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Preface

This preface provides practical information for our Examiners, to whom this Handbook is
addressed, and looks back to how Examiner training for the Speaking Test of the KPG exam
in English (Speaking Test) was instituted. In doing so, it puts the systematic work carried out for
KPG orals into perspective and marks the fact that this Handbook brings together the outcome
of work the English Team has been doing since 2003, when the training of KPG Examiners
for the Speaking Test began, under my direction. From 2005 onwards, Kia Karavas became
progressively involved in the Examiner Training Programme, which is meant to inform and train
an increasingly larger group of English teachers to act as Examiners for us. Since 2007 the

programme has been running under Dr. Karavas’ direction.

The efforts to select, inform and train Examiners for the Speaking Test has been an ongoing and
systematic process, aiming not merely to train EFL teachers, but to educate them into thinking
along KPG lines so that they can test and assess candidates’ speaking performance in line with
KPG language views and guidelines.

During the first few years of the KPG project, Examiner training was carried out with the assistance
of a small group of trainers working alongside the members of the English Team, composed of
full- and parttime staff of the Faculty of English Studies of the University of Athens. For the first
administration, we interviewed 500 Examiners and held a seminar which they had to attend.
It provided them with a description and a rationale of the Speaking Test of the B2 level exam,
administered in late 2003. It also presented them with the oral assessment grid and the criteria

for evaluation of oral performance at that level.

Since 2003, the English Team and generally the human resources available for project support
have increased enormously. A group of welltrained multipliers from all over the country are now
an integral part of the Team. With their help, we have managed over the years to build a body of
3000 trained Examiners to test different levels of oral proficiency. They are included in the Official
Register of the Directorate for the Certification of Foreign Language Proficiency of the Ministry of
National Education and Religious Affairs. It is this Directorate that is responsible for administering

the exams and selecting the Examiners needed to conduct the Speaking Test.

The inclusion of our Examiners in the Official Register for English (ORE) means firstly that, on the basis
of evaluation, they have been considered qualified to carry out the Speaking Test. It also means that
these Examiners have gone through systematic training. Until they take part in our Speaking Tests,

they are included in an interim directory, which is updated after every administration.

-
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Being included in the ORE does not mean that one remains there unconditionally. In fact, inclusion
in the ORE is conditional upon:
e conducting the Speaking Test as instructed

e providing continuous feedback which allows us to evaluate the Speaking Test procedure and
proceed with quality assessment of the Speaking Test activities and tasks (by regularly filling

in the Feedback Forms provided to Examiners)
* positive assessment through observation while conducting the Speaking Test
e abiding by explicit rules and regulations issued by the Directorate of the Ministry
e responding to the Ministry’s call for participation in the Speaking Tests.

How many Examiners are needed each time depends on the number of candidates sitting for the
exam each period. Finally, an important criterion for the selection of registered people to act as
Examiners each period is their willingness to go to the city or town where Examiners are needed,
as the location of the Examination Centres also depends on the candidates and where they want

to sit for the exam.

It is important to note that there is a reason for conducting the Speaking Tests of the KPG exams
— administered throughout Greece in May and November every year — in one single weekend.
That reason is that KPG wants to guarantee fair treatment for all candidates. If you have the
Speaking Tests extended over several weekends, some candidates will have greater access and

time to prepare for the test tasks than others.

Until 2007, the Examiner Training Programme was supported with very limited funds and assets.
lts success is therefore due to the personal commitment and hard work of all involved. Every
beginning is difficult but, in this case, the lack of trained human resources and capital made
the task seem like mission impossible. However, we did make a rather successful start thanks
to the enthusiasm, determination and the assistance of people who had the firm belief that ‘we
could do it". The two names that surface immediately are those of Kaiti Zouganelli and Vassilis
Hartzoulakis.

Kaiti’s devotion and social skills, her knowledge of the field, and her awareness of ELT conditions
in Greece proved valuable in the initial stages of the development of the KPG exam system.
She used her position as advisor to the Minister of Education at the time, and he appointed the
first KPG Central Examination Board that actually began to work towards developing both the
examination battery and the certification system.

My having been appointed President of the Board but also Scientific Director of the KPG exams,

Preface

the work was overwhelming. But alongside me, from the very beginning, there was one person
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who was always there, devoted to the task at hand, diligent, multi-skilled, with an understanding
of basic statistics and willingness to learn more, as well as ICT and CALL expertise: Vassilis

Hartzoulakis. He still is one of the basic pillars of the KPG English Team.

The KPG project and specifically the Examiner Training Programme took off with only a handful
of people. Those who helped most to jump start it were: Christina Ayiakli, Maria Charitou, Mary
Drossou and Eleni Liarou. Then, there was Xenia Delieza, Jenny Liontou and Vassilis Stavropoulos.
These people and several others in different parts of the country who were our first multipliers
were pioneers and contributed significantly to our first training efforts, which were later enhanced
through the work in oral testing done by Xenia Delieza. Xenia was seconded to the RCEL to do
exclusively KPG work, as was Jenny Liontou. However, while Jenny began research in reading
comprehensibility, Xenia chose to work in the field of oral assessment, under my supervision and
with the assistance of Kia Karava, who was responsibly becoming involved in the whole KPG
Project and therefore appointed as Assistant Director of the Research Centre in English Language
Teaching, Testing and Assessment (RCEL), which supports KPG English exam design, research
and fraining.

However, the continuing and developing success of such a large-scale programme owes a lot
to the whole English Team and all of our associates who have been acting as multipliers. This
Handbook is tangible evidence of our Team’s commitment to and faith in the success of the KPG
exams and is dedicated fo all colleagues who have selflessly devoted considerable time and effort

to establish a nationwide effective training programme for KPG Examiners.

Special thanks to Xenia Delieza, for her insightful comments and technical expertise in designing
our oral examiner training materials. Her systematic work in helping design and implement the
Observation Project (OP) and in developing the Examiner observation tools contributed most
significantly to the programme as a whole. The OP findings have been and continue to be an
invaluable source of information for the fine-tuning of our Examiner Training Programme and for

the development of Examiner training materials.

Warm thanks are also due to Mary Drossou and Moira Hill, who have been providing Kia
Karavas with their valuable support and feedback for the development of the Examiner Training
Programme. Both have also contributed significantly to the compilation of this Handbook. Mary
Drossou is responsible for putting together the material for Chapter 2, and Moira Hill is responsible
for compiling the material for Chapter 4. Finally, a note acknowledging that Vassilis Zorbas, an
associate member of the English Team, contributed the small section on mediation included in the
editor’s introduction.

Bessie Dendrinos

English Project Director

kt_'n
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“The ability to speak a foreign language

is without doubt the most highly prized language skill,
and rightly so...yet testing the ability to speak

a foreign language is perhaps the least developed
and the least practised in the language festing field.”

(Lado 1961: 239)
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Introduction

Lado in 1961 claimed that speaking is the most highly prized skill and yet the least researched
and assessed skill. Despite developments in the area of language testing and assessment that
have taken place ever since Lado’s observation, his observation is valid to a great extent
even today. One need only consider the range of well-recognised and established tests that
purport to assess communicative language ability on the basis of reading and writing alone,
without a listening and, especially, a speaking component. It is generally acknowledged (see,
for instance, Fulcher 2003, Kitao and Kitao 1996, and Luoma 2004) that the assessment
of speaking is one of the most challenging and complex areas of assessment. This is due
to many reasons, such as the difficulty of developing an operational construct definition of
speaking that can capture the richness of what happens in a process as complex as human
communication, the multiplicity of skills involved in the production of oral language — skills
which do not lend themselves easily to ‘objective” assessment — and finally, the plethora of
factors that influence our impression of how well someone can speak a language.

Despite the difficulties involved in its assessment, speaking remains one of the significant
components of communicative language ability, and within the KPG exam battery, the assessment
of speaking is considered as important as the assessment of other abilities (reading, writing and

listening).

Speaking, within the KPG exams, is assessed in Module 4 at all exam levels. The
development of the Speaking Test is based on clearly laid-out exam specifications, which
apply to all languages certified through the KPG examination system (www.kpg.ypepth.
gr). Specifications contain detailed descriptors of oral performance, articulated as CAN
DO statements for each level, as well as an activity typology and a texttype inventory.
For the design of Speaking Test items and tasks, the KPG candidates’ age, first language,
language learning background and other sociocultural factors are seriously taken into

account.

All test items and tasks undergo rigorous pre-festing in Greece, and reading and listening
comprehension tests are also piloted with groups of target language users abroad. When
results of the piloted tests have been announced, they go through systematic item analysis,

which is a major tool for post-quality assessment of the tests.

S
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The writing and speaking tasks are tried out by groups of language learners at the RCEL
through parallel tasks, and quality assessment is systematically pursued for the tasks as
well. Responses from specially prepared questionnaires for the Examiners and candidates
provide the test development team with valuable feedback, which is taken into account for
changing, improving and finetuning the writing and speaking activities. Moreover, research is
systematically carried out by the RCEL, focusing on the construct validity and effectiveness of the

exam as a whole.

However, all the work that has been undertaken to construct a ‘quality” assessment instrument and
the care that has been taken in the design and pretesting of items is in vain if we cannot have
faith in the marks assigned to candidates (Alderson, Clapham & Wall 1995). In other words, the
validity and reliability of the Speaking Test and fairmess of the Speaking Test procedure ultimately
depend on the Examiners, i.e. the extent to which Examiners share a common understanding
of the nature of language use inherent in the design of test items and of the application of oral
assessment criteria, and also the extent to which Examiners are consistent in the application of
Speaking Test guidelines and procedures. More specifically, as regards the role of the Examiner/
interlocutor, many studies (Berwick & Ross 1996, Brown & Hill 2007, Merrylees and McDowell
2007, Orr 2002, and O'Sullivan 2000) have shown (depending on the nature of the Speaking
Test) interviewer or interlocutor variation and inconsistency in overall patterns of leniency/
harshness in assigning test scores, in the way Examiners interpret rating scales and assessment
criteria, in the way Examiners accommodate to the level of the candidates, in the support
Examiners provide candidates in order to facilitate comprehension and production, and in the
elicitation of communicative performance of candidates (see also Bachman & Palmer 1996,
Fulcher 2003, Hughes 2003 and McNamara 1996). This inconsistency and variation is a major
factor affecting the candidate’s language output, thus threatening validity, reliability and fairness
in Speaking Tests.

Thus, systematic and intensive Examiner training is a crucial and indispensable component of
any testing programme. For the KPG fest development team, the training of Examiners has been
a major concern from the very first administration of the KPG exams. Throughout the years, an
infensive and comprehensive training programme has been established (see section below), whose
ultimate goal is to develop a database of Examiners who are fully and systematically trained to
assess oral production at all levels offered by the KPG exam battery, and whose performance
has been evaluated on the job as satisfactory. A range of training materials (Examiner training

and information packs and audio/visual simulations of Speaking Tests for all levels) have been

developed and have been used in the various training seminars conducted throughout Greece. This
Handbook represents the culmination of all the work carried out for the training of Examiners so far,

Introduction

and is infended to be used as a reference book for practising and potential KPG Examiners. More
specifically, the aims of this Handbook are:
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* o raise KPG Examiners’ awareness of the nature of language use adopted by the KPG

exams and inherent in the design of tasks for the Speaking Test,

® to sensitise KPG Examiners fo the underlying rationale of the oral assessment criteria
included in the rating scales for the Speaking Test,

® to inform KPG Examiners of the nature, confent and structure of the Speaking Test for each level

offered by the KPG exam system,

* to help KPG Examiners understand the nature of the oral assessment criteria and how they
should be applied, and finally,

* to raise KPG Examiners’ awareness of the importance of the consistent application of

Speaking Test guidelines and of appropriate Examiner conduct throughout the fest.

Before we proceed with the discussion of the features of the KPG Speaking Test, the next section
provides information on the Examiner Training Programme of which this Handbook is a part.

The KPG Examiner Training Programme

One of the most challenging projects within the KPG test development programme in terms of time,
money, infrastructure and human resources has been and is the training of Examiners. The University
of Athens, Faculty of English Studies is responsible for the structure, confent and organization of the

training seminars.

As mentioned above, the ultimate goal of the Examiner Training Programme is to develop a pool of
Examiners who are fully and systematically frained to assess oral production at all levels offered by
the KPG exam battery, and whose performance has been evaluated on the job as satisfactory. More

specifically, the aims of the Examiner Training Programme are:

a) fo train Examiners to consistently apply the Speaking Test procedures and to follow Speaking Test
rubrics in order to obtain representative and valid samples of candidates’ spoken English (at all

levels offered by the KPG exam battery) in accordance with the Speaking Test specifications,

b) to train Examiners to assess and rate samples of spoken English accurately and consistently in
terms of the pre-defined descriptions of performance at A1, A2, B1, B2 and C1 levels of the
Speaking Test by applying the criteria of the respective Rating Scales, and

¢) fo instil Examiners with a common understanding of communicative language ability underlying
the KPG exam battery and of the criteria for the assessment of oral production.

Certainly all major language certification systems implement some kind of training for Examiners.
The form that this training takes varies from one-off training seminars, in which potential Examiners
are trained fo apply rating scale criteria to samples of spoken language and discuss their ratings,

to selfstudy distance training materials sent to potential Examiners before the exam period. In this

O
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case, they are required to complete the guided tasks before being assigned as Examiners. Although
the training of Examiners is considered a sine qua non for achieving reliability and reducing random
errors in assessment and differences in severity between raters, very few systems have designed a
system of monitoring and evaluating the Examiners’ performance on the job as the KPG does.

