMHPEZIEZ

AiBouoa cuvedpLacewv

O HoVTEPVOCG KoL TTANPWG
€EOMALOMEVOG XWPOG CUVESPLACEWVY
Tou Synergy Project £xeL StapopdwOei
WOoTE va eEUTINPETEL CUVAVTIOELG
epyooiag Twv 6-8 atopwv. Alabétel Ta
IO oUyXpova TEXVOAOYLKA Epyoleia
WOoTE va OpEXEL KABe duvath
£UKOALO OTOUG XPHOTEC.

Ofoelg epyaoiag

To Synergy mapExeL oTovV
enayyeApatio kot otov dpoLtntr tnv
SuvaTOTNTA VA TIPOCOPLOCOEL TIG
npoodePOUEVEG UTINPECLEC CUNPWVA
ILE TG AVAYKEG TOUG.

Npoocwrnikoi epyaciakol xwpot

Zuvdualovtog TNV AmoKAELOTLKOTNTA
TIOU TTAPEXEL £VAG TIPOCWITLKOG
£PYOOLAKOC XWPOG KAL TNV EUKOAN
oAANAemiSpaon e TNV KOwoTNnTa, Ta
Mpocwrikd ypadeia mpoodpEpovtat
bavika yla eAelBepoug
enayyeAatieg mou evSladpépovtal yla
TN UOVLUN OTEYOON TWV AVOYKWY TOUC.

padeio cuvepyaoiag

To ypadeio ouvepyaoiag
SnuoupynBnke waote va efumnpetel
LLKPEG OUASEC (EWG 5 aTOUWV) OTIWG
startup emiyeLproEeLg Ko POLTNTIKEG
opadeg.
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TEXT 2: AMERICAN DREAM

TO TEAOZ TOY...
AMEPIKANIKOY ONEIPOY

O vouneAiotag owkovopoAoyog Joseph E.
Stiglitz nepypadet toug p0OoUG TNG
olKkovouiag Kat To agopnto BAapog Tng
ovLoOTNTO.

Y10 BBAio Tou The Price of Inequality: The
Avoidable Causes and the Invisible Costs of

Inequality, o Stiglitz meplypddel mwg n
axaAivwtn efoucia Kal n aoUYKPATNTN
amAnotia  ypadouv TOV EMITAPLO TOU
OLLEPLKAVIKOU OVELpOU.

H umooyxeon ywa tnv APEPLKA WG yn NG
gukalplag £xet  ouvtplBel amd TOUG
OUYXPOVOUC TIAEOVEKTEG TUPAVVOUG, Ol
omoiolL amoteloUv T0 1%, evw HEeEYAAQ
THAMaTa Tou 99% ¢’ OAo TOV KOOUO €XOUV
apxloel va StadnAwvouv tnv opyn toug. ¥’
QUTA TN OUXVA XOOTLKA opyr, OMwG TNV
€xoupe 6eL oto kivnua Occupy Wall Street
kal otoug indignados tn¢ lomaviag, o
Stiglitz divel oxnua, eudpadela, ovoia kat
KUPOG.

Kat &ev TO KAVEL OTO OVOHO MLOG QVTL-
KQTUTAALOTLIKAG EMAvVACTAONG AAAA e OTOXO VOl
amoomnacBel 0 KATUITAALOPOC oMo Tov dovra-
HUEVTOALOUO TNG EAEVBEPNC AyOPAG KL VO UTTEL
0TNV UTNPECia TwV MOAAWY, OXL TwV Alywv.

KortaAlopog Ue apyEg

O Stiglitz elval évag amd Toug OLKOVOROAGYOUG
TIou mpoomaBbouv va €UduorooUV Kol TIAAL
NOWKES apXEG oTov KamtaAlopo. Yrootnpilel ot
¢dtavoupue ¢’ éva eninedo aviocotnTag mou eivat
«adopnto». ¥’ ekelvoug Tou avalntouv TIG
«mpooddoug» mepapPavovial  emikepaAng
HOVOTIWALOKWY  ETIXELPNOEWY,  XPNHUATLOTEG,
peyaAoSiknyopol kot ToAAOL amod autoug mou
urotiBetat otL pubuilouv TO OULOTNUO —
TIOALTIKOL Kal énuoolol Asttoupyoi, oL omoiot
SladBeipovral kat e€oudeTepwvovTal Ao TOUG
«AOUTTLOTECGY KOl ATO TNV QUTANOTLO TOUG.

