Integrating preparation for the A level KPG exams in the ‘all day’ school programme:

A proposal for an exam preparation syllabus

3. Research Methodology and Results
3.1. Introduction

The present chapter presents the methodology of the study as well as the results of the survey conducted for the purposes of this dissertation. First, the aim and motivation of the study will be described. Then, the organization and the steps taken for the completion of the research are going to be discussed and the rationale of the questionnaire designed will be provided. Finally, the results of the study will be presented and their role in the syllabus design will be highlighted.
3.2. The aims and motivation of the study 

As mentioned in the previous chapters of this dissertation, the aim of this study is two-fold. First of all, the present study aims at confirming and establishing the necessity of drawing a link between the primary school and the students’ need for formal certification. It is an undisputed fact that a significant number of primary school students receive private tuition either at home or in language centers in Greece (Sougari, 1999). The majority of the students registering at such schools, aim at obtaining language certificates at an early age. Primary teachers of English have been complaining for years that both their students and their parents are de-motivated as far as the teaching of English in primary schools is concerned; they argue that not catering for their need for formal certification is undermining the status of English as a subject. As teachers of English in primary schools have argued in conferences and in our personal communication, learners should receive language proficiency certification from state schools; however, no serious actions have been taken towards this direction.  
Secondly, the present dissertation aims at designing an exam syllabus to be implemented in the Greek ‘all day’ school. The KPG A level integrated exam was chosen for such an attempt for the following reasons; (i) the KPG exams are designed for people living and/or working in Greece, thus, they are designed to fit the Greek learners’ profile, (ii) most Greek primary school students tend to be either A1 or A2 level learners and (iii) the A1/A2 exam caters for the needs of multi-leveled classes such as the English classes of Greek primary schools. Since there seems to be variation in the way teachers plan and organize their English classes in ‘all day’ schools, due to the absence of an ‘all day’ school syllabus, there was a need to collect information concerning the implementation of the ‘all day’ school programme through a questionnaire survey. In the following section the questionnaire survey conducted is described. 
3.3. The questionnaire rationale
A questionnaire survey was conducted to confirm the teachers’ wish for a connection between the state primary school and language exams, i.e. the KPG exams. The questionnaire survey also aims at gathering information on how ‘all day’ schools operate as well as the primary school students’ needs and learning preferences. This information will act as a guide for the design of the syllabus.
The questionnaire constructed for the purposes of the present study was distributed to primary school English teachers in Greece and more specifically in Athens, Nafplio, Salamina, Crete, Lakonia and Pylos. The thirty-one (31) participants of this study were English teachers in the primary school morning classes and in ‘all day’ schools. The questionnaires were distributed mainly via email, while in some cases they were directly delivered to the teachers themselves. The data collection process started on the 18th of December and lasted for ten days. 
The present questionnaire contains fifty-nine (59) questions investigating the teachers’ perceptions of their students’ motivation, attitudes towards their English classes as well as their needs and preferences concerning the activities and the materials to be suggested in the exam syllabus. The teachers were also requested to describe the function of the ‘all day’ school programme in their schools and comment on the necessity and the feasibility of associating the KPG exams with the Greek primary school.

More specifically, the questionnaire is divided into four sections. The first two sections consist solely of closed-type items, while the third and fourth sections contain both open and closed type questions. The first section aims at examining the learners’ motivation through their teachers’ eyes and judgement (see Appendix 3, p.101, items 1.1.-1.9.). Some of the questions aimed at examining the learners’ motivation include asking teachers to express their opinion on their students’ motivation (see Appendix 3, p.101 question 1.2.), their willingness to participate in classroom activities (see Appendix 3, p.101 item 1.1.), whether the input they receive is below their linguistic level due to prior private instruction (see Appendix 3, p.101 item 1.4.) and whether they tend to focus on the English courses they have in language schools neglecting their English lessons in primary schools (see Appendix 3, p.101 question 1.9.). The teachers’ answers in this section will indicate a possible need for enhancing the students’ motivation or the need for change in either the materials or the teaching practices followed.
In the second section of the questionnaire the students’ needs and wants are investigated. The items of this section (see Appendix 3, p.101-2 items 2.1-2.14) trace their preferences concerning their own role as well as the teacher’s role in language learning (see Appendix 3, p.101-2 items 2.4, 2.9, 2.10 and 2.11), their favoured modes of work (see Appendix 3, p.101 questions 2.1 and 2.2), materials (see Appendix 3, p.101-2 items 2.3, 2.13 and 2.14) and ways of assessment (see Appendix 3, p.101 items 2.5, 2.6 and 2.7). The information deriving form the present section will be exploited in the syllabus design process. An attempt will be made to adjust the suggested activities, materials and the teaching content of the exam course proposed to the findings of the study.