For the KPG test development team, the training of Examiners has been a major concern from
the first administration of the KPG exams. In designing and developing the Examiner Training

Programme, the following constraints and factors had to be taken into account and catered for:

a) Dealing with a huge number of applications from EFL teachers to become Examiners (to date
more than 5,500 teachers have applied). Since there is no closing date for applications, every
6-12 months new applications need to be processed, included in our database, and new

cohorts of potential Examiners need to be screened and trained from scratch.

b) Screening and processing the applications. Applicants are individuals with varying
qualifications and varying degrees of experience in teaching and testing. All are eligible to
apply and must be considered as potential Examiners who will undergo the Examiner Training
Programme. If individuals are rejected, they are rejected a) because their oral performance
has been assessed as unsatisfactory during the screening process which takes place during
the initial training seminars, or b) because they do not systematically take part in training
sessions they have been invited to attend, or c) because they have personally expressed
their unwillingness to become an Examiner, or d) because on the basis of the on-+the-job
observation, their performance was consistently rated as unsatisfactory.

¢) Identifying and systematically training multipliers (Examiner trainers) throughout Greece. So
far, a body of 50 trained multipliers throughout Greece has been developed. These associates
are highly qualified individuals (all have completed postgraduate studies) with extensive
experience in teaching EFL and in teacher education. Most of our multipliers are school advisors
for English or professional teacher educators. All have themselves been practising Examiners
or observers in order to ensure that they can draw on their personal experience to deal with
the concerns of Examiners. Before each round of training seminars begins, multipliers are
invited to a one-day workshop in Athens or Thessaloniki, during which they are informed of
the aims, confent and structure of the training seminar and are instructed on how to use the
seminar materials. Depending on their area of residence and their mobility, they are assigned
groups of Examiners and have the responsibility of setting a date and place for the seminar,
contacting the Examiners, photocopying the training material, and conducting the seminar.
After each seminar, they are requested to provide an evaluation report of the seminar, noting

cases of absent Examiners and providing details of problems/issues raised in the seminar.

£ d) Organising the Examiner Training Programme nationwide. Our seminars do not take place in
_‘E big cities or in designated exam centres. Rather, they take place throughout Greece, and we
fry to accommodate Examiners who live even in remote areas (islands, for instance). Seminars
-
20
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are organised in places which are easily accessible by national roads or by public transport,
ensuring that Examiners do not need an overnight stay in order to attend and that the seminar
is within reasonable driving distance from their homes.

e) Constantly updating our database with changes in contact details, the training record of each

Examiner, and the results of the observation of Examiners.

The screening/training/evaluation process

The Examiner Training Programme has a series of stages, which all Examiners need to go through:

~

Recruitment

—_—

(applications), initial screening, inclusion in database

Initial evaluation of oral language performance and induction

l

Training seminars o

(applies once to an applicant Examiner)

(recurrent and cyclical, since the outcomes of monitoring and evaluation feed into training)

Monitoring of the Speaking Test and evaluation of Examiners’ performance

(by multipliers/observers, through specially-designed observation schemes)

(S )

Essential features of Examiner Training Seminars

In an effort to make our training programme more effective and more tailored to our Examiners’

needs, the design of our programme revolves around the following principles:
a) The content/focus of each round of training seminars is determined by:

e the introduction of a new KPG exam level,

* the needs of Examiners, as identified by multipliers during the seminars and by the results of

the Examiner feedback forms completed after the end of each Speaking Test administration,

® the results of the OP (observation project]. For example one of the initial findings of the OP
was that Examiners did not set up the examination room as suggested in the seminars and
the guidelines sent to Examiners before the Speaking Test. The set-up of the exam room for
the Speaking Test then became an issue in the following round of training seminars, where
an illustration of the exam room set-up was given to Examiners and the setup was also
highlighted in the accompanying video that was developed.

b) Seminars take place with groups of 18-20 Examiners maximum to enable dialogue, discussion

and group work.

21 }

-
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¢) For each round of training seminars, a new, tailor-made Examiner Training Pack is developed
and provided to multipliers. The Pack contains information and details on how to carry out
the seminar and how to use the materials. Simulated Speaking Test recordings or videos have
been developed for each round of seminars.

The KPG Examiner Observation Project

In order to ensure that Examiners adhere to Examiner guidelines and the suggested Speaking Test
procedure and fo potentially identify inconsistencies in Examiner conduct which could threaten
the validity of the exam and compromise exam fairness, on-site observation of the Speaking Test
was launched in November 2005. The overall goals of the observation project were to gain
information about the efficiency of the Speaking Test administration, the efficiency of Examiner
conduct, applicability of the oral assessment criteria, and interrater reliability; this information
was and is considered essential for further development and refinement of the Speaking Test and

for the training and evaluation of Examiners.

Observation of the Speaking Test is seen as a monitoring and evaluation tool geared towards
answering the following questions:

a) How well are the Speaking Tests administered, and under what conditions?

b) What are the problems of the Speaking Test administration, and how can they be overcome?
¢) Are the guidelines for Examiner conduct followed?

d) Do Examiners alter in any way instructions and task rubricse

e) Do Examiners make constructive use of the oral assessment criteria and the marking scheme?

Observation of the Speaking Test procedure is carried out with the use of specially designed
structured observation schemes focusing on various aspects of the Speaking Test administration,

Speaking Test content and Examiner conduct.

To date, six rounds of observation (observation phases) have been carried out. For each observation
phase a new, refined observation scheme is prepared. Each observation scheme is refined on the
basis of previous OP findings.

Focus of the observation for each period

In terms of format, the observation forms are clearly defined, structured checklists, easy to analyse,

and based on specific categories and subcategories having to do with rules and guidelines
pertaining to the Speaking Test procedure and Examiner conduct. They are in the form of tables,
where the observers circle YES/NO or tick for the presence of a particular feature, but there is

Introduction

also space in some of the questions where the observers take notes if necessary.
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All observation schemes elicit information on: a) the seating arrangements in the examination
room, b) the procedure followed, c) the candidates’ age and sex, d) the choice of questions and
tasks made by the Examiner/interlocutor, e) the ratings by the two Examiners and the observer,
f) the duration of the Speaking Test and the time allotted to different activities and to the two
candidates, and g) the overall assessment of the Examiner’s oral performance as Excellent-Very
good, Good, or Mediocre-Poor. Apart from these common observation categories, from the
second observation phase onwards, categories were included focusing on the extent to which
Examiners changed task rubrics and interfered with candidates’ language output (i.e. corrected

the candidate, interrupted the candidate, completed the candidates’ phrase efc.).

In the last two observation phases, a category was added relating to the extent to which the
Examiners’ interference with candidates’ language output influenced this output in some way (i.e.
whether the Examiner’s interference made it easier or more difficult for the candidate to speak).
During the five different OP phases which took place up until the end of 2008, 1559 Examiners

were observed examining 5668 candidates.

How and by whom is observation carried out?

Multipliers (i.e. Examiner trainers) who have been specially instructed on how to use the observation
forms carry out observations in a representative sample of randomly-selected examination centres
throughout Greece. They are instructed to visit all examination rooms and observe all Examiners at
their assigned examination centre as long as the examination sessions last: morning to afternoon.
Multipliers enter the examination rooms as third parties and monitor the Speaking Test process
without inferfering with it in any way. The observation form is completed before, while, and after
they have observed the process.

Each form is designed so that it is used in one Speaking Test session, i.e. with one Examiner
examining a pair of candidates. Multipliers are instructed to observe each Examiner twice, i.e.

with two pairs of candidates.

Observers are requested to report fo the examination centre at least two hours before the
Speaking Tests start in order to be ready to answer questions by Examiners and help them out
during preparation for the Speaking Test.

After each Speaking Test administration, observers send their completed observation forms to
the RCEL. Once collected, observation forms are processed and results are analysed and a
report of the main findings is then produced. Findings are taken info account for the design and
development of the next round of Examiner Training Seminars and have brought to light many
aspects of Examiner conduct during the Speaking Test (see Chapter 3).

23
ot

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 23 @ 28/07/2009 10:41 NM



THE KPG SPEAKING TEST IN ENGLISH

A

Chapter 1 Framework of the KPG Speaking Test

Introduction

The purpose of this chapter is to highlight and discuss the rationale underlying the design of
speaking tasks and the oral assessment criteria. It addresses two central questions: a) why the
KPG Speaking Test has been designed in the way it has, and b) why candidates’ oral language
performance is assessed on the basis of the specified criteria (i.e. linguistic competence,
sociolinguistic competence and pragmatic competence). Understanding the nature of language
use and the defining characteristics of speaking will enable you to form a clearer understanding

of the purpose of the Speaking Test tasks and of the nature of the oral assessment criteria.

The chapter thus begins with a discussion of the theory of language use adopted by the KPG exam
battery, a theory that permeates all modules of the exam and relates to language comprehension
and production. It continues with a presentation of the defining characteristics of oral language,
the processes involved in the production of oral language, and the components that make up
communicative language ability. This chapter ends with a discussion of oral mediation (i.e. what
it involves, why it is included in the assessment of oral language proficiency, and how it is

assessed), which comprises one of the activities of the Speaking Test at the B1, B2 and C1 levels.

1.1 Approach to language use adopted by the KPG exam battery

All the KPG exams adhere to a functional approach to language use and set out, throughout all

the modules, to evaluate socially-purposeful language knowledge and literacy.

The view of language that the KPG exam battery, and in particular the examinations in English,
adhere fo is that language is a social phenomenon, and that to use language for a variety
of purposes means fo take part in social practices. Language is a dynamic, inferactive, social
phenomenon between the speaker and listener (or the reader and writer). We convey meanings

not by single, isolated sentences which occur in a vacuum, but by more complex exchanges
produced in a specific context in which the participants’ beliefs, expectations, the knowledge
they share about each other and of the world, and the situation in which they interact play a
crucial part and determine the linguistic choices they will make. Language is not used to express
grammar or vocabulary; it is used to perform or fulfil certain functions or purposes (e.g. to
agree or disagree, to invite, fo congratulate, to advise, to promote, to convince, to request, efc.)
and the functions we want to perform will determine the shape of the text that emerges as we
communicate with one another. This is where the concept of genre becomes particularly relevant

and useful for understanding the nature of language in use.

Chapter 1 Framework of the KPG Speaking Test
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Genre refers to a purposeful, socially-constructed communicative event which results in different types
of texts (e.g. a political speech, a casual telephone conversation, an oral presentation, a lecture,
an interview, efc.). These text types have different functions, distinctive linguistic characteristics and
their own internal structure. Genres are culturally and socially determined and dynamic in that new
genres are being constantly created (e.g. email communication constitutes a new type of genre).

Not only does the text type we wish to produce determine our linguistic choices, but features of
the context in which the text is produced will also determine them. Actually, language and context
are interrelated; context determines and is constructed by the linguistic choices that are made
(Thomson 2004). Context refers to the linguistic, physical and psychological dimensions of the
situation in which language is used. It refers to everything in the situation apart from the actual
language produced at the particular moment. Lyons (1977:572) defines it as ‘all the factors
which, by virtue of their influence upon the participants in the language event, systematically
determine the form, appropriateness or the meaning of utterances.” Context is multifaceted or

multileveled. Four types or levels of context can be identified (Hewings and Hewings 2005):

a) The local linguistic context or textual context or co-text. This refers to the linguistic environment
of an utterance, which is simply the prior language in a communication and what follows it

i.e. what has been said before and after).

b) The wider linguistic context. This refers to the way in which a particular text relates to other
similar texts, and the way our interpretation of a text is influenced by our experience of other
fexts. For instance, when preparing for our first paper presentation at a conference, we draw
on our knowledge and experience of listening to oral presentations at conferences we have
attended in the past. This prior knowledge will influence the structure and format of our paper
presentation.

¢) The local situational context. This refers to the immediate and observable features of the
situation in which a communicative event takes place. These features include: a) the role and
relationship of inferactants (i.e. who is speaking to whom, and how they are related), b) the
setting (i.e. where the communication is taking place), ) the purpose of communication (i.e.
what we want fo achieve through communicating —to advise, to request something, to convince,
etc.), and d) the channel of communication [i.e. the medium chosen for communication and

the way it is used — e.g. speaking on the telephone or speaking face-to-face).
Let's see how features of the situational context can affect the linguistic choices we make.
Below are two situations:

1) You would like to buy a car but have managed to gather only part of the money. You

decide to visit your parents and ask them for a loan.

2) You would like to buy a car but have managed to gather only part of the money. You
decide fo visit your local bank and ask the bank manager for a loan.
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In these two situations, although the purpose of communication (i.e. requesting a loan) and
the channel (i.e. face-to-face communication) are the same, the language we actually produce
will certainly not be the same since the role/relationship of the inferactants and the sefting
will have a significant influence on the lexicogrammatical choices we will make. In the first
situation, the role/relationship between interactants and setting is conducive to the use of more
informal language and to the use of less information since the interactants share the same
background knowledge. In the second, the language produced will evidently be qualitatively
and quantitatively different.

d) The sociocultural context. This refers to the wider sociocultural context in which communication
takes place. Social groups have their own beliefs, values and norms of behaviour, and
‘these are offen encoded in the forms of language used and the ways in which interaction
is organised within the group’ (Hewings and Hewings 2005:34). Knowledge of the cultural
background of interactants and their practices is essential in understanding messages and

producing appropriate messages.