2to «medlo pdxng Twv WOewV», oL KUBEPVAOELS
otpEPouV TN U0 OUASO TIOALTWVY EVAVTIOV TNG
OAM\NG, Sauuovormolwvtag TuY. €KEIVOUC TOU
maipvouv emdOPATO KOWWVIKAG TIPOVOLAG, EVW
auto Tou o Stiglitz amokoAel «emdotnon mpog
TLG ETALPELECH TTAPAUEVEL AVEEEAEYKTO.

Mpadel o Stiglitz: «To va mpooéxelg to cupdépov
Twv GMwv (1 @AAa Adyla TV Kol eunuepia)
glval otnv mpaypaTikotnta pia mpolinobeon yla
™ Ok oou eunuepia... Sev eival amAwg KaAo

yia tv Yuy), €lvat kadd Kol yl TV
ETUXELPNUOTIKOTNTALY.
Avotuxwg, autod akplPwg elvar mou Sev

KataAaBailvouv TIOTE OL TIAEOVEKTEG Kol TO
TN MO TO TTANPWVOULE OAOL!

Korruct Tapsic
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TEXT 3: STEVIA

Stevia

[ e |

| 4 | 12 | CIEONOMLA

TO KPHMA |

H otépia kepbilea Toug EAANVES TTapaywyolS

To evliagipov yia vEEg EvahAakTIkEG
KQMMERYEIES, HE OKOTS Try TTApayyn
TpoiovTy Tow fxouv {ATRan,
Ol OVO OTRV EYXRIC arAd KOl
ot SiEBvn ayopa, yiveral
ochoiva kal Mo EVTovo, EE
avTidean pe TIc Tapabodakeg
KQMIEDYEIES, OTIOC QUTEC Tou
Pappaxiod f nc maTdTag, Tow
mhiov elval xaunhéic OE
avTay@VIoTIKOTNTA, 1 oTefia
kepE&iCEl ouvexeag Edapog. HEn
otnv EAAGEQ pETpApE 53
orptupata Blrohoyikhg
kQMEDYEIQC OTERIOC Kol Ghha
700 mepitrow GLUPATIKAS, KE TRV ATNGN yIa 10
vEo wavTikaraoTaton Tng {dyxapne va Baive Ta
TeEAELTOIG YpoOvIa Sioprac auEavouevn.

Bvapon ypovo perd Ny adooddtnon  Tav
YALKQVTIKGY OLTIV TNG OTERIC yIa Xpnan aTa
TROMIUA, 1 TTIVUA YIa TRV TRAYUaToToinon Tou
TpTow auvESPIoL SecpeTal TThAEoY KaTahAnAn.
Emiéytrke 0 Bohog kaBoog exel Exouy avarruyBe
&N kaAhipyeElec, LOMQ@VA HE TOUC
SlopyavwTEs, atny amogeacn yia ) defayayn
TOU TUVEGDIOL TUVERTAE TO YEYOVOS AT TTOAEC
ETOINEIEC  ExOUv BI0GYE TPOMIUA PE  ¥pron

yAukavTIkoD amd orifia otny ayopd kal TG To
evBIapEDOV TOL KOO Eival TTOA PEYaAD.

H wvia Coayapns £xg KQTAKTNOE
Aan PEYAAD TOOOOTS TN
Blognyaviag Tpo@ipmy kal ol
mpoPhwec sval anuepa kA
Tapandvo and aigitdotec. Ta
EMOPEVa ¥povia, n otifia
EKTILEITCN OT B0 KOAMERYEITAI OF
8 exartoppupia oTpEPUATA
TIOYKOTIE IO VE KOADWE TN
BieBvr karavaiaon tne. ALifa
va onueaBe o1 TponyuEvES
ypeg, omwe n lamavia,
napoudidie SiElosLon oTny ayopd LEyaldTEDn
Tou 40%, ExovTAC aVTIKATAOTACEH TTAMPWS TN
Ldapn kanr dhha TexvnTd yhokavnied. Mhiéov n
¥xprion Tng oTefiacg iéxsl diaboBzi kol
XPNOINOTIOIETAl WG TUUTTARPLUG SICTROMAS
TROMQIHNO QTTO TOAARIBUES XOPEC.