Moreover, the third section (see Appendix 3, p.102-3 questions 3.1.-3.19) is devoted to the ‘all day’ school programme. As mentioned in the previous chapter, the implementation of the ‘all day’ school programme varies in each school. In our personal communication before the survey was conducted, teachers have indicated that there is diversity in the way they choose to organize their lessons in the ‘all day’ school as well as the amount of time devoted to English per week. Thus, there was an evident need to collect information concerning the teaching practices and the focus of the ‘all day’ school teaching (see Appendix 3, p.102 items 3.4 and 3.5), the materials used (see Appendix 3, p.102 questions 3.2) and the time devoted to English in the ‘all day school’ programme (see Appendix 3, p.102 item 3.3). 
The aim of the ‘all day’ school section is also to investigate the teachers, students’ and parents’ attitudes towards the English classes of the ‘all day’ school (see Appendix 3, p.102-3 items 3.7, 3.8, 3.10, 3.11) as well as to define what could supplement and facilitate the teaching of English in the ‘all day’ school context (see Appendix 3, p.103 questions 3.12, 3.17). The information concerning the ‘all day’ school deriving from this section will also be used in the syllabus design determining the content, time and the materials proposed in the syllabus.
Last but not least, the fourth and last section of the questionnaire is concerned with the teachers’ views about the feasibility and the necessity of linking the KPG exams with the school curriculum (see Appendix 3, p.103 items 4.7- 4.14). The teachers’ familiarity with the A1/A2 level KPG exams is also under investigation (see Appendix 3, p.103 questions 4.1-4.6), while items 4.15-4.17 are open questions in which teachers have the opportunity to elaborate on the usefulness and the manageability of linking the two. The next section is devoted to the presentation of findings.
3.4. Presentation of Questionnaire Findings 

In the present section, the results of the study are discussed. Note that the presentation of the findings will follow the questionnaire structure and will be divided into the same four sections of the questionnaire. The full set of results can be found in Appendix 4 (p. 105-10).
3.4.1. Students’ motivation


In the first group of questions concerning the students’ motivation the majority of teachers (58,06%) report that they deem that their students rarely include English in the most important subjects taught in primary school (item 1.7)
. They also maintain that children often (48,39% sometimes, 38,71% most of the time) tend to pay more attention to the English lessons they have in private institutions compared to their English lessons in primary school (item 1.9). Most of the teachers also indicate that the students are usually (45,16% sometimes, 45,16% most of the time) familiar with the content of their teaching due to previous instruction they have received (item 1.4), thus, there is a constant need for improvisation (33,33% sometimes, 63,33% most of the time, item 1.6). Hence, the findings of the study demonstrate that primary school students tend to be de-motivated in their English classes (50% sometimes, 20% most of the time, item 1.2). However, it is of great significance that none of the teachers reports that their students are reluctant to participate in classroom activities or do their homework.
 3.4.2. My students’ needs and wants


The present section discusses the findings concerning the students’ needs and wants as perceived by their teachers. These findings will be revisited later on in the rationale of the syllabus design.

Firstly, all teachers claim that their students enjoy pair and group work (item 2.1), while the vast majority of them maintain that children enjoy working with teacher-made (77,42%) and authentic materials (90%, items 2.3 and 2.14)
. Moreover, the respondents suggest that primary school students need their guidance to feel more secure in the learning process (83,87% item 2.11), while at the same time they also enjoy discovery learning (67,74% item 2.9). In addition, it is argued that learners are keen on exploiting new technologies in the learning process (87,10%, item 2.8).

Surprisingly enough, some of the teachers participating in the present research (38,71%) claim that their students ‘can handle some extra homework’ (item 2.12).  However, research on the function of the ‘all day’ schools has indicated that there is not enough time for the students to complete the homework they are assigned in their morning classes (Aggelopoulou, 2006). Thus, assigning more homework to learners without increasing the ‘all day’ school time might frustrate both the students and the ‘all day’ school teachers. As it was also expected, half of the teachers identified project work as one of their students’ most preferred mode of work (item 2.2). 