An example from openings of telephone conversations will perhaps make the effect of sociocultural
context clear. In British English for example, the normal sequence for a call to a private residence

would be:

telephone rings

answerer gives number

caller asks for intended addressee

In French, though, the following practice is usual:

telephone rings

answerer responds ‘allo’

caller verifies number

answerer responds ‘oui’

caller identifies self, apologizes and asks for intended addressee

Evidently, English callers in France could unintentionally offend by using the British pattern without
identifying themselves and apologizing for the inconvenience. On the other hand, they may
become irritated when a French caller verifies their number when they themselves have just said
it (Crystal1987: 48). In other words, the purpose of each of the utterances in the sequence of
opening a telephone conversation can only be understood with reference to the sociocultural

context in which they are produced.

Chapter 1 Framework of the KPG Speaking Test
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Thus, our utterances and the meanings they convey are understood and produced in relation to
all these levels of context. Speech is more tightly connected to and influenced by the situational
context. However, it is important to bear in mind that not all features in the situational context
will always be relevant or will influence our linguistic choices. For instance ordering a cup of tea
in a hospital café or in a hotel café will be similar despite the different setting. As Hewings and
Hewings (2005: 22) explain ‘what counts as relevant depends on what contextual information
the participants in the interaction mobilise in order to understand what is said or written. In this
view context can be seen as a resource that can be used by participants in interaction to help

interpret what is intended’.

How is this view of language reflected in the KPG Speaking Testse In two ways: in the design of
tasks and in the assessment criteria. The task rubrics outline the content and general format of the
language expected by candidates and provide details of the context in which this language is to
be produced. The following task from a B2 level Speaking Test (Activity 2: One-sided talk (based

on visual cues)) will make this clear:

Look at photo 10 (or 11 or 12). Imagine you have taken your 4-year-old niece for a walk
in your city or fown and she has never seen such an event before. Explain to her what
the event is, what the people are doing, and why it's taking place.

In all the Speaking Test tasks rubrics, the purpose of communication (e.g. description and
explanation), and the content of communication (e.g. description of an event), the sefting (e.g.
in the city centre), the participants and their relationship (e.g. adult-child, uncle/aunt-niece), the
channel (e.g. facetoface communication) are specified. Candidates are requested to produce
language that is appropriate to the various features of the set context.

In addition, when evaluating candidates’ performance, an assessment criterion which is included
in the rating scales of all levels of the Speaking Tests is sociolinguistic competence. The relevant
criterion for B2 level Speaking Test candidates provided below illustrates how candidates’

language is expected to be appropriate to features of the situational context as set by the tasks:

Sociolinguistic competence (0-4)

The candidate is expected to make linguistic choices (in lexis and expressions) that are
generally appropriate for the situation as determined by the set task. Errors are expected,
but generally these should not cause offense and make language awkward. The candidate
is expected to take on the role as defined by the task (e.g. when talking to a friend the
candidate is expected to use informal language, simple sentence forms, to be more direct
and personal).
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1.2 Understanding the nature of speaking

An awareness of the characteristics of spoken language and of the processes involved in the
production of oral language will help us form more realistic expectations about the nature, quality
and quantity of candidate’s language output and the speed at which this language can be
produced. This information will guide us in our assessment of candidates’ language output. This
section, therefore, aims to raise Examiners’ awareness of the basic characteristics of spoken
language (as opposed to written forms), the conditions that affect production of oral language,
and the psycholinguistic processes of oral language production.

The nature of oral language

Although spoken and written language is governed by the same syntactic and semantic rules,
there are differences in their structure and use since they are products of different communicative
situations. Speech is dynamic, transient and time bound, and part of an inferaction in which both
speaker and listener are usually present. Writing is permanent, space bound and static, where
the writer is typically distant from the addressee. Differences in their defining characteristics have

an effect on the nature of oral and written language.

In unplanned speech, speakers do not talk in full sentences. Speech rather consists of idea units,
i.e. short phrases and clauses connected with thematic connections, repetitions and coordinating
conjunctions. The grammar of these idea units is simple because the speaker is trying to
communicate ideas for the listener to understand in real time, and therefore needs to take into
account the constraints of the listener’s (and speaker’s) working memory. Less formal and complex
vocabulary is customary in speech, as are use of coordination rather than subordination and the
recurring presence of hesitations, repetitions, fillers and repairs (see Hughes 2002).

As mentioned above, a defining characteristic of speech is that it is time bound (i.e. it is a real-
time phenomenon produced in the here and now) and is reciprocal, part of an interaction in

which the listener is usually present. In other words, speech takes place under two conditions

which seriously affect the quality and quantity of language produced. These are:

a) processing conditions, i.e. time. Speech takes place under the pressure of time. Time constraints
have observable effects on spoken interaction. They affect planning, memory and production.
The ability to master the processing conditions of speech enables speakers to deal fluently with

a given fopic while being listened fo.

b) reciprocity conditions, i.e. interlocutors. This refers to the relation between the speaker and the
listener in the process of oral interaction. Because the listener is in front of us, we have to take

Chapter 1 Framework of the KPG Speaking Test

her/him into account and constantly monitor her/his reactions to check that the assumptions

we are making are shared and that the listener understands what we are saying.

28

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 28 @ 28/07/2009 10:41 NM



In order to overcome the effect of processing conditions, speakers frequently use various facilitation
and compensation devices, which account for the distinguishing features of spoken language

described above. These are:

a) Facilitation devices

e Simplified structure: Use of coordinating conjunctions or no conjunction at all. Avoidance
of complex noun groups with many adjectives; repetitions of same sentences adding further

adjectives.
e Ellipsis: Speakers omit parts of sentences.
* Use of idiomatic, conventional expressions called formulaic.

® Use of time-creating devices (fillers and hesitation devices): These give the speaker time to

formulate what s/he intends to say next.

b) Compensation devices

 Speakers frequently correct what they say, e.g. they may substitute a noun or an adjective

for another.

® Speakers use false starts. They repeat or rephrase in order to give the listener time to
understand and to remind her/him of things that were said. This helps reduce memory load
and lighten planning load (see Bygate 1987).

Levelt (1989) has proposed that speech production involves four major stages: a) conceptualisation,
which refers to the planning of the message content; here the speaker draws on background
knowledge, knowledge of the topic, of the speech situation and of patterns of discourse, b)
formulation, which involves the selection of words and phrases to express the intended message,
sequencing them, and selecting the appropriate grammatical markers (articles, inflections efc),
c) articulation, which involves the actual production of language through the use of articulatory
organs, and finally d) self-monitoring, which refers to the speaker’s ability to detect and self

correct errors.

All these stages need to be processed with considerable speed. Given the time-bound nature of
speech, the stages of conceptualisation, formulation, and articulation may not be well planned
or implemented and may need pauses, hesitations and corrections. The processes of planning,
formulating and articulating need to become automatic (i.e. not require conscious attention) if
the learner is to be considered fluent. In general, fluency refers to one’s ability to communicate
meanings effectively without undue hesitations, false starts, pauses, or repetitions, which may tire
the listener and break the ‘flow’ of ideas or the ‘rhythm’ of speech.

The speed with which learners can produce language that is appropriate to the context will

invariably depend on their control over lexicogrammatical features, their vocabulary range, their
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control over formulaic expressions and their ability to monitor their listeners’ reactions. It will also
depend on the complexity of the message one wants to express, familiarity with the topic and
with the required genre (Bygate 2001, Fulcher 2003). Thus, learners at lower levels are expected
to take more time to produce their meanings, to hesitate, pause and use false starts more often
than their higher language level counterparts. Also in some conversational genres, the use of
ellipsis, short clauses, repetitions, simple and inexplicit vocabulary and hesitancy should not
be considered as signs of lack of fluency on the learners’ part but as characteristics of naturally

occurring discourse (Hughes 2002).

Components of communicative language ability

The ability to communicate through speech involves more than knowledge of the grammatical,
lexical, and phonological system of the language. Learners must also be able to take part in
conversations in acceptable ways, knowing how to open and close conversations, how to change
topics, and how to take turns. The learner must also know which features of the situational context
need fo be taken into account in order to make appropriate linguistic choices. Learners, due to
the gaps in language knowledge, must also know and effectively use strategies for overcoming

their gaps and avoiding communication breakdowns.

Models of communicative competence have been developed by various applied linguists (Canale
& Swain 1980, Faerch, Haarstrup and Philipson 1984, Bachman 1990, also see Common
European Framework of Reference for Languages 2001:108-130) in an attempt to identify the
kinds of knowledge needed by learners in order to be able to use the language successfully.

These are:

a) Linguistic competence: Knowledge of the forms of the language and their meanings;
i.e. knowledge of lexical items, semantics, morphology, grammatical structure, syntax,

pronunciation, spelling.

b) Sociolinguistic or pragmatic competence: Knowledge of the sociocultural rules of language

and discourse, i.e. learners’ ability to:

* select language which is appropriate to their communicative purposes,
* select language which is appropriate to the context,
* understand the intended meaning (illocutionary force) of utterances and be able to express

one’s intentions clearly.

¢) Discourse competence: Knowledge of how to combine grammatical forms and meaning to
produce a unified spoken or written text. This competence, which focuses on inter-sentential

relationships, involves learners” ability to:

Chapter 1 Framework of the KPG Speaking Test

® achieve cohesion and coherence in a text,

e take part in a conversation.
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d) Strategic competence: Ability to use strategies to enhance the effectiveness of communication
or fo compensate for communication breakdowns (e.g. use of paraphrase, word-coinage,
repetition, appeals for help). These strategies come into play when learners are unable to
express what they want to say because they lack the resources to do so.

The types of knowledge discussed above are reflected and operationalised in the oral language
assessment criteria (overall language performance) for each level of the KPG Speaking Test (see

chapter 4).

1.3 Mediation: a neglected competence

One of the innovations of the KPG examination battery on a worldwide scale is the assessment of
candidates’ mediation skills through tasks that test their performance as mediators. Mediation is a
neglected competence in the sense that most foreign language courses fail to train learners to act
effectively as mediators across two languages. Yet, it is an activity that all users of two or more
languages are involved in when they find themselves in situations where one of the people they
are interacting with does not understand what someone is talking about or cannot comprehend,
for example, a report, an email message, a sign, or a saying. Therefore, KPG has introduced
both an oral and a written mediation component in the Speaking Test, in hope that it will have a

backwash effect in foreign language programmes.

In this Handbook, we are concerned with oral mediation only, and this is tested from B1 level
onwards. The A1+A2 level integrated Speaking Test does not test mediation. Rather, it makes the
task instructions to the 10-15 year old candidates, to whom the exam is addressed, accessible
in Greek as well as in English, so that rubrics comprehension is ensured. Also, it involves the
candidates in reading and listening comprehension at their level which, however, is checked
through questions in Greek instead of English. If this were not the case, the tasks would require a

level of production in the foreign language that candidates at this level are not required to have.

B1 level

At this level, the mediation activity requires candidates to selectively extract information from the
source fext in Greek and use it to produce a message in the target language. For example, they
may be asked to read an announcement about an art exhibition in Greek and give their friend,

who does not know Greek, relevant information in the target language.

B2 level

Here the mediation activity requires candidates to select information relevant to the task from the

Greek source in order fo talk about an issue in English. For example, they are asked to read two-
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three film reviews in Greek, choose which of the three films they'd like to see, and to talk about

this film to a friend, inviting her or him to go and see it.

1 level

At this level, the mediation activity is more complex since it involves the interaction between the
two candidates (whereas in the above two levels, candidates interact with the Examiner). Here,
each candidate is given a different but similar-in-content Greek text and a task which requires
them to exchange the information from their respective texts and reach a decision or solve a
problem. More specifically, this activity requires candidates: a) to relay information from a Greek
text to English, then b) to initiate and sustain a conversation with each other (in English) and ¢)
using the information each of the two candidates provide, they must negotiate with each other in

an effort o resolve a problem, reach a decision or arrive at a conclusion.
For a detailed discussion of the nature of mediation in the KPG exams see Dendrinos 2006.
Having discussed the theoretical principles underlying the design of the KPG Speaking Test and

the oral assessment criteria, we will proceed with a detailed presentation of the content of the

Speaking Test for each of the levels currently offered.

Chapter 1 Framework of the KPG Speaking Test

32

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 32 @ 28/07/2009 10:41 NM



Chapter 2 The KPG Speaking Test: Content and structure

Introduction

The aim of this chapter is to describe the nature, content and structure of the Speaking Tests
which, as an important part of the KPG exam, count for the 20% of the total exam points. We
shall thus be looking at the four Speaking Tests that have been administered so far, and which test
the oral competence of candidates who have A1, A2, B1, B2, or C1 level language competence
on the scale set by the Council of Europe, as described by the Common European Framework
of Llanguages (CEFR). We shall start with the Speaking Test which examines the lowest level
language competence, i.e. A1 and A2, and then proceed to describe the B1, B2 and C1 level
Speaking Test.

2.1 The A1+A2 level Speaking Test

2.1.1 Overview of the A1+A2 level Speaking Test
As of May 2008, an A level (basic user) language exam is administered by the Ministry of

National Education and Religious Affairs aiming to certify Al level and A2 level language
competence, on the scale set by the Council of Europe, as described by the CEFR. This exam is
an integrated, graded exam in which each module contains an equal number of A1 and A2 level
items. Depending on the extent to which candidates managed to respond to the items of both
levels, they will be certified for either A1 or A2 level. Candidates who succeed in receiving a low
pass mark (60/100 and above) on all module tests will be certified for their A1 level competence,
while those who receive a high pass mark (120/200 and above) will be certified for their
A2 level competence in English. The test has been designed specifically for young candidates
(10-15 years of age), and takes into serious account the characteristics of this age group in
the development of tasks, the presentation of materials, the choice of topics, and the design of
the task rubrics. As all other Speaking Tests, the A level Speaking Test adheres to a functional
approach to language use (see Chapter 1).