Aifer va onpeBe om n EAAGSa Qecopeital
(TROVOMIOLYOCH XDpd YO Thv &Y Adyo
KOhMEpYEIQ, apol N QLTOTERIOSOS ELVOEL TV
avdantoln Tou ¢utol, bivoviag tEaipeTikd
HEYQMES TTOPOYWYES OF OXECT) HE GAMEG XCIDEC,
GO0 TO QUTS EYEl TO OO 1 kKal AyOTEQO TEAKO
LYOC TTRIV Ty TTERIo&0 TNG KOTIRG,

Ta olkovopikd anotehiopata g emoiag kalképyeag ng otifiag, pe Pdon SiBvry oTota (o

TERITITCO N TTARAYYAC TGV OTTOROGOTLV ATTA TOY QypaTh] giva;

»  Tokootog mapayayne kupaiveralota 400-500 € / orpéuua

» To kaBapd kipbog ava OTpéUpa kupaiveTal amd 150 - 250 fopd, avaioyd PE Ty OTREPMATIKN
amohoon Kal avahoya HE TNV TIKA MAfooe 1wy Enpav @uAkoy TS aTEfiac , n omoia onuepa
kupaiveral amd 1- 1.5 eopa/ kikd, Anhadn 1o kaBapd kipboc Ba avipyetal TEpIToL aTe 50% Tou
ETHTIOL KOOTOUC (Gnhabn amaboon kepahaiow 50%).

————

—_—
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APPENDIX 5: C Level Simulation KEY

Ismini Tindareos
TASK
COMPLETION comments mark comments mark
T ot esgodsto e sk
assigned in a fully satisfactory manner. by si y .
. y simply repeating the prompts
She uses the prompts provided as a ven with 1o elaboration and
starting point to develop her arguments grovi des a brief but somewhat
and provides a clear response to the p .
R informative response to the
second question justifying her q .
arguments. second question.
ACTIVITY 1 Her repetition of some points already 5 2
DEBATE mentioned to answer the first question of | (2x1= (0,5x1
1-5 the task when answering the second 2) =0,5)
question can be considered as
acceptable because talking about the
dangers that lurk when you are speaking
to people you do not know when using
social networks can be considered as
relevant to how social networking has
changed human relationships.
The candidate has difficulty in
identifying and discussing the
The candidate partly responds to the main issue presented in the
requirements of the task. She responds second multimodal text, and fails
to the first of the two questions and in a to provide a clear and justified
ACTIVITY 2 partly satisfactory manner to the second response to the second
JUSTIFICATION one. question. He explains comic
SUPPORT OF AN/ Actually, she did not really answer the (131: number 3 but does not explain © ixl
second question, that is, she did not say 1) well comic 4. Does not make _(’) 5)
OPINION how advertisements are different today. any generalized comments o
1-5 Maybe she lacked the relevant about today’s social conditions
sociocultural knowledge. and human relationships. He
only refers to what is happening
to the couple depicted in comic
3. In general, his answer is too
short.
The candidate responds to what
The candidate mediates effectively and he was asked .by trqnsfernng
. o : some information, views,
accurately making a judicious choice of : :
) . . arguments in the foreign
information appropriate to the task set. lanquage. but does so with
However, she does not include all g dgff', I ding t
ACTIVITY 3 content points in her answer. For 4 tsror:tef rllilncu tiy,tiav?ll Inhg "0 nain 2
MEDIATION example she does not explain why it is (1,5x1 i?e cfeseof ir?fléfm(;ilio);]CH?se 9ing (0,5x1
1-5 financially convenient for one to use the =1,5) P ' =0,5)

Synergy Project premises and does not
explain how the Synergy Project will
prove useful to start-up businesses.

answer is very short and at
times not easy to understand .
He includes only very few
content points required by the
task. He barely answers the
second question.
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QUALITY OF