Finally, only a small minority of the teachers asked (16,13%) report that their students like tests (item 2.5). This finding is of great importance for both the research conducted and the syllabus to be designed. It is implied that students do not feel comfortable in testing situations; hence, one of the goals of the course designed should be to familiarize them with the exam procedure. 
3.4.3. The ‘all day’ school

This section aims at gathering information and investigating the teachers’ opinions about the function of the ‘all day’ schools. The findings of the present research suggest that the majority of the primary schools participating in the survey (70,97%) do have an English class in their ‘all day’ school programme (item 3.1)
. Furthermore, the majority of the teachers (80,95%) tend to use supplementary materials in the  ‘all day’ school teaching. These materials mainly focus on vocabulary, grammar and the development of both productive and receptive language skills (item 3.2). 
The average time devoted to English in the ‘all day’ school programme is four hours per week in each school i.e. two hours per class (item 3.3). Teachers declare that the aim of the ‘all day’ school is to help learners complete their homework and revise the material taught during the morning shift either before tests or to clarify what has been unclear to the students (item 3.4). 
As one teacher stated: 

“Basically, I help students with their homework from the main programme and then, when they have finished, I give them materials I have prepared myself or photocopied, usually based on what they have already covered”

Olga, 4 years of teaching experience

A few respondents even report that they are sometimes asked to help students with their homework assigned in private institutions. 

“In one of these schools I was asked to help students prepare for their private school classes!!!”

Anonymous, 7 years of teaching experience 
“The teacher basically helps the children with their English homework, both for the morning classes and for their private/ frontisteria lessons”

Anonymous, 3 years of teaching experience

Finally, the teachers refer to different language areas as the focus of the ‘all day’ school classes such as grammar, vocabulary, the development of the four language skills and dealing with cultural issues mainly through games, pair or group work activities and project work (item 3.5). The teachers stress the necessity to revise previously taught items and structures without neglecting the learners’ tiredness and need to relax. 
“…avoiding tiring learners (they’re tired already) and striking a balance between relevant teaching and allowing learners to have some fun”.

Kostas, 18 years of teaching experience.

Moreover, most of the teachers asked (86,67%) claim that the main aim of the ‘all day’ school is to help students assimilate already presented content (item 3.6). However, only a minority of those teachers (17,86%) argue that students consider English an important subject of the ‘all day’ school (item 3.8) and that parents appreciate the work done in the ‘all day’ school programme (15,38% item 3.11).

In addition, the findings of the study reveal three problematic areas of the ‘all day’ school programme, which should be taken into account in the syllabus design and the lesson planning process. First of all, the vast majority of the teachers (96,15%) indicate that having to deal with students of different linguistic levels hinders the progress of the teaching process (item 3.13). All language classes are mixed-ability, however, English classes in Greek ‘all day’ schools can be characterized as mixed-ability classes for five additional reasons: “(i) some learners may have had private tuition in English and maybe more advanced than others who may not be as fortunate, (ii) some learners have learning difficulties and the teacher does not know what kind of approach to adopt, (iii) all learners are not motivated to learn to the same degree, (iv) some members of a particular class may be immigrant children; the problems are multiple for these children who may not be in a position to keep up with the pace of the lesson as the English taught is beyond their grasp and the teacher’s use of the mother tongue to explain, to give instructions, e.t.c” (Sougari, 2006: 72) and (v) because ‘all day’ English classes usually include students of different grades, i.e. students of fifth and sixth grade.
Another problem projected by the participants (75%) is that the majority of students attending the ‘all day’ school are second, third or fourth grade students (item 3.14). Older students who can walk themselves home and who do not need help in completing their homework are de-motivated to participate in the ‘all day’ school programme. Hence, the respondents (87,5%) confirm that there are only a few students of the fifth and sixth grade attending the ‘all day’ school (3.19). One of the aims of the course suggested is to motivate such students to attend the ‘all day’ school by catering for their need for formal certification. Preparing the children for the state exams is expected to motivate their parents as well, as it may help them escape the financial burden of paying the tuition fees of private language centers.
Last but not least, a significant number of teachers declare that they need to be provided with a syllabus (81,48%) and materials (96%) for the ‘all day’ school (items 3.17 and 3.12 respectively). As previously mentioned in chapter 2, teachers are only provided with general instructions on how to plan and organize the ‘all day’ school English lessons. However, there are a lot of inexperienced teachers working in ‘all day’ schools who would appreciate more guidance in the choice and design of materials and lesson planning. Thus, it is assumed that there is a need for a detailed syllabus which would provide both experienced and inexperienced teachers with ideas on materials development clarifying the goals and objectives of the course at the same time.  
3.4.4. The primary school curriculum and the KPG exams

In this section the teachers’ opinions and attitudes on a potential connection of the Greek primary school with the state exams are presented. The participants are asked to comment on the necessity and feasibility of such an attempt and predict the impact it may have on the operation and structure of the ‘all day’ school (items 4.1-4.17).