More specifically, certification at levels A1 and A2 aims mainly to assess knowledge and skills
developed by candidates in the course of their language training within or outside the state
educational system. It should be noted that for these levels, tests, which as mentioned above
are presently designed for youngsters aged 10-15 years of age, are loosely linked to the Greek
national school curriculum for English, English Across the Curriculum for Compulsory Education.
Older candidates will have an opportunity at a later stage to take part in an A level KPG exam
designed specifically for adults. Finally, certification at this level does not serve the purpose of a
job qualification, but it does function as a reward for having developed basic level competence
in the foreign language.
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2.1.2 Content and structure of the A1+A2 level Speaking Test

The A1+A2 Speaking Test has three stages which aim to assess candidates” ability to deliver a

message orally, and specifically:

* to respond to personal questions (Activity 1),
* to describe or talk about something on the basis of a visual prompt (Activity 2), and

* to exchange information regarding an event or a situation based on a multimodal text (Activity 3).

As mentioned in Chapter 1, the A1+A2 level Speaking Test does not include mediation activities.
That is, candidates at this level are not required to produce oral speech in English prompted by
a Greek text. Moreover, rubrics are always in English, but also often in Greek, when test item
writers consider it necessary to help candidates understand what to do. It should be noted that
no part of the Speaking Test for A1+A2 level or other levels request that candidates express

themselves in Greek, in writing, or in speaking. Moreover, the Examiner speaks in English only.

Duration: 15-20 minutes

Mode of participation: Candidates are tested in pairs, but do not converse with each other. They
inferact with the Examiner/interlocutor.

Warm-up (not assessed; 1 minute — per candidate) The Examiner and candidates introduce themselves.

Activity 1: Dialogue (in the form of an interview)
(5 minutes — 2% minutes per candidate) (See Appendix 1 for sample questions.)

This is a ‘getting to know you’ task, which requires interaction between Examiner and

candidate. Each candidate is asked four questions — two for AT and two for A2 level —

which are signposted for the Examiner:

* For the Al level, the Examiner asks candidate A two questions from the A1 level category
of questions. If the candidate fails to respond to the first one, the Examiner quickly moves on
to the second A1 level question. If the candidate is shy, confused, efc., the Examiner helps

her/him out (repeats the question, says it slower, shows support, efc.).

* For the A2 level, the Examiner asks candidate A two questions from the A2 level category
of questions. If the candidate fails to respond to the first one, the Examiner quickly moves on
to the second A2 level question. If the candidate fails to respond to the A2 level questions,

the Examiner does not insist by giving prompts, helping out, efc. The same procedure is

Chapter 2 The KPG Speaking Test: Content and structure

followed with candidate B.

(continued on next page)
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(continued from previous page)

Activity 2: One-sided talk (based on visual cues)

(6 minutes — 3 minutes per candidate) (See Appendix 1 for sample questions and the Annex for
sample photos).

This activity essentially involves a guided description of a photo or series of photos (or other
visuals, e.g. sketches, drawings) which are thematically linked. The activity comprises four
questions — two for A1 and two for A2 level.

e For the Al level, the Examiner asks candidate B two questions related to the photo(s).
Questions may involve identification or simple description of the photo(s). If the candidate
is embarrassed or reluctant to answer, the Examiner helps her/him out (repeats the task,

starts with a cue, gives an example to start her/him off, etc.).

* Forthe A2 level, the Examiner asks candidate B another two questions related to the photo(s).
Questions may involve ‘find the differences between pictures,” ‘talk about something that
happened,” or ‘predict what's going to happen next’ type of tasks. If the candidate fails
to respond to the questions, the Examiner gives her/him an example, but does not insist

by giving prompts or adding extra questions, etc. The same procedure is followed with
candidate A.

o A different photo page is used for each candidate.

Activity 3: Dialogue (based on multimodal texts)

(6 minutes — 3 minutes per candidate) (See Appendix 1 for sample questions and the Annex for
sample multimodal texts).

This activity is based on multimodal texts and consists of two parts and five questions in total
— two for A1 and three for A2 level.

e Forthe Al level, the Examiner asks candidate A two questions, which the candidate answers
using as her/his source one or more multimodal text such as a poster, an invitation, an
announcement, etc. If the candidate is embarrassed or reluctant to answer, the Examiner
helps her/him out (repeats the task, starts with a cue, etc.).

* For the A2 level task, candidate A, guided by question prompts, poses three questions to
the Examiner relating to one multimodal text. The Examiner answers each question posed
by the candidate (the answers are provided in the Examiner Pack). The same procedure is

followed with candidate B.

o A different multimodal texts page is used for each candidate.

It should be pointed out that grading in the A1+A2 level Speaking Test occurs on many levels.
Firstly, the activities themselves are graded in terms of difficulty; thus, Activity 1 (dialogue in the
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form of an interview) is considered linguistically and cognitively less demanding than Activity
2, which is in turn considered linguistically and cognitively less demanding than Activity 3.
Moreover, an attempt is made to grade the questions of each activity for each level, thus, in
Activity 2 for example, the first A1 level question is less demanding than the second A1 level

question.

2.1.3 Materials for the A1+A2 level Speaking Test

Three sets of materials are used for the A1+A2 level Speaking Test. These are:

1) The Candidate Booklet, which contains:
* information about the Speaking Test and guidelines on how to carry it out,
e the Speaking Test Assessment Criteria Grid,

* five-six pages of colour photos consecutively numbered. Each page has a title reflecting the
thematic and contextual arrangement of the photos, which constitute the visual prompts for
Activity 2, and

e five-six pages of multimodal texts consecutively numbered. Each page has a title reflecting
the thematic and contextual arrangement of the multimodal texts, which, along with the

question prompts for each multimodal text, constitute the prompts for Activity 3.

2) The Examiner Pack, which contains photocopied pages with:
¢ the Interlocutor Frame,
* potential trouble spots during the Speaking Test and how to deal with them,
* the Speaking Test Rating Scale,
* the test items, i.e. the questions for Activity 1 and the tasks for Activities 2 and 3,

e the responses to the questions that the candidates ask the examiner in the A2 part of
Activity 3.

In the Examiner Pack, each page with the material for Activities 2 and 3 contains a variety of
tasks. The Candidate Booklet and the Examiner Pack are given to the Examiners on the day of

the Speaking Test.

3) The Examiner Training Pack, which contains the handouts distributed at the A1+A2 Examiners’

seminars.

2.1.4 Texts and tasks for the A1+A2 level Speaking Test
As has already been mentioned, the A1+A2 level Speaking Test is designed for candidates 10-

Chapter 2 The KPG Speaking Test: Content and structure

15 years old. Therefore, it takes into account that children relate to and make sense of the world
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differently from adults. Most importantly, there is consideration that children are unaccustomed
to formal testing situations and that an Speaking Test situation in a foreign language will be an
unfamiliar experience for them, and thus anxiety provoking. Finally, it is based on research with
young Greek learners of English who have taken the Speaking Test. This research has shown that
even competent learners need constant encouragement to produce oral speech, due to their lack
of familiarity with this type of testing situation. Generally speaking, the Speaking Test has been

designed taking into account the following:

* Topics that children feel comfortable with are those related to their immediate environment
(e.g. family, friends, the world of school and play).

* It is most meaningful for children to do things which they have experienced.

* They are able to perform concrete actions in their minds, but may have difficulty thinking in
abstract terms or to act upon their own thoughts.

o It is best if tasks assigned to children of this age are contextualized. When tasks are
decontextualized or the context is unfamiliar to the child, s/he might not be able to make

sense of what s/he sees and hears.

o All material should be presented in a lively, funlike manner and should have a game-like
character in order to appeal to children of this age and to motivate them to perform at their
best.

In Activity 1, which also serves as an ice breaker and is in the form of an ‘interview’, the Examiner
asks each candidate two-four questions from two out of the three given categories, such as
personal information, their immediate environment, efc. Each category contains items which are
graded. All categories start with easier questions (A1 level) and go on to more difficult ones (A2
level). The categories of questions may remain the same, whereas the questions change from
one examination period fo the next. All questions used for this activity must be simple, short and

straightforward.

In Activity 2, which is a one-sided talk, candidates are asked to do one task, which has two sets
of questions — an easier one for the A1 level, and a more demanding one for the A2 level -
prompted by visuals such as photographs, sketches, drawings, etc. Each page with visuals falls
under a different thematic category, such as ‘family,” ‘sports,” efc. In the Examiner Pack, different

tasks for each page of visuals are provided.

In Activity 3, candidates are asked to do two different things, prompted by different types of
multimodal fexts, such as invitation cards, book covers, efc. For the Al level part, they are
required to answer two questions asked by the Examiner based on one or more multimodal texts
appearing on the same page and therefore falling under the same thematic category. There are

different sets of questions for each page of multimodal texts for the A1 level part of Activity 3. For
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the A2 level part, candidates are asked by the Examiner to use one of the multimodal texts (used

for the A1 level part of the Activity) and, on the basis of the question prompts which appear next
to each text, ask the Examiner three questions, which the Examiner responds to in a natural way.

The answers to the candidates’ questions are provided in the Examiner Pack.

The texts used for Activity 3 are taken from authentic sources, but may have to be sized down,
cut, or a discursively meaningful extract may have to be selected if:
a) they contain too much information, b) the task for which they are to be used requires it, or ¢)

they are too difficult for A1 or for A2 candidates.

Original texts are usually retyped for the test booklet, not scanned, but they may have to be
designed up so that candidates can identify contextual information, even when this is explicitly
stated. They are designed up by various means, such as font type and size, the use of columns,
shading, organization within the page, or the use of accompanying photos and graphs. Visuals
selected by the item designer may have to be redesigned or replaced with others which better
serve the purpose of the particular tasks for which they are to be used. In general, what is in the
foreground and what is in the background of each visual should be easily discernible.

Generally speaking, visual and multimodal texts are examined as regards their suitability, in terms
of subject matter, density of information and style of writing, and as regards their suitability for

the task they are meant to accompany. Visual and multimodal texts which are avoided are ones:

o with ‘sensitive’ issues and repulsive subjects, such as a description of a fatal accident, or
subjects which might create dissent, be it political, religious, efc.,

* taking a position about countries, social affairs and problems which might be considered
offensive to the candidates,

* taking any position about a political party or leader, be it past or present, in Greece or

elsewhere,

* with comments that might be perceived as politically incorrect or offensive,
* stereotyping ethnic groups and promoting values of ethnicism, sexism, nafionalism, linguicism, efc.,

e that do not yield enough information so as to provide the reader with input required to carry

out the tasks for which they are to be used,
¢ that contain too much information not related fo the task for which they are to be used,

e that are specialized around an area with which only some candidates are likely to be familiar
with, or

o that are heavy in terms of content.

Chapter 2 The KPG Speaking Test: Content and structure

More specifically, visual texts which are avoided are ones that: a) are confusing and the main
obijects and/or characters depicted cannot be identified easily, and b) are too sophisticated for

a candidate 10-15 years of age.
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Multimodal texts which are avoided are ones that: a) are not well written, are confusing or incoherent,

or b) are written in language which is too sophisticated for a reader 10-15 years of age.

The most common sources of multimodal and visual texts are:

o all printed publications in general (e.g. books, newspapers, magazines, leaflets),
* posters, signs, signboards and any kind of brief text for the general public,
e personal photos and photo banks, or

e DVDs, CDs and any other digital device containing written or multimedia texts.

In general, visual and multimodal texts as well as tasks should be appropriate for the cognitive
and linguistic level of A1+A2 candidates.

2.2 The B1 and the B2 level Speaking Tests

The B1 and the B2 level Speaking Tests are similar both in content and in structure. They differ in
terms of the complexity and level of difficulty of the visual and verbal texts, as well as the tasks
assigned for each activity. Given their similarities, they are discussed in the same section of this
chapter.

2.2.1 Overview of the B1 and the B2 level Speaking Tests
As of May 2007, a B1 level language exam is administered by the Ministry of National Education

and Religious Affairs, aiming to certify B1 (independent user) language competence, on the scale
set by the Council of Europe, as described by the CEFR. As of November 2003, a B2 level
language exam is administered by the Ministry of National Education and Religious Affairs,
aiming to certify B2 (independent user) language competence, on the scale set by the Council of
Europe, as described by the CEFR. Both exams have been designed for candidates 15 years of
age or older who are either EU citizens or individuals who are living, studying and/or working
in Greece. Greek is considered the common language of the candidates since they are required
to function in the role of mediator transferring information from Greek in the target language. As
all other Speaking Tests, the B1 and the B2 level Speaking Tests adhere to a functional approach
to language use (see Chapter 1).

2.2.2 Content and structure of the B1 and the B2 level Speaking Tests

The B1 and the B2 Speaking Tests have three stages, preceded by a few warm-up questions that are

not assessed. Both tests aim to assess candidates’ ability to deliver a message orally and specifically,

* to respond to personal questions (Activity 1),
* to talk about something based on one or more photos as prompts (Activity 2) and

* o relay in the target language information from a Greek text (Activity 3).

39 }

"

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 39 @ 28/07/2009 10:41 NM



THE KPG SPEAKING TEST IN ENGLISH

A

The rubrics for all the tasks are in the target language and, even though KPG candidates must
have knowledge of Greek (the candidates’ common language), they are not asked to speak

Greek at any time during the Speaking Test.