PRODUCTION comments mark comments mark
PRONUNCIATION | The candidate articulates clearly and IlzzfsggIggtﬁrta]?isng:r?:tli:)end; q
AND effortlessly. S/He can vary intonation and 5 ronunciation. However. he 3
INTONATION place sentence stress correctly in order (2x0,5 ﬁwakes a few .mistakes i’n (1x0,5
to express finer shades of meaning. She =1) o el . | =0,5)
1-5 has native like pronunciation pronunciation (e.g."akiendansis
' for “acquaintances”).
The candidate has a relatively
rich vocabulary but gaps in
lexical knowledge frequently
force him to use paraphrase or
to search for expressions or use
The candidate shows great flexibility in 3;’2'3\%?3? stL?fsgégsénkée may
reformulating ideas using different ox ressior;spthat do not. ful
language forms to accurately convey maptch the context of the y
subtle nuances of meaning, to situation. There are quite a few
emphasize, to make distinctions and to SiaNS thét show thatqhe S
eliminate ambiguity. She also has ot?li ed to restrict what he wants
extensive knowledge of many idioms and g : :
. . to say and that he is often in
colloquial terms. There are no evident search for words. Eor examole
signs that show that the candidate is he has to re hraée his answgr fo
obliged to restrict what she wants to say : P o
: the first part of the question in
because of gaps in language knowledge. . S .
. . . Activity 2 when explaining comic
LEXICAL RANGE & | However, she is repetitive at times. In . . )
L . . 3“0k, eh, in the first, eh, talk
APPROPRIACY OF | Activity 1 when talking about how social 4 number 3 eh the man tal says 9
LINGUISTIC networks have changed human (1,5x2 | that, eh, his woman doesn’t (0,5x2
relationships. In Activity 2 she uses a lot . .
CHOICES “ S . =3) | have to ask him how he has his =1)
and everything” when she could explain davs. Well. he savs that he
1-5 what she means better). She also says do}és.n’t of haveyto waste her
“and stuff like that” in few cases. The . Lo ;
. . time asking him how his days
above could be considered as a sign that went and he can iust check his
shows that she is somewhat obliged to bloa and see wh eJlt he unloaded
restrict what she wants to say. In Activity abogut his dav.” He doeg not find
2 she says “they will have to make : Y.
. . " . the right words to answer the
everything for their husbands” instead “to q fh -
do everything. second part of the question in
Activity 3 about what the article
forsees about stevia. “Eh, the
aim of the article is to produce
our products in other countries
rather than Greece and because
we have a good weather
because we have a good
weather here, we have the sun
and...and there is not a lot of
“stevia” in other countries.”
The candidate has consistent control of ) The candidate is
GRAMMATICAL | complex grammatical structures, even (1251: comprehensible but makes 2
ACCURACY when her attention is focused elsewhere 1,5)/2x | errors in the morphology of parts (0,5x1
1-5 (e.g. in forward planning). She self- 1) | of speech, in syntax or in the =0,5)

corrects when necessary (e.g. “but | think

use of structures that are
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it's also has, you know, it's more
advanced”, “it's what they'd, it actually
should be in a business”). She makes
very few mistakes (e.g. “till a little time
ago people used letter and then
telephone” instead of “letters and then
the telephone”, “women will have to ask
for their husbands to buy” instead of
“women will have to ask from their

husbands to buy”)

appropriate to the context of the
situation . However, he self-
corrects sometimes successfully
and sometimes not (e.g. “eh, his
woman doesn't have to ask him
how he has his days...” self-
corrects successfully and says
“Well, he says that he doesn't,
eh, have to waste her time
asking him how his days went
and he can just check his blog
and see what he uploaded about
his day.”) No attempt to self-
correct is also evident in some
cases (e.g. “Want sell it in other
countries”).

The candidate expresses herself fluently
and spontaneously at length with a
natural flow of everyday language,
avoiding or bypassing any difficulty so
smoothly that the interlocutor hardly
notices it. She shows great flexibility in
reformulating ideas using different

The flow of speech is relatively
slow because the candidate
does not have all the language
resources he needs. So he
frequently needs to pause in
search for expressions. (e.g.
“Eh, the aim of the article is to

