Integrating preparation for the A level KPG exams in the ‘all day’ school programme:

A proposal for an exam preparation syllabus

Conclusion

Summary of the study
English teachers in primary schools have been complaining for years that their students tend to be de-motivated in their lessons. Their lack of motivation is due to their attendance in private language schools; students have already developed the skills and have acquired the knowledge they are called to master in the English primary classroom. As most students tend to attend exam courses in language centers, it is assumed that integrating exam preparation in the ‘all day’ school will enhance their motivation and the status of English as a subject.

 The aim of the present study was to investigate if there is a necessity to cater for the learners’ need for formal certification in the Greek primary school. It also aimed at identifying the English teachers’ views 
 on how English lessons are organized and implemented both in the morning classes and in the ‘all day’ school programme. Moreover, the feasibility of incorporating an A level KPG exam preparation course in the Greek primary school was determined through a comparison of the exams content with the national school curriculum. Finally, this dissertation aimed at equipping English teachers with an exam syllabus including all the information they need to organize and implement an exam course preparing future candidates for the A level integrated  KPG exam in the ‘all day’ school context.

First, the feasibility of introducing the A level KPG exams in the Greek primary school was examined through a contrastive analysis of the A level KPG exam specifications and the national school curriculum. The two documents were found compatible in terms of ideology, learning objectives and activities suggested. Thus, an exam course training students for the A level KPG exams could be introduced in the Greek primary school.
Then, a questionnaire survey was conducted with a view to tracing the teachers’ opinions on the students’ motivation and learning preferences, the function of the ‘all day’ school and the feasibility of incorporating an exam course in the ‘all day’ school programme. The findings of the study indicated that primary school students often tend to be de-motivated in their English classes paying more attention to the language courses they attend in private language institutions. The participants of the study also maintained that providing formal language certification is a need which should be satisfied in primary schools. They suggest that such an attempt would enhance both their own and their learners’ motivation and that it would be appreciated by the students’ parents as well. However, they stress that there is a need to re-define the ‘all day’ school and devote more time to English for the successful achievement of this venture. More specifically, the ‘all day’ school should be viewed as equal to primary school and not as a caretaking service occupying learners while their parents are at work.
Finally, an exam syllabus, aiming at preparing primary school students attending the fifth and sixth grade for the A level KPG exams, was designed taking into account the teachers’ indications concerning the learners’ needs and wants. The present study suggests a test-taking strategy approach to syllabus design and materials development. It is assumed that learners develop their linguistic competence in the morning classes of primary school, thus, the syllabus suggested for the ‘all day’ school aims at developing their strategic competence focusing on the development of strategies which could enhance the learners’ performance during the exams.
However, the syllabus designed for the purposes of this dissertation is only a suggestion of what could be included in an exam course for primary school students since the learners’ agendas should also be taken into consideration in the lesson planning process (Nunan, 1988, Nunan, 1989).Teachers are encouraged to adjust their lessons to the students’ needs, especially in learning environments such as the ‘all day’ schools in which children are most of the time tired and there is a constant need to maintain the balance between learning and having fun.
Teaching implications

Although Greek learners are called to encounter many testing challenges in their educational lives, testing tends to be threatening in the eyes of both young and older learners. Thus, it is indicated that learners should be smoothly introduced to testing situations in their early school years. Introducing the state language exams in primary schools would be an ideal opportunity for the learners to become acquainted with formal language exams. Additionally, it would also enhance the status of English in Greek primary schools as it would cater for the students’ need for formal language certification. However, several changes in the teachers, learners and parents’ perceptions of the Greek primary school should take place.
To start with, all stakeholders concerned should welcome such an innovative attempt; teachers and students should become actively involved and/or participate in the exam courses undertaken. Moreover, both learners and their parents should be adequately informed about the KPG exams and its advantages compared to other international language exams. All levels of the KPG exams are designed with respect to the needs and characteristics of Greek students, consequently, the exams are more candidate friendly and equally recognized as other international exams of the same level. Parents and students have been biased for decades in favour of international well established exams, hence, the majority of them seem to reject local exams. However, it is only through raising their awareness about the advantages of the KPG exams and through properly informing them about the benefits of being introduced to testing early that they can welcome such an attempt.  Parents should also co-operate with the instructors to overcome any occurring difficulties. 
On the other hand, the teachers should also be informed about the KPG exams as well as receive sufficient training on preparing the students about the A1/A2 level KPG integrated exam. It should be noted that organizing and implementing an exam course is a new role to be adopted by primary school teachers, thus, their training and adjusting to their new responsibilities may take time.   
Moreover, since the course and the syllabus proposed are designed to be implemented in the ‘all day’ school context, the institution of the ‘all day’ school should be reformed as well. The ‘all day’ school is currently considered as a school of a lower status functioning independently of the morning classes of primary schools (Aggelopoulou, 2006, Pappas, 2006). However, there is an immediate need for the ‘all day’ school to be seen as an extension of the learners’ morning classes. The ‘all day’ school teachers and the English teachers of the morning classes are called to collaborate for the successful issue of this attempt (Aggelopoulou, 2006, Kosovitsa, 2006). Ideally, the teachers of the morning classes and the teachers of the ‘all day’ school can discuss the work they are doing with their students and try not to overload children with homework when there is not enough time to complete it during the ‘all day’ school hours. In addition, two teaching hours per week are not enough for helping the students complete their homework and for preparing them for the A level exams at the same time. Thus, it is even suggested that more time can be devoted to English in the ‘all day’ school programme.
Finally, the present dissertation can be a useful tool for English teachers who are either planning or implementing an exam preparation course in primary schools. Moreover, the findings of the present study may be useful to syllabus and materials designers as they indicate the learning preferences and needs of primary school students sitting for the A level integrated KPG exam. Last but not least, the syllabus suggested or even parts of it can be used by teachers preparing young candidates for the target exams.
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