Duration: 15-20 minutes

Mode of participation: Candidates are tested in pairs but do not converse with each other. In
Activity 1, the Examiner/interlocutor inferacts with each candidate in turn. In Activities 2 and 3, the
Examiner/interlocutor does not interact with the candidates; s/he sets the task and the candidates
respond.

Warm-up (not assessed; 1 minute — per candidate) The Examiner asks each candidate a few ice-
breaking questions (e.g. age, studies/work. hobbies).

Activity 1: Dialogue (in the form of an interview)

(3-4 minutes — 2 minutes per candidate) (See Appendix 1 for sample questions.)

e This activity is a dialogue between the Examiner and each candidate, who answers questions
about her/himself and her/his environment posed by the Examiner. The Examiner asks
candidate A two to four questions from different thematic categories. The same procedure

is followed with candidate B.

Activity 2: One-sided talk (based on visual cues)

(5-6 minutes — 2-3 minutes per candidate) (See Appendix 1 for sample tasks and the Annex for sample
visuals.)

e This activity is a one-sided talk. Each candidate develops a topic on the basis of a visual

prompt. The Examiner asks candidate B to look at one or more visual prompts and do a
task. The same procedure is followed with candidate A.

Activity 3: Mediation (based on Greek source texts)
(5-6 minutes — 2-3 minutes per candidate) (See Appendix 1 for sample tosks and the Annex for
sample Greek texts.)

e This activity is a mediation activity. Each candidate carries out a task based on input from
one or more Greek fexts. The Examiner asks candidate A to read one or more Greek texts
and do a task. The same procedure is followed with candidate B.

Chapter 2 The KPG Speaking Test: Content and structure
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2.2.3 Materials for the B1 and the B2 level Speaking Tests

Three sets of materials are used for the B1 and B2 level Speaking Test. These are:
1) The Candidate Booklet which contains:
* information about the Speaking Test and guidelines on how to carry it out,
* the Speaking Test Assessment Criteria Grid,
e fourfive pages of visuals, which are consecutively numbered. (The heading on each page
indicates the theme and the context of the talk prompted by these visual cues for Activity
2.) and

e fivessix pages of fexts in Greek. (The heading on each page or half a page indicates the
theme and context of talk prompted by these texts for Activity 3.)

2) The Examiner Pack which contains photocopied pages with:
¢ the Interlocutor Frame,
* potential trouble spots during the Speaking Test and how to deal with them,
* the Speaking Test Rating Scale, and

e the test items, i.e. questions for Activity 1 and the tasks for Activities 2 and 3.

In the Examiner Pack, each page with the material for Activity 2 contains a variety of tasks. For

Activity 3, there are two or more tasks to be used with each Greek text or category of fexts.

3) The Examiner Training Pack, which contains the handouts distributed at the B1 and B2 level
Speaking Test Examiners’ seminars.

2.2.4 Texts and tasks for the B1 and the B2 level Speaking Tests

Firstly, at this level the topics that candidates are expected to discuss are related to their immediate
environment (e.g. family, friends, work/studies, hobbies/interests) and to cognitively familiar
situations (e.g. leisure activities, environmental issues, personal characteristics, etc.). Secondly,
texts used for the mediation activity (Activity 3) are fairly simple linguistically (i.e. not too dense
in information and with few complex sentence structures) and cognitively familiar (i.e. taken
from authentic sources readily available in candidates’ immediate environment, such as leaflets,
brochures, signs, and magazines). The activities included in the Speaking Test also do not require

complex mental operations and simultaneous use of many skills.

Activity 1 requires candidates to respond to simple questions about their inmediate environment.
These questions can be found in the Examiner Pack. More specifically, in Activity 1, which is in
the form of an ‘interview,” the Examiner asks each candidate two to four questions from different
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categories, such as questions about themselves and their immediate environment, questions

about likes and preferences, etc. The categories of questions may remain the same from one
examination period to the next, whereas the individual questions change. The questions included
in each category are generally suitable for candidates of all ages. However, one could say that
some are more appropriate for younger candidates, e.g. ‘What kind of games do you like to
play?’ while others are more appropriate for older candidates, e.g. “What would be the ideal job
for you?’ ‘Yes/No' questions or questions that require a two-three word answer are avoided as
candidates must be able to produce an adequate amount of speech. When this type of question
is used, it is usually followed by ‘Why?’, e.g. ‘Do you like to celebrate special events with your
family2 Why or why note” or “What kinds of films do you enjoy2 Whye’

Activity 2, which is a one-sided talk, requires candidates to speak on a cognitively familiar topic
on the basis of a visual prompt. Each page with visuals falls under a different thematic category,
such as unusual houses, people talking, efc. There are different tasks for each page of visuals,
some of which may be more appropriate for adults, and others more appropriate for younger
candidates. This is clearly signposted in the Examiner Pack. Finally, visuals and tasks are chosen
and written with a view fo creating a specific context in which language will be produced.
This means that the visuals are not chosen for mere description; they are there as a stimulus for
language production and in order to complete the context which is set by the task.

Activity 3 requires candidates to read a short text in Greek and use some of the information,
relaying it in English in a way that is appropriate to the situation (e.g. giving advice fo a friend,
or explaining something to a small child). Each Greek text falls under a different thematic
category, such as safe toys for children, a trip to Paris, etc. There are different tasks for each
Greek text, some of which may be more appropriate for adults, and others more appropriate
for younger candidates. This is clearly signposted in the Examiner Pack. Generally speaking,

texts and tasks should be appropriate for both younger and older candidates, or there must

be a variety of tasks and texts for both. That is, the texts chosen should be appropriate for a
wide range of ages and a literacy level which both adolescents and adults are likely to have;
that is, the level of literacy that they reach through secondary school education. Moreover,
some of the texts’ thematic concerns should be more consistent with the lifeworld experiences
of adolescents, and others with the experiences and knowledge of the world that adults have,
because Examiners are instructed to take the candidate’s age into account when choosing the
task. In addition to the above, texts and tasks are chosen and written with a view to creating
a specific context in which language will be produced. This means that the tasks do not
encourage mere franslation; texts are there as a source of information for language production,
and there is always a demand for mediation from the Greek language to English, and this is

clearly defined by the task.

Chapter 2 The KPG Speaking Test: Content and structure
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Greek texts used for Activity 3 are taken from authentic sources but may have to be sized down,

cut, or a discursively meaningful extract may have to be selected if:

they contain too much information,
the tasks for which they are to be used require it, or

they are too difficult for B1 or for B2 candidates.

Original texts are usually retyped for the test booklet, not scanned, but they may have to be

designed up so that candidates can identify contextual information, even when this is explicitly

stated. They are designed up by various means, such as font type and size, the use of columns,

shading, organization within the page, or the use of accompanying photos and graphs. Visuals

selected by the item designer may have to be redesigned or replaced with others which better

serve the purpose of the particular tasks for which they are to be used.

In general, verbal and/or visual texts are examined as regards their suitability in terms of subject

matter, density of information and style of writing, and as regards their suitability for the task they

are meant to stimulate.

Verbal and/or visual texts which are avoided are ones:

with ‘sensitive’ issues and repulsive subjects, such as a description of a fatal accident, or
subjects which might create dissent, be it political, religious, efc.,

taking a position about countries, social affairs and problems which might be considered

offensive to the candidates,

taking any position about a political party or leader, be it past or present, in Greece or
elsewhere,

with comments that might be perceived as politically incorrect or offensive,

stereotyping ethnic groups and promoting values of ethnicism, sexism, nationalism, linguicism,

efc.,

that outline many different basic subjects without focusing on something specific,

that contain too much information not related to the task for which they are to be used, or
that are specialized around an area with which only some candidates are likely to be familiar
with,

that are not ‘heavy’ in terms of content.

Visual texts which are avoided are ones that: a) are confusing and do not lend themselves to

description and discussion, or b) are of poor quality.
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Verbal texts which are avoided are ones that:
* do not yield enough information so as to provide the reader with input required to carry out
the task for which they are to be used,

* are written in language which is too sophisticated for a reader with secondary school literacy,

or

e are confusing, or incoherent.

The most common sources for visuals are: a) the internet, b) newspapers, c) magazines, d)

personal photos, €] photo banks and f) commissioned photos.

The most common sources for verbal texts are:

e all printed publications in general (e.g. books, newspapers, magazines, and leaflets),
* posters, signs, signboards and any kind of brief text designed for the general public,
e DVDs, CDs and any other digital device containing written or multimedia texts, and

¢ the internet.

In general, verbal and visual texts as well as tasks should be appropriate for the B1 or the B2
level candidates. The Examiner should choose activity pages and tasks by taking into account
what s/he has come to know about the candidate (e.g. age, social experiences, interests, efc.,

see Chapter 3).

2.3 The C1 level Speaking Test

2.3.1 Overview of the (1 level Speaking Test
As of April 2005, a C1 level language exam is administered by the Ministry of National

Education and Religious Affairs, aiming to certify C1 (proficient user) language competence,
on the scale set by the Council of Europe, as described by the CEFR. It has been designed for
candidates 15 years of age or older who are either EU citizens or others who are living, studying
and/or working in Greece. Greek is considered the common language of the candidates since
they are required to function in the role of mediator, transferring information from Greek in the
target language. As all other Speaking Tests, the C1 level Speaking Test adheres to a functional

approach to language use (see Chapter 1).

2.3.2 Content and structure of the C1 level Speaking Test

The C1 level Speaking Test has two stages preceded by a few warm-up questions that are not
assessed. It aims to assess candidates’ ability to deliver a message orally, and specifically:

Chapter 2 The KPG Speaking Test: Content and structure
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* to state with precision, justify and support their views, ideas, opinions on social issues and
practices, (Activity 1), and

* to exchange complex information and discuss a difficult subject, using information from the
source language (Greek), negotiating a course of action, a decision, a conclusion, a solution
to a problem, efc. (Activity 2).

The rubrics for all the tasks are in the target language and, even though KPG candidates must
have comprehension competence in Greek (the candidates’ common language), they are not
asked to speak Greek at any time during the Speaking Test.

Duration: 20-25 minutes

Mode of participation: Candidates are tested in pairs and converse with each other in Activity 2.

Warm-up (not assessed; 1 minute — per candidate) The Examiner asks each candidate  few ice-
breaking questions (.g. age, studies/work or hobbies).

Activity 1: Open-ended response (to an opinion question)

(4 minutes — 2 minutes per candidate) (See Appendix 1 for sample questions.)

* In this activity, each candidate responds to a single question posed by the Examiner,
expressing and justifying her/his opinion about a particular issue or topic. The Examiner
asks candidate A an opinion question from a list of different questions. Candidate A
responds, and then the Examiner asks candidate B a different question.

Activity 2: Mediation (based on Greek source texts)

(15 minutes for both candidates) (See Appendix 1 for sample tasks and the Annex for sample Greek
fexts.)

* In this activity, candidates carry out a conversation in order to complete a task based on
input from a Greek text. The candidates are given two Greek texts that are different but in
some way related to one another. Candidates are asked to read the fexts silently for two
minutes before they start exchanging and negotiating information and completing the task.
After exchanging relevant information from their respective texts, candidates are required

to negotiate a course of action, reach a decision or conclusion, or find a solution to a

problem. The Examiner asks candidate B to start the conversation.

Our experience and research with the C1 level Speaking Test so far has necessitated the inclusion
of a third activity for this test. More specifically, the findings from the Examiner feedback forms
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(completed by Examiners at the end of each Speaking Test administration) and discussion with
Examiners during the seminars, have highlighted the need for an extra activity at C1 level since
the two existing ones on many occasions fail fo stimulate the expected amount of language output
from candidates, thus creating difficulties in assessment. As a result, the Central Exam Committee
took the decision to include an activity to be completed by candidates after Activity 1 and before
Activity 2. The C1 level Speaking Test with three activities will be implemented in the near future.
All Examiners will be informed about and trained in conducting this activity in seminars which will

take place throughout 2010. (See Appendix 7 for an example of this new task.)

The new C1 level oral activity will thus become Activity 2; Activity 1 remains as it is now, while

the mediation activity remains as it is now also. However, it now becomes Activity 3.

2.3.3 Materials for the (1 level Speaking Test

Three sets of materials are used for the C1 level Speaking Test. These are:

1) The Candidate Booklet, which contains:
* information about the test and guidelines on how to carry it out,
* the Speaking Test Assessment Criteria Grid,
® visuals which may accompany prompts for Activity 1, and

* 11 pages of texts in Greek. There are five different sets of texts. Each set consists of one
or more texts which are different but in some way related to one another. The heading on
each page indicates the theme and context of talk prompted by these texts for Activity 3. In
case there are three candidates left, there is one thematic category which consists of three

sets of texts.

2) The Examiner Pack, which contains photocopied pages with:

¢ the Interlocutor Frame,

e potential trouble spots during the Speaking Test and how to deal with them,

e the Speaking Test Rating Scale,

® 14-20 opinion questions, half of which are more appropriate for younger candidates and
the other half for adults, and

® tasks for Activity 2. There are two or more tasks to be used with each set of Greek texts or

category of fexts.

3) The Oral Examiner Training Pack, which contains the handouts distributed at the C1 level

Examiner seminars.

Chapter 2 The KPG Speaking Test: Content and structure
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2.3.4 Texts and tasks for the (1 level Speaking Test

In general, at C1 level the topics that candidates are expected to discuss are not usually related
to their immediate environment and to cognitively familiar everyday situations, but tend to be
more abstract. The Greek text used for the second activity is longer (up to a maximum of 500
words), and linguistically complex and dense in information (taken from authentic sources, i.e.
newspapers, magazines, books, etc.). Atthe C1 level, it is not only the level of language (in terms
of accuracy, lexical range, appropriacy, coherence and cohesion) that is expected to be slightly
higher, but the task itself is more demanding than at the B2 level.