FLUENCY linguistic forms to give emphasis, to (2X51 5 produce our products in other zl(oézx
1-5 respond appropriately in relation to the :3)’ countries rather than Greece 0 ’75)
communicative situation, and to eliminate and because we have a good ’
ambiguity. Her speech resembles the weather because we have a
speech of a native speaker, making it good weather here, we have the
difficult for the listener to spot any sun and...and there is not a lot
grammar or other errors. She sometimes of “stevia” in other countries.”).
uses phrases such as “you know” to keep
the flow of her speech going.
The candidate uses paraphrase
The candidate replaces a word that she and circumlocutions to
cannot remember with a corresponding overcome gaps in language
form, in such a smooth way that it is knowledge. When encountering
rarely noticed. She can reformulate a problem, he can reformulate
USE OF speech effortlessly and expertly. g | whathe wants to say without 3
COMMUNICATIO | (e.g.“So, in order for them to want to _ | completely disrupting the flow of _
. ) ) (2x1= (1x1=
N STRATEGIES buy it they will have to be... they will 2) speech. For example, 1)
1-5 have to show something that they would He expresses himself relatively
need not something that they should get fluently at times but not always.
for someone else and not something they Conceptually difficult subjects
should ask, you know, someone else to such as the ones related to the
get them.”). questions of Activity 2 impede a
natural, smooth flow of speech.
The candidate produces speech that is The speech that the candidate
coherent and cohesive, using produces sometimes has
appropriately and accurately a variety of reasoning gaps (e.g.
COHESION & fully organization_al patterns and a widfe 4 unconnectgd ideas, Wrongly. 2
COHERENCE Lange of connectives and other cohesive (1,5x1 connected |dee_15, abrupt topic (0,5x1
o evices. -1,5) changes) . He is able to use ~0,5)

Sometimes overuses fillers such as “you
", “and everything” , “and stuff like

words and phrases that serve as
connectives of individual
segments of the oral text but
they still sometimes appear

know” ,

that".
Evpwmaikf Evwon  E1ATK
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partially disconnected.

(eg. In Activity 1 when asked
“Social networks have a positive
influence on individuals”.
Support this opinion using the
cues in card 3.” he starts by
saying “Well, yes they have
positive,” without making it clear
what has positive and what is
positive about it. He continues
by saying “because it is easier to
communicate all over the world
and there are more business
opportunities so you can talk
with them where they are far
away from you and you can find
old akiendansis ... that you don't
know.. that haven't seen for
years. That's...”. His speech is
rather incoherent here.

TOTAL GRADE/20

16,5/17

5,75/6

EMIXE
EKTAI

Vi i

YNOYPFEID NAIAEIAL KAl BPHEKEYMATON
KH YNHPEIIA AIAXEIPIIHE

Mz ovyxpnparobdmnon tng EAAaSag ke g Evpumnaicrc Eveong

S| Jovimama e riemts

ISIAKO POTPAMMA 31
H KA AA BOY MAGHEH — EZ"A

Luidic




APPENDIX 6: C LEVEL ORAL ASSESSMENT CRITERIA & RATING SCALE

TASK COMPLETION

1 Unsatisfactory

3 Moderately satisfactory

5 Fully satisfactory

ACTIVITY 1
Debate

The candidate responds minimally to task
instructions by simply repeating the prompts
provided for the debate with no further
elaboration and/or provides a brief
uninformative response to the second part of
the question.

The candidate responds to the task assigned
satisfactorily. S/He uses the prompts provided as a
starting point to develop his/her arguments without
extensive elaboration and responds to the second
part of the question justifying some of his/her

arguments.

The candidate responds to the task assigned in
a fully satisfactory manner. S/He uses the
prompts provided as a starting point to develop
a comprehensive argument and provides a
clear, well justified response to the second part
of the question.

ACTIVITY 2
Justification/

Support of an
opinion

The candidate has difficulty in identifying and
discussing the main issue presented in the
multimodal text(s), and fails to provide a clear
and justified response to the second part of
the question.

The candidate partly responds to the requirements
of the task. S/He either addresses part of the

question or responds in a partly satisfactory

manner to both parts i.e., without elaborating
hisfher response, or without refering to all the

information provided.

The candidate responds to the task in a fully
satisfactory manner, effectively using the
information given to answer the first part of the
question and providing a clear and justified
response to the second part of the question.

ACTIVITY 3
Mediation

The candidate transfers in the foreign
language some of the required information in
the greek text or alters some pieces of
information displaying misunderstanding of
the greek text or inability to transfer the
information required correctly.

The candidate responds to what s/he was asked by
transferring information, views, arguments in the
foreign language, but does so with some difficulty,
avoiding to transfer linguistically challenging pieces
of information. The candidate is frequently forced to
paraphrase extensively without it being required by

the communicative situation.