Most of the teachers report that they are familiar with the KPG exams (75,86%) and that they would like be further informed (82,76%) about the exams (items 4.1 and 4.2 respectively)
. However, only a few teachers (39,29%) confirm that they are familiar with the newly introduced integrated A level KPG exams (item 4.4). In addition, only half (50%) of the participants admit that they have experience in KPG exam preparation (item 4.3). Finally, the vast majority (92,59%) of the respondents asked declare that formal language certification is a need which should be catered by the Greek primary school (item 4.6).
Hence, the findings of the survey indicate that although most teachers have some knowledge on the KPG exams, there is a need to further inform them in depth about the content, ideology, format and the advantages of these ‘glocal’ exams. Moreover, they should become acquainted with the new format of the integrated A level exams. Thus, it is suggested that the first step of introducing the KPG exams in primary schools would probably be informing English teachers in primary schools about the exams by holding conferences and seminars.
It is of striking importance that the vast majority of the teachers believe that incorporating the KPG exam preparation in the primary school programme is both feasible (89,66%) and beneficial (85,71%) for their classes (items 4.8 and 4.7 respectively)
. They also claim that preparing primary school students for the A level exams would enhance both their students’ (96,67%) and their own (92,59%) motivation (items 4.9 and 4.10 respectively). The respondents also demonstrate (89,66%) that connecting the state exams with primary schools would enhance the status of English as a subject (item 4.11). It is also worth noting that only a minority of the teachers (28,57%) argue that training the students for the exams would be an extra burden on their everyday schedule (item 4.12). Last but not least, the teachers (89,66%) estimate that parents would appreciate such an attempt (item 4.14). The importance of this finding can be realized when combined with the statement presented in Chapter 2, i.e. that parents are the ones to decide on their children’s attendance of the ‘all day’ school (Mitilis, 2006).
In the last three questions of the survey questionnaire, the participants were requested to respond to open questions concerning the introduction of the KPG exams in the ‘all day’ school. In question 4.15, most teachers agree that such a venture is feasible under specific circumstances; they argue there is a need for proper teacher training, new coursebooks or materials aiming at preparing the learners for the exams and most importantly they stress that parents’ perception of the ‘all day’ school and its purpose should be altered. The teachers highlight that it is only under the abovementioned conditions that the attempt of connecting the state exams with the primary school would be successful. Below some of the teachers’ answers commenting on the feasibility of this project are cited.

“It is feasible under the condition that it is supported by exam orientated coursebooks and well trained teachers”

Mahi, 4 years of teaching experience

 “Yes, provided that any changes won’t be made “out of the blue”, new, more adequate and more motivating books be written for all grades and we (teachers) be sufficiently prepared and trained on teaching the new books and  curriculum”
Anonymous, 3 years of teaching experience

“I believe that such a preparation could be done in the ‘all day’ school hours only if parents’ opinion on ‘all day’ school changed. Most of them don’t understand that it isn’t only a preparation for next day’s lessons and they wouldn’t like any change of it. If parents would be informed about A level KPG exams and the way their children would be prepared in the school environment and if schools would be appropriately equipped , then the whole process would take place successfully.”

Erasmia, 3 years of experience in Primary schools

Also, a lot of teachers characterize such a connection impossible due to the limited time devoted to English in the ‘all day’ school
. A few teachers suggest that the KPG would be easier introduced into the learners’ morning classes. 

“It would be feasible if it was connected to the teaching of English language in the ‘morning’ primary school and supplemented by extra material”
Efrosini, 20 years of teaching experience

“A very useful experience, indeed, if such teaching can be incorporated in their mainstream classes”

Maria
The vast majority of the teachers also report that sitting for the KPG A level exams would be a useful experience for their students (item 4.16). Two of the most popular reasons given by the teachers asked were (i) enhancing the status of English as a subject and (ii) providing learners with useful testing experiences and giving them the opportunity to become acquainted with language exams. Some of the teachers’ answers arguing for the positive impact such an attempt may have in students are quoted below.
Given the nature of the exam and its positive washback effect, sitting it may benefit young learners in that it may encourage appropriate learning attitudes;

Kostas, 18 years of teaching experience

Yes, it would definitely be useful because it would make students start putting language in use in real-life like situations from an early stage of their learning. So, for example, they would not reach B2 level without knowing what to focus on, how they should study, or what to do with the language they already know.