In designing the Speaking Test, certain characteristics of the C1 level candidates are taken into
account. These are the candidates’ lifeworld experience and literacies, age, and educational
and work experience. This is done because, while the purpose of the Speaking Test is to assess
candidates’ communicative competence in English as an international language, the majority
will be using English to respond fo their social and professional needs in Greece. Moreover,
candidates’ age ranges from around 14 to about 55, and it is assumed that they have received at
least basic school education. Many candidates are students in school or at university, while there
is also a considerable number of adults already in the workforce taking the exam.

For Activity 1, as has already been mentioned, candidates are expected to develop an abstract
topic or social issue and justify their point of view. There are different ways of posing questions
encouraging such a course of action. (See Appendix 1.) Some questions are addressed to candidates
of all ages. However, Examiners are given two separate categories of opinion questions: 7-10 which
are more appropriate for younger candidates, and 7-10 for older candidates, e.g. ‘If you had to
inferview someone for the school paper, who would you interview, and why?' is a question for
younger candidates, whereas ‘Tell us which is more important to you, career or family, and why?’
is more suitable for older candidates. Thus, the Examiner is required to choose the most appropriate
question for each candidate according to her/his profile, i.e. age, occupation, interests, etc., which
the Examiner elicits during the warm-up session preceding the fest.

For Activity 2, which is an information-sharing activity, a series of mental operations and the
simultaneous use of many skills are required. More specifically, candidates are required to read
the Greek fext(s) in relation to the set task (i.e. read quickly and identify those pieces of information
from the text that are related to and necessary for the completion of the task). The candidates are
also expected to be able to begin, sustain and end a conversation relaying bits of information
in English, taking into account the context of situation set by the task (i.e. assigned roles) and
what her/his interlocutor says. During the interaction, the candidates must respect and follow
conversational norms (i.e. they must know how to take a turn, how to give up a turn, and how to
ask for and give clarifications), ensure that the interlocutor understands them, and be constantly

aware of the time limits and the goal of the activity.
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Activity 2 at C1 level has the characteristics of a task. That is, it is designed so that it presents

an information gap, it has a clear communicative purpose which both participants know from
the outset, and it is open-ended; in other words, there is no single correct answer/solution to
the task. There are different tasks for each set of texts, some of which may be more appropriate
for adults, and others more appropriate for younger candidates. These two groups of tasks are

clearly signposted in the Examiner Pack.

Generally speaking, the texts chosen should be appropriate for a wide age-range and a literacy
level which both adolescents and adults are likely to have; that is the level of literacy that they
reach through secondary school education. Moreover, some of the fexts’ thematic concerns should
be more consistent with the lifeworld experiences of adolescents, and others’ with the experiences
and knowledge of the world that adults have, because Examiners are instructed, when choosing
the task, to take the candidate’s age into account. In addition to the above, texts and tasks are
chosen and written with a view to creating a specific context in which language will be produced.
This means that the tasks do not encourage mere translation, the texts are there as a source of
information for language production and there is always a demand for mediation from the Greek

language to the English one, and this is clearly defined by the task.

Authentic Greek texts are generally used in their original form. However, they may have to be
sized down, cut, or a discursively meaningful extract may have to be selected if they are too long

and if the task for which they are to be used requires it.

Original texts are retyped for the test booklet, not scanned, but they may have to be designed up
so that candidates can identify contextual information, even when this is explicitly stated. They
are designed up by various means, such as font type and size, the use of columns, shading,

organization within the page, or the use of accompanying photos and graphs.

Texts are examined as regards their suitability, in terms of subject matter, density of information
and style of writing and as regards their suitability for the task they are meant to stimulate.

Texts which are avoided are ones:

* with ‘sensitive’ issues and repulsive subjects, such as a description of a fatal accident, or
subjects which might create dissent, be it political, religious, efc.,

* taking a position about countries, social affairs and problems which might be considered
offensive to the candidates,

* taking any position about a political party or leader, be it past or present, in Greece or

elsewhere,

Chapter 2 The KPG Speaking Test: Content and structure

* with comments that might be perceived as politically incorrect or offensive,
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* stereotyping ethnic groups and promoting values of ethnicism, sexism, nationalism, linguicism,

efc.,
e that are confusing, incoherent or not well written,
e that outline many different basic subjects without focusing on something specific,

e that are written in language which is too sophisticated for a reader with secondary school

literacy,

e that do not yield enough information so as to provide the reader with input required to carry
out tasks for which they are to be used,

e that contain too much information not related to the task for which they are to be used,

o that are specialized around an area with which only some candidates are likely to be familiar
with, or

e that are not ‘heavy’ in terms of content.

To conclude, the Speaking Test tasks for Activity 2 are designed for the purpose of assessing
candidates’ competence to exchange information and discuss/hold a conversation on a matter;
producing clear, smooth-flowing, wellstructured speech; expressing themselves fluently and
spontaneously, almost effortlessly (i.e. there should be litfle obvious searching for expressions,
and only a conceptually difficult subject should hinder natural, smooth flow of language); and

using language flexibly and effectively so as to carry out a set task.

2.4 The C2 level Speaking Test

One of the main aims of the KPG Language Certification System is to evaluate candidates’
socially purposeful language knowledge and literacy at all levels identified on the scale set by
the Council of Europe, as described by the CEFR. The various level exams have been introduced
at different exam periods, allowing time for related research and evaluation. Within the mid-term
plans of the Central Exam Committee is to complete the full suite of exams with the development
and introduction of the C2 level exam (proficient user). Although evaluation and final approval of
the C2 level exam specifications are still pending, it has been suggested that the C2 Speaking Test
comprise three activities. These are liable to small changes (after systematic pilot testing has been
completed) and all Examiners will be trained in conducting the C2 level Speaking Test before its
first administration. (See Appendix 7 for an example of the proposed Speaking Test format and
potential tasks.)

Having presented the content and structure of the Speaking Test for all levels offered by the KPG
exam battery, the next Chapter discusses the guidelines for conducting the Speaking Test.
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Chapter 3 The KPG Speaking Test procedure

Introduction

As mentioned in the Introduction to this Handbook, oral assessment of language proficiency is
a complex and largely subjective process in which many variables or facets have been found
to affect the quality and quantity of candidate language output and the rating of a candidate’s
performance ultimately threatening the validity, reliability and fairness of the Speaking Test
procedure. One of the most significant variables that can potentially affect the validity of the

Speaking Test is the performance of the Examiner/interlocutor.

Examiner conduct during Speaking Tests has been the focus of extensive research in recent years.
More specifically, as regards the role of the Examiner/interlocutor, many studies (Berwick &
Ross 1996, Brown & Hill 2007, Merrylees and McDowell 2007, Orr 2002, O'Sullivan 2000)
have shown interviewer or inferlocutor (depending on the nature of the Speaking Test) variation
and inconsistency in the application of assessment criteria, in the way Examiners accommodate
to the level of the candidates, in the support Examiners provide candidates in order to facilitate
comprehension and production, and in the elicitation of the communicative performance of
candidates (see also Bachman & Palmer 1996, Fulcher 2003, McNamara 1996). Variation has
also been identified in interlocutors’ adherence to Examiner guidelines, with Examiners diverging
from the suggested format of the exam and rating procedures as well as changing task rubrics,
thereby eliciting discourse other than the discourse the task was designed to elicit (Brown & Hill
2007, Merrylees and McDowell 2007, Ross 1996). This inconsistency and variation in Examiner
discourse practices and behaviour has also been identified consistently through the observation

of the Speaking Test (see Delieza 2008).

Variation in inferlocutor’s discourse practices during an Speaking Test and the tendency to
accommodate to the candidate’s level and to provide support is not surprising, given the interactive
nature of the Speaking Test and the occupational background (i.e. teachers) of most Examiners.

However, this variation and inconsistency in interlocutor’s discourse practices introduces variation
into the speaking fest as a whole (i.e. some candidates may receive more help than others, or
changes in task rubrics may result in a particular task not eliciting the kinds of language that it was
designed to elicit]. Variability in support also means that the whole testtaking experience may be
different for different candidates: for some the test will be more fair than for others. This variability
may also affect test scores, i.e. some Examiners take into account the help offered to the candidate
in the assignment of the final mark, while others do not, thus enabling less competent candidates to

get the same score as more able ones. In general, variation in the discourse practices of Examiners

Chapter 3 The KPG Speaking Test procedure

has a significant effect on the validity of the Speaking Test as a whole and reduces our confidence

in the inferences we draw on the basis of the final mark (Fulcher 2003, Lazaraton 1996).
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An effective way to reduce inconsistency in Examiner discourse practices and rating practices is
through the provision of systematic training opportunities (i.e. initial and follow-up training) which
focus: a) on the application of assessment criteria and what they mean (Bachman & Palmer 1996,
McNamara 1996, Orr 2002), and b) on the role of the interlocutor in the assessment process and
the behaviours that are acceptable in this context, based on empirical findings (Lazaraton 1996).
Both of these foci constitute the main aims of our training programme and the main purposes of
this Handbook. More specifically, this chapter focuses on the second significant area of training,
i.e. it aims at raising Examiners’ awareness of the Speaking Test procedure and thoroughly

familiarising them with the guidelines for acceptable Examiner behaviour.

The chapter is divided info six sections. In Section 3.1, information regarding the Speaking Test
procedure is provided. The information provided in this section refers to all Speaking Tests of the
KPG exams in English, regardless of the level being assessed. Section 3.2 provides guidelines
relating to Examiner conduct for the A1+A2 level Speaking Test, Section 3.3 provides guidelines
relating to Examiner conduct for the B1 and B2 level Speaking Tests, while Section 3.4 provides
guidelines relating to Examiner conduct for the C1 level Speaking Test. Finally Sections 3.5,
3.6 and 3.7 focus on specific aspects of Examiner behaviour: choosing appropriate tasks for
candidates, examiners discourse practices and using the Interlocutor Frame.

3.1 Conducting the Speaking Test

The test procedure: Guidelines for examiners
Before the test begins

1) On the day of the Speaking Test, you should arrive at the examination centre two hours before
the exam begins, since there is a lot of paperwork to be filled in and extensive preparation for
the Speaking Test is needed in order for you to become thoroughly acquainted with the oral
tasks and their requirements.

2) When you arrive, collect all the materials you need to prepare for and conduct the Speaking
Test. You will need the Candidate Booklet, which contains the visual prompts and/or Greek
texts that candidates will have in front of them during the test, and the Examiner Pack, which
is sent fo the examination centre on the day of the exam. Both of these documents will be
given to you by the Examination Centre Committee. It is necessary that you also bring with
you the Examiner Training Pack given to you at the seminar you attended, which contains all
the information you need to have studied about the Speaking Test procedure, as well as the
instructions for the candidates and the assessment criteria. The Exam Centre Committee will

have set up a room in which the Examiners can prepare themselves for the test.
3) Work with a partner (co-assessor) before the test begins. Discuss the tasks so that both of you

understand what each task type requires. Role-play one or two situations to see how tasks
work for you. Also, study the assessment criteria in the Examiner Pack again, to make sure
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you remember them, although you will need to consult them continuously when rating the
candidates.

4) Before leaving the Examiner preparation room, make sure you know your examination room
and who your examination partner will be.

5) Before the Speaking Test, bring all the materials you need for the test into the exam room:
More specifically, you will need four Candidate Booklets, one for each of the two candidates
and one for each of the two assessors. In case there are three candidates, for example at the
end of the day, give her/him your colleague’s booklet. You will also need your Examiner Pack
and your Examiner Training Pack. Finally, you should bring a few sheets of paper in case you

need to take notes while you are observing and assessing the candidates.

Setting up the examination room
Throughout the Speaking Test, there are two assessors and two candidates in the exam room.
Both assessors evaluate the candidate and fill in both parts of the Oral Production Evaluation

Form. With your partner, set up the desks in the examination room as shown in Figure 1 below.

- 2

| Alternative posifion 1 | | Alternative position 2 |

Examiner/Interlocutor
Examiner/rater Examiner/rater
v

MN—

Canditate A Canditate B

& 4

Figure 1: The setup of the Speaking Test examination room

After having set up the examination room, decide which one of you will have the role of Examiner/

interlocutor first.

Chapter 3 The KPG Speaking Test procedure

The assessor who has the role of Evaluator 1, i.e. the Examiner/rater, sits on the side and is silent.

S/he listens, observes, takes notes, and rates each candidate’s performance on the spot, using
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the Oral Production Evaluation Form. The assessor who has the role of Examiner/interlocutor is
the one who sits facing the two candidates and who conducts the fest, interacting with them. S/
he rates candidates when they have left the exam room. So, besides being the Examiner, s/he
has the role of Evaluator 2.

During the Speaking Test

When the candidates come in, they give you their Oral Production Evaluation Form, on which
their name, registration number, and other required information have already been recorded
by the Exam Centre Committee members. It is they who have the responsibility for checking
candidates’ registration details, identification cards, etc. You do not have to write anything on this

form, but you must make sure you don’t mix up the candidates’ names.

When the candidates take a seat, ask their names and take a note of them on a piece of paper
to remember who each candidate was once they have left the room, because that is when you
will assign their marks. Then introduce yourself and your co-assessor, and the observer (if there is
one). Use the first names of the candidates when you are addressing them during the Speaking
Test. Use the Interlocutor Frame (see Section 3.7 and Appendix 3) for each level when addressing

the candidates and conducting the Speaking Test.