The candidate mediates effectively and
accurately making a judicious choice of
information appropriate to the task set.

QUALITY OF PRODUCTION

1 Unsatisfactory

3 Moderately satisfactory

5 Fully satisfactory

Pronunciation
and intonation

The candidate’s articulation of speech is clear
but s/he makes mistakes in pronunciation or
intonation, which sometimes require effort from
the listener to understand him/her.

The candidate has acquired a clear and
natural intonation and pronunciation.

The candidate articulates clearly and effortlessly. S/He
can vary intonation and place sentence stress correctly in
order to express finer shades of meaning.

Lexical range
and
appropriacy of
linguistic
choices

The candidate has a relatively rich vocabulary
but gaps in lexical knowledge frequently force
him/her to use paraphrase or give an example.
S/He may use words, phrases and expressions
that do not fully match the context of the
situation.

The candidate has a broad lexical repertoire
which allows him/her to overcome gaps
easily with circumolcutions, without obvious
searching for expressions or use of
avoidance strategies. S/He has a good grasp
of idiomatic expressions and colloquial
speech. S/He may make occasional minor
lapses but no serious lexical errors.

The candidate shows great flexibility in reformulating
ideas using different language forms to accurately
convey subtle nuances of meaning, to emphasize, to
make distinctions and to eliminate ambiguity. S/He also
has extensive knowledge of many idioms and colloquial
terms. There are no evident signs that show that the
candidate is obliged to restrict what s/he wants to say
because of gaps in language knowledge.

Grammatical
accuracy

The candidate is comprehensible but makes
errors in the morphology of parts of speech, in
syntax or in the use of structures that are
appropriate to the context of the situation
(e.g. slhe uses the passive voice and not the
active when this is required by the
communicative situation).

The candidate consistently maintains a high
degree of grammatical accuracy and
appropriacy; mistakes are few and generally
difficult to spot.

The candidate has consistent control of complex
grammatical structures, even when his/her attention is
focused elsewhere (eg in forward planning).

Fluency

The flow of speech is relatively slow because
the candidate does not have all the language
resources s/he needs. So sthe frequently
needs to pause in search for expressions.

Can express him/herself fluently and
spontaneously with few hesitations. Only a
conceptually difficult subject can hinder a
natural, smooth flow of language.

The candidate expresses him/herself fluently and
spontaneously at length with a natural flow of everyday
language, avoiding or bypassing any difficulty so
smoothly that the interlocutor hardly notices it. S/He
shows great flexibility in reformulating ideas using
different linguistic forms to give emphasis, to respond
appropriately in relation to the communicative situation,
and to eliminate ambiguity.

Communication
strategies

When the candidate does not know how to say
something or when s/he has already said
something and s/he realises that s/he has not
been understood, sihe has some difficulty in
overcoming the problem by using the
appropriate communication strategy.

The candidate uses paraphrase and
circumlocutions to overcome gaps in
language knowledge. When encountering a
problem, s/he can reformulate what s/he
wants to say without completely disrupting
the flow of speech.

The candidate replaces a word that s/he cannot
remember with a corresponding form, in such a smooth
way that it is rarely noticed. S/He can reformulate
speech effortlessly and expertly.

Cohesion and
coherence

The speech that the candidate produces
sometimes has reasoning gaps (e.g.
unconnected ideas, wrongly connected ideas,
abrupt topic changes). S/He is able to use
words and phrases that serve as connectives
of individual segments of the oral text but they

The candidate produces well-structured oral
speech with smooth flow, showing controlled
use of organizational patterns, connectives
and other cohesive devices.

The candidate produces speech that is coherent and
cohesive, using appropriately and accurately a variety of
organizational patterns and a wide range of connectives
and other cohesive devices.
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still appear partially disconnected.

1= Unsatisfactory

(OUTPUT UNSATISFACTORY
FOR C1)

2= Partly unsatisfactory

(OUTPUT PARTLY
SATISFACTORY FOR C1)

3= Moderately satisfactory

(OUTPUT SATISFACTORY
FORC1)

4= Satisfactory

(OUTPUT PARTLY
SATISFACTORY FOR C2)

5= Fully satisfactory

(OUTPUT SATISFACTORY FOR

C2)
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