Olga, 4 years of teaching experience

Any kind of exam is helpful because students get accustomed to the idea of taking an exam.

Anonymous, 7 years of teaching experience

Yes, because exam-taking is something they will be faced with during their whole life and it will be good for them to get accustomed to it… Furthermore, they will probably pay more respect to the public school, considering that it gives them the chance to get a language certificate.

Anonymous, 3 years of teaching experience

I do, as it is a reality that the Greek Educational system is an exam-oriented one. Experience with exams, in general, will help Primary leavers get used to the situation they will face in Junior High and Senior High schools, later in their lives.  Participating in the exam will also help them take responsibility for their learning and develop successful exam-taking strategies

Anonymous, 23 years of teaching experience

Finally, it is a fact that older students of primary school are not adequately motivated to attend the ‘all day’ school. Teachers were asked whether preparing the students for recognized language exams could enhance their motivation in attending the ‘all day’ school in the fifth and sixth grade of primary school. Most teachers argue that catering for their need for formal language certification can increase the rate of attendance even in the last two classes of primary school; however, they were hesitant due to the parents’ suspicion and ignorance of the KPG exams. Thus, a lot of teachers suggest that informing and persuading the parents about the KPG exams should be considered as one of the first steps of the implementation of the project.  Some of the most representative answers given are cited below.
“… It becomes evident that what should be done first is to change the parents’ attitude towards the English at school and prove as teachers of English that we can do even better work than the language schools. But we have to work hard towards this direction and first convince ourselves about it”

Despina, 16 years of teaching experience

“Yes, I believe it would motivate parents, but mostly those who cannot afford sending their children to a private language school (usually immigrants). As for students’ motivation, I don’t think they would find the idea of having to prepare for exams in the ‘all day’ school very appealing. I guess it has to do with the fact that they consider the ‘all day’ school more like a “caretaking service” where they can relax and maybe get some of the workload for the next day off their backs. They sure don’t think of it as a main part of their eduation. None of this is absolute, though, and the KPG exam might increase the status of English in the ‘all day’ school, motivating students and their parents along the way”

Olga, 4 years of teaching experience

I think so. As I’ve already said, it will provide EFL teaching in the ‘all day’ school with a context and a content of studies as well as a final goal, which will motivate parents and learners to register. Personally, I’ve heard parents complaining that the school does not offer their children opportunities for foreign language certification (and this is the basic reason they send their children to frontisteria) and would welcome a connection of the Greek primary school with the KPG exams.

Anonymous, 23 years of teaching experience

Last but not least, one of the restrictions of this attempt is articulated and highlighted by one of the participants. If the students register in the ‘all day’ school they will have to attend all classes of the ‘all day’ school programme. Thus, there will be a problem with the students who will be interested only in the language course. 

Unlikely, if parents are not convinced of the usefulness of the exam; learners need to be persuaded too; young people of that age are more likely to go for the ‘more established’ EFL exams; doubtful that  learners will register for the sake of English only-and if they do, what will they do with  the other subjects on the all-day school curriculum, if they are not really  interested in attending?

Kostas, 18 years of teaching experience
The results of the research suggest that primary school English teachers would warmly welcome the incorporation of the state exams in the school programme. Specifically, they deem that the connection under discussion is necessary and feasible. However, the teachers should be supported with guidance and materials as well as with information about the exams for the successful achievement of such a project. The aim of the syllabus presented in the next chapter is to provide teachers with the information they need to plan and implement such an exam course.
In the next chapter the suggested syllabus will be presented and its rationale will be provided.

� For the results of this section see Table 1 in Appendix 4, p. 105


� For the results of this section see Table 2 in Appendix 4, p.106





� For the results of this section see Table 3 and 4 in Appendix 4, p.107-8





� For the results of this section see Table 5 in Appendix 4 p.109


� For the results of this section see Table 6 Appendix 4, p.110





� It should be stressed that such an attempt would be unattainable indeed, if its goal would be to develop all four language skills. The time available however, is enough for strategy training solely.
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