While conducting the Speaking Test, remember:
* It is recommended that you change roles with your pariner after you have conducted the test
with three-four pairs of candidates. However, the frequency of role change is up to you.

* Avoid noting things down when candidates are talking to you because this prevents interaction

and negotiation of meaning, while it also works against efforts to create a friendly rapport.

® Be supportive. Never show disapproval, displeasure or disappointment. Use conversational
signals to mark participation in the exchange and to help it flow.

* Make sure that both candidates in a pair are examined by the same Examiner.
o Communicate with candidates exclusively in English.

* Remember that time is limited, so allocate the time for each activity to each candidate
proportionately, following the Speaking Test specifications.

o |f before or during the test you have queries or problems, consult with the Examination Centre

Committee members.

e When the Speaking Test is over, thank the candidates but give no indication as to the quality
of their performance.

* Make sure that the candidates do not leave the examination room with the Candidate Booklets.
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Using the Oral Production Evaluation Form

* Make sure the candidates’ names and code numbers are on their respective forms.
 Both Evaluators mark the boxes in the columns in ball point pen (black or blue).

* The first person to give a mark for the candidate’s performance, Evaluator 1 (i.e. the person
not conducting the fest but sitting silently on the side), fills in the boxes on the left-side column

of the form. The person who gives the second mark (i.e. the person conducting the test),
Evaluator 2, fills in the boxes on the right-side column, after the candidates have left the room.
The overall rating for each candidate (i.e. the total mark on the fest) is electronically computed,
so there is no space provided on the form for this. However, you are advised to work it out for
yourself so that you know the grade you are assigning. This is especially useful in borderline

cases.
*  When marking, remember:
= the highest possible score for the Speaking Test is 20,

= O (zero) is not only given to candidates who have no competence in English whatsoever
or to those who have not responded. It is also given to candidates who do not perform
according to the specific AT+A2, B1, B2, or C1 level expectations. (See the Speaking Test
Rating Scale for each level in Appendix 4.)

e Since Evaluators record their marking separately, their ratings may differ.
* Do not mark the form before you have made your final decision on the mark you will award.

* Make sure that you know how you will be filling in the Oral Production Evaluation Form.
Corrections are not permitted on the form, which should not be wrinkled or damaged in
any way. However, if you do make a mistake and must correct it, take it to the Exam Centre
Committee so that they will help you deal with the problem.

o Fill in the appropriate boxes for each criterion like this: mm

3.2 Conducting the A1+A2 level Speaking Test
As mentioned in Section 2.1.3, The A1+A2 level Speaking Test is addressed to and designed for

candidates 10-15 years old. Principles of young learner cognitive and language development
have been taken info account in designing the activities of the Speaking Test and in putting
together the guidelines for Examiner conduct listed below; they should also be kept in mind by

Examiners during the Speaking Test.

Responsibilities of Examiners

Your responsibilities as A1+A2 level Examiners are:

Chapter 3 The KPG Speaking Test procedure

* To assess the candidates’ oral performance by taking into account the level and purpose of the
A level Speaking Test, as well as the characteristics of this age group.
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To create a comfortable atmosphere, providing the candidates with sufficient encouragement

enabling them fo perform to the best of their abilities.

To ensure test condition consistency by following the guidelines for Examiner conduct.

Examiner conduct throughout the Speaking Test

Speak clearly, loudly and slowly enough for candidates to understand. Try to speak at a
somewhat slower pace than normal.

Always use English (even if the candidate slips into her/his mother tongue).

Smile and have a friendly, cheerful attitude towards the candidates to make them feel at ease.
Do not interrupt candidates while they are speaking as this might affect their confidence and
their flow of ideas.

Always assess taking into account what the candidate has managed to do rather than what
the candidate has done wrong. Remember that this is a stressful and unfamiliar experience

for the candidates, and the language produced during the exam will not resemble a natural

conversation.

Betore the Speaking Test begins

Bring the candidates into the exam room, show them where they are supposed to sit, introduce

yourself and your colleague, ask candidates’ names.

Explain the duration and procedure of the Speaking Test in order to prepare the candidates
and to familiarize them with your speech pattern and the English-speaking environment. (Use
body language to make your language more comprehensible.) Use the Interlocutor Frame (see

Section 3.7 and Appendix 3) throughout the Speaking Test.

During the Speaking Test

Always speak clearly and slowly enough for children to understand. If you sense that they
have not understood your instructions, repeat them more slowly and use body language to

make instructions comprehensible.

If necessary, make candidates feel at ease by telling them not to worry about their mistakes or

words they cannot remember.

Demonstrate sensitivity and allow candidates time to respond, moving on to the next task or
candidate when it is obvious that there will be no further response. Long pauses should be

avoided, since they will make the candidate feel uncomfortable.

When each task is assigned, make sure the candidates understand what they are expected to
do. You may check their understanding by asking, ‘Do you understand this taske’ or ‘Would
you like me to repeate’
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Do not show that you disapprove of their performance when they give a wrong response, but
do provide some kind of positive feedback (‘OK,’ ‘Right,” ‘That's fine’) when they manage to

respond, despite errors.

If the candidate gets stuck or seems unable to continue, try encouraging her/him by repeating
the last part of her/his previous utterance, or prompting her/him by asking ‘Anything else?’

Do not correct candidates’ errors.

Be supportive. Never show displeasure, disappointment, surprise, even when the candidate

has provided an unexpected answer.

Use conversational signals (e.g. nodding of head, phrases like ‘uh hum’) to mark participation

in the exchange and to help it flow.

Use the Interlocutor Frame throughout the test.

At the end of the Speaking Test

Thank the candidates for their participation.
Say goodbye and lead them out of the room.

Take the completed Oral Production Evaluation Form from the second Examiner and fill in your

marks.

Points to remember while carrying out the activities of the Speaking Test
Activity 1: Dialogue (in the form of an interview)

Choose the two A1 level questions from two different categories of questions.

If the candidate fails to respond to the first A1 level question, quickly move on fo the second
A1 level question. If the candidate is shy, confused, etc., help her/him out (repeat the question,
say it slower, show support, etc.).

If the candidate fails to respond to the two A1 level questions, continue with the A2 level
questions.

Choose the two A2 level questions from two different categories of questions.

If the candidate fails to respond to the first A2 level question, quickly move on to the second

A2 level question. If the candidate fails to respond to the A2 level questions, do not insist by
giving prompts, helping out, etc., but move on to the second activity.

Activity 2: One-sided talk (based on visual cues)

Use a different photo text page for each candidate.
Show the candidate which photo text page s/he will be questioned on (open the Candidate
Booklet to the page you have chosen in front of the candidate). Do not let the candidate find

the page for her/himself.
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* Do not choose A1 level or A2 level questions at random. Ask two A1 level questions and two

A2 level questions that belong to the same task.

¢ |fthe candidate is embarrassed or reluctant to answer the A1 level questions, help her/him out
(repeat the task, start with a cue, give an example to start her/him off, efc.).

o Ifthe candidate is embarrassed or reluctant to answer the A2 level questions, give her/him an

example, but do not insist by giving prompts or adding extra questions, etc.

Activity 3: Dialogue (based on multimodal texts)

 Use a different multimodal text page for each candidate.

e Show the candidate which multimodal text page s/he will be questioned on (open the
Candidate Booklet on the page you have chosen in front of the candidate). Do not let the
candidate find the page for her/himself.

* Do not choose Al level questions at random. Ask two A1 level questions that belong to the

same task.

¢ |f the candidate fails to respond to the A1 level questions, continue with the A2 level part of
the activity.

o For the A2 level part of Activity 3, point to the multimodal text the candidate is expected to ask

you questions on. Do not simply give the candidate the number of the multimodal text.

* Provide answers to all questions the candidate asks you in a natural way. The answers to the
questions are provided in the Examiner Pack (see Appendix 1).

Potential trouble spots during the A1+A2 level Speaking Test and how to deal with
them

Remember that at this level, candidates’ language output is characterised by frequent instances
of hesitations, extended pauses, false starts, lexical searching and planning. Therefore, special
attention is required on the part of the Examiner to phrase instructions slowly and clearly, and
to allow the candidate time to formulate her/his response. The table below contains solutions to
common problems which may potentially arise during the Speaking Test.

Problem: What do 1 do... | Solution: Do what's listed below (in order of priority).

if the candidate is very hesitant 1) Repeat the candidate’s last phrase with a rising
or pauses for oo long? infonation.

2) Ask a few prompting questions (e.g. 'Is there
anything else you would like to add ...2’).

3) Repeat the task instructions more slowly.

(continued on next page)
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(continued from previous page)

Problem: What do | do...

Solution: Do what's listed below (in order of priority).

if the candidate is very nervous/
tense and has difficulty in
speaking?

1) Smile, use body language, facial expressions
and intonation to make the candidate feel more
comfortable.

2) Make candidates feel at ease by telling them not
to worry about their mistakes or words they cannot
remember.

3) Try breaking down the question into simpler
questions, without paraphrasing or altering the
original question.

4) If you asked the tense candidate to begin first, switch
to the other candidate and then come back to the

tense candidate.

if the candidate draws a blank
and seems unable to answer
(for Activities 2 and 3)?

1) Repeat the question/task more slowly.
2) If no response is forthcoming, move on fo the next

question/task.

if in Activity 3, A2 level, the
candidate uses the question
prompts but asks an irrelevant
or incomprehensible question?

1) Do not show displeasure, disappointment, etc. Repeat

the correct question and provide the answer.

if in Activity 3, A2 level, the
candidate does not use all of

the given question prompts but
asks a question with a similar
meaning to the one expected.
For example, if the prompt in the
yellow box contains the words:
how much/ticket/cost, the
expected question is ‘How much
does the ticket cost?” However,

if the candidate produces the
question ‘How much is the
ficket?" this question is of equal
communicative value to the
original expected question and is
therefore considered correct.

1) Do not show surprise. If the question is semantically
appropriate, we consider it as a correct response.
Continue by providing the answer.
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NOTE:

Any extra help or guidance (as described above) given to a candidate should be taken into
account in the assignment of the final mark.

Remember that you are there to assess candidates and not to help them or teach them. It
is very easy to slip info the teacher’s role and supply the candidate with a word s/he is

searching for, or to complete the candidate’s phrase in order to keep the candidate going.

Care has been taken to phrase task instructions using simple lexis and sentence structure. Do

not change or add more information to task instructions.

If @ candidate does not understand a word in the task instructions, you may give a synonym if

you are asked to.

3.3 Conducting the B1 and B2 level Speaking Test

It is strongly advised that before you begin the B1 or B2 level Speaking Test with the first activity,

you ask each candidate a few ice-breaking questions about their family, studies/work, hobbies.

This stage, which should not last more than two minutes, acts as a warm up and also gives the

Examiner the opportunity to obtain some background information about each candidate so as to

make a more appropriate choice of questions, tasks and texts. The warm-up stage is not assessed.

Responsibilities of Examiners
During the Speaking Test

The candidates take turns in doing the required task first. This means that if candidate A is the
first one asked to respond to the questions of Activity 1, it is candidate B that is asked first to
do the task of Activity 2. Then candidate A will be first once again to do the task of Activity 3.

Help candidates to respond to the requirements of the test. If someone is unable to answer,
you may help her/him by repeating the question or task instructions at a slower speech rate.
You are also allowed to explain a word that causes difficulty to candidates, but only if you are

asked to do so by the candidate.

Remember that you may make a random selection of activity pages and tasks, but that it is
strongly recommended that you take into consideration the candidate’s profile so as to set the
most appropriate task each time (see also Section 3.5).

Assign different photos, texts and tasks to candidates of the same pair.

Also remember that photos, texts and tasks are not to be assigned at the same time to the two
candidates; one candidate is assigned her/his photo(s) and task and carries it out, and then
the other is assigned her/his photo(s) and task and carries it out, and so on.
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of the tasks, dont use it.

with them

Speaking Test.

¢ Don'tforgetthatyou should use different activity pages and tasks for different pairs of candidates,
but that you are not obliged to use them all. If you are unsure about or uncomfortable with one

o Use the Inferlocutor Frame throughout the test.

Potential trouble spots during the B1 and B2 level Speaking Tests and how to deal

The table below contains solutions to common problems which may potentially arise during the

Problem: What do I do...

Solution: Do what's listed below (in order of priority).

if the candidate is very hesitant,
pauses for too long, and
produces little output?

1) Try to break down the task into simpler questions.

2) Ask a few prompting questions (e.g. “Is there
anything else you would like to add ...2").

3) Repeat the candidate’s last phrase with rising

intonation.

if the candidate draws a blank
and seems unable to answer
(for Activities 2 and 3)?

1) Repeat the question/task.
2) If the candidate still hesitates, change the task but
stick to the same prompt/text.

if the candidate is very nervous/
tense and has difficulty in

1) Smile, use body language, facial expressions
and intonation to make the candidate feel more

Chapter 3 The KPG Speaking Test procedure

o Care has been taken to phrase task instructions using simple lexis and sentence structure.

speaking? comfortable.

2) If you asked the tense candidate to begin first, switch
to the other candidate and then come back to the
tense candidate.

NOTE:

* Remember that you are there to assess candidates and not to help them or teach them. It is very
easy to slip into the teacher’s role and supply the candidate with a word s/he is searching for
or to complete the candidate’s phrase in order to keep the candidate going. Avoid providing

unnecessary help as much as possible.

* Any extra help or guidance (as described above) given to a candidate should be taken into

account in the assignment of the final mark.

Examiners are requested fo give task instructions slowly, clearly and loudly.
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* Do not change or add more information to task instructions.

* If a candidate does not understand a word in the task instructions, give a synonym if you are
asked to.

3.4 Conducting the C1 level Speaking Test

It is strongly advised that before you begin the C1 Speaking Test with the first activity, you ask
each candidate a few ice-breaking questions about their family, studies/work, hobbies. This
stage, which should not last more than two minutes, acts as a warm up and also gives the
Examiner the opportunity to obtain some background information about each candidate so as to
make a more appropriate choice of tasks and texts. The warm-up stage is not assessed.

In Activity 1 (open-ended response which requires the candidate to respond to a single question
posed by the Examiner, expressing and justifying her/his opinion about a particular issue/
topic), the Examiner interacts with the candidate. S/he poses a question and each candidate

responds.

In Activity 2 (mediation and open-ended conversation in which candidates carry out a conversation
in order to complete a task using information from one or more Greek texts), the Examiner does not
interact with candidates; s/he sets the task and the candidates interact with each other. However,
it a candidate is unable to carry out the task, the Examiner takes the role of the interlocutor.

Responsibilities of Examiners
During the Speaking Test
* You are requested to use the Interlocutor Frame throughout the Speaking Test.

e Candidates take turns in doing the required task first. This means that if candidate A is the
first one asked to respond to the question of Activity 1, it is candidate B that is asked to start
speaking in the task of Activity 2.

* Moake a random selection of prompts for Activity 1 and tasks for Activity 2. It is strongly
recommended that you take into consideration the candidate’s profile so as to set the most

appropriate task each time (see also Section 3.5 below).

* You should use different prompts and tasks for different pairs of candidates, but you are not
obliged to use them all. If you are unsure about or uncomfortable with one of the tasks, don't

use it.

* Throughout the Speaking Test, encourage candidates to respond to the requirements of the
activities. If someone is unable fo answer, you may help her/him by repeating the question or
task instructions at a slower speech rate. You are also allowed to explain a word that causes
difficulty to candidates, but only if you are asked to do so by the candidate.
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During the second activity, remember that candidates are supposed to manage a conversation
with each other, in order to accomplish a specific task which involves decision-making.
Therefore, do not interrupt, unless it is necessary because there is no inferaction between them.
However, if the candidates are not doing what the task requires, redirect them by repeating

the task instructions.

If one of the two candidates is totally unable to take part in the conversation — in other words,
fails to do Activity 2 — then, you must take on the role of the inferlocutor. Remember that
you are not there to correct the candidates, but to examine them. Allow them to manage by
themselves. If, however, one of the two is either taking up too much of the talking time or too
little, do intervene to facilitate as equal a distribution of talking time as possible.

If at the end of the testing day there are three candidates left, the test will be conducted with
the three candidates. For Activity 2, use the fexts on the last page of the Candidate Booklet for

candidate 3 and assign one of the accompanying tasks.

Potential trouble spots during the C1 level Speaking Test and how to deal with them

The table below contains solutions to common problems which may potentially arise during the

Speaking Test.

Problem: What do I do... | Solution: Do what's listed below (in order of priority).

if the candidate is very nervous/ 1) Smile, use body language, facial expressions
tense and has difficulty in and intonation to make the candidate feel more

speaking? comfortable.
2) If you asked the tense candidate to begin first, start

with the other candidate.

if the candidate does not/cannot 1) Ask if the candidate is alright and ask if s/he would

take part in the conversation or like the task repeated.

cannot continue it? 2) To get the candidate started, ask what information
from the Greek text is useful for the task.

3) If the candidate gets stuck in the middle of the
conversation, rephrase what s/he has last said.

4) If the candidate still hesitates, give the turn to the
other candidate.

5) If the candidate continues to be unable to continue

take on the role of the interlocutor.

(continued on next page)
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(continued from previous page)

Problem: What do I do... | Solution: Do what's listed below (in order of priority).

if the candidate addresses the 1) Interrupt the candidates and tell them to address one
Examiner instead of the other another. It is advisable to ask the candidates to turn
candidate in Activity 2? their chairs a bit so that they are facing each other

before you start Activity 2.

if one of the candidates 1) Interrupt the ‘overtalkative’ candidate, reminding
dominates the conversation her/him that this is conversation to which both
and does not give the floor candidates should contribute equally.

to her/his fellow candidate 2) If the candidate continues to dominate the

in Activity 2? conversation, interrupt the candidate and give the

floor to the other one.

3.5 Choosing appropriate questions and tasks for B1, B2 and (1
level candidates

Although the KPG exams are targeted at the 15+ age group, practice has shown that candidates
of a much younger age choose to sit for the exams. As a result, the KPG test development team
has tried to vary the range of topics, texts and tasks in order to cater for the interests and be
appropriate for the cognitive level and the sociocultural experiences of a younger candidate
population. To the extent possible, questions and tasks more appropriate for younger candidates
have been identified in the Examiner Packs in order to help Examiners decide which question/

task to assign to whom.

However, age is only one factor that needs to be taken into account in the selection of appropriate
questions and tasks. There are a number of other candidate characteristics that may have an
effect on the candidate’s ability to respond sufficiently to a particular question/task. These
characteristics include: sex, occupation (if any), educational background (e.g. level and type of
general education), area (e.g. rural/urban) in which the candidate has grown up and lives in,
experience with other similar examinations, and extent of preparation for the requirements of the

particular exam.

The main reason Examiners are requested to ask a few warm-up questions before beginning the
actual Speaking Test is to gather as much information as possible about each candidate in order
to make the most suitable selection of questions and tasks. The characteristics mentioned above
have an effect on candidates’ performance in a language test. For example, certain questions,
topics or tasks presuppose certain cultural or topical knowledge ('’knowledge of the world’) on the
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part of the candidate; candidates who have that knowledge (due to their level of education, age,

world experiences, etc.) would respond more easily and effectively to such tasks than candidates
who do not have that knowledge, irrespective of their level of language. For instance the question
(C1 level, Activity T, May 2007): ‘Do you believe that different jobs call for different personalities
or that the job shapes a person’s personality?’ would be more appropriate for an older candidate
(20+) who has had some work experience and thus has developed some opinion/view on the
issue and has more extensive world knowledge. This question would not be appropriate for a
14-year-old at school simply because s/he has not had the personal experience of working and
has probably not problematised on the issue at this age. Thus, we would be doing injustice to
the second candidate by asking her/him this question; the candidate may have had the level of
language required at C1 level, but not the ideas/opinions/views through which to demonstrate

her/his language knowledge.

Below are three tasks aiming at finetuning your skills at choosing tasks and questions appropriate
to the candidates’ profile. Before each task, information about each candidate is provided in the
scenario box. Taking this information into account, try fo identify the most appropriate questions

and tasks (refer to the key in Appendix 2 to check your answers).

Chapter 3 The KPG Speaking Test procedure

64

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 64 @ 28/07/2009 10:41 NM



Scenario 1: B2 level Speaking Test Practice tasks 1 and 2 ~

Exam centre in a densely-populated area of Athens

a 13-year-old boy, in the 2" grade of secondary school, likes

Candidate 1A:
extreme sports

a 30-year-old woman, mother of two, high school graduate, no

Candidate 1B: | previous working experience, who needs the certificate in order to

get a job

Practice task |

a. Which of the following questions would you consider a) inappropriate, and b) most
appropriate for Candidate 1A, and why2 (Give two examples)

b. Which of the following questions would you consider a) inappropriate, and b) most

appropriate for Candidate 1B, and why? (Give two examples)

Activity 1: Dialogue (in the form of an interview)

1) What kind of food do you like2 What is your favourite dish2

2) What would you like to achieve in the next five years, and why?

3) Tell us about a happy day or moment in your life.

4) What do you usually do in the evenings or during weekends to relax@

5) Which famous person would you like to meet, and why?

6) Which sport/hobby would you never consider taking up, and why?

7) What do you think that an ideal workplace would be like?

8) Which jobs do you think are valued in Greece2 Why?

9)What is one job that you think has many benefits2 Explain why you think so.
10) Where would you like to work/study in the years to come?
11) What kind of games do you like to play?
12) Tell us about a good book/article or any other kind of text that you have

recently read.
13) Do you prefer to watch the news on TV, or read it in a newspaper, and why?
14) Would you consider taking up an extreme sport? Why or why not?

15) You have won a trip for two to Australia. Who would you choose to take with you,

and why? '
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Practice task 2

Now look at the following mediation tasks and their themes. Which task would you assign

to each candidate?

Activity 3: Dialogue (based on multimodal texts)

The Greek all-day school programme (pages 12-13) May 2006

Task 1 Imagine I am an English-speaking working mother/father living in Greece.
Based on text 7 (page 12), tell me about the advantages of the Greek all-day school
programme.

Buying toys (page 14) May 2006

Task 2 Imagine that | am your English-speaking neighbour and | want to buy some toys for
a children’s hospital. Based on text 8, tell me what to keep in mind when buying toys.

Battery recycling (page 15) May 2006

Task 3 Imagine | am an English-speaking friend of yours and | found this leaflet in my
mailbox. Read text 10 and tell me what it is about.

Baby boom (page 16) May 2006 @

Task 4 Based on Texts 13.1 & 13.3, tell me what information would be interesting for
your English-speaking friend who is expecting a baby and explain why.

Pets (page 11) November 2006

Task 5 Imagine | have decided to get a pet for my eightyearold child. Using information
from text 2, give me advice on what | should do when | get a pet.

Judo (page 14) November 2006

Task 6 Imagine that | can't read Greek and | am curious to know what this text is about.
Please tell me about it.

Mobile phones (page 15) November 2006

Task 7 Imagine | have just bought a mobile phone. Using information from text 1, give

me some tips on how to use my phone in public places.

i j
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Scenario 2: (1 level Speaking Test Practice Task 3

Exam centre in a rural village in northern Greece

Candidate 2A:

a 16-yearold girl, first year of upper secondary school, wants to
obtain the certificate before dedicating all her time to studying for the
Panhellenic exams, doesn’t have much time for hobbies, efc.

Candidate 2B:

a 35-year-old man, father, elementary school teacher, wants to apply

for a job in an English-speaking country

Practice task 3

Look at the following mediation tasks and their themes. Which tasks would you assign to this

pair of candidates? Justify your answer.

Activity 2: Mediation (based on Greek source text)

Save energy (page 6 for Candidate A and page 11 for Candidate B) November 2007

Task 1 Imagine that you have been asked to design campaign leaflets on how to save
energy at home. Read your texts, and together decide on the two most useful pieces of
advice you would include.

Trekking (PAGE 7 FOR CANDIDATE A AND PAGE 12 FOR CANDIDATE B) NOVEMBER 2007

Task 2 Imagine you run a trekking club and want to prepare a leaflet to promote trekking
to foreigners in Greece. Exchange information from your texts and together decide which
information you will include in the leaflet.

Control your anger (page 10 for Candidate A and page 15 for Candidate B) November 2007

Task 3 Exchange information from your texts and together decide on the two most
important things people should avoid doing when they are angry and on the two most
effective ways of dealing with anger.

First Aid Myths (page 2 for Candidate A and page 9 for Candidate B) May 2007

Task 4 Imagine both of you have friends who often go camping. Exchange information
from your texts with your partner and decide on the most useful tip you will give them.

New music releases (page 3 for Candidate A and page 10 for Candidate B) May 2007

Task 5 Imagine you and your partner want to buy a present for your British friend who
loves music from different parts of the world. Exchange information from your texts with your
partner and together decide which CD you will buy her/him.

(continued on next page)
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(continued from previous page)

Activity 2: Mediation (based on Greek source text)

Lost and found (page 4 for Candidate A, page 11 for Candidate B and page 16 for Candidate C) May
2007

Task 6 Exchange information from your texts with your partner and together decide

which two tips are more practical and why.
A trip to Madrid (page 5 for Candidate A and page 12 for Candidate B) May 2007

Task 7 Imagine you and your partner are planning to visit Madrid for the weekend.

Exchange information from your texts and together decide which places you will and
which you will not see.

WWF (World Wide Fund for Nature) IN GREECE (page 7 for Candidate A and page 14 for
Candidate B) May 2007

Task 8 Imagine people at your school have raised €2,000 to support an environmental

project. Exchange information with your partner and decide which WWF project you
believe should be supported.

- /

3.6 Suggested Examiner discourse practices

As mentioned in the introduction to this chapter, Examiners as interlocutors (Examiners conducting
the Speaking Test) have been found in various studies to differ in their discourse practices |i.e.
the language that they use to conduct the Speaking Test and the extent to which they vary their
speech in order to accommodate to the candidate). These differences introduce variation info the
Speaking Test, i.e. some candidates may receive more help than others, or changes in task rubrics
may result in a particular task not eliciting the kinds of language that it was designed to elicit.

Variability in support given by Examiners also means that the whole testtaking experience may

be different for different candidates: for some, the test will be fairer than for others. This variability
may also affect test scores, i.e. some Examiners take into account the help offered to the candidate
in the assignment of the final mark while others do not, thus enabling less competent candidates
to get the same score as more able ones. In general, variation in the Examiners’ discourse
practices has a significant effect on the validity of the Speaking Test as a whole, and reduces our

confidence in the inferences we draw on the basis of the final mark.

As is common in other Speaking Tests, KPG Examiners (on the basis of observation findings)

Chapter 3 The KPG Speaking Test procedure

have been found fo change task rubrics (i.e. by adding words, or changing a few words, or
rephrasing task rubrics), to make corrections (i.e. correcting the candidate when an error has
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been made), to expand on or explain the task (i.e. providing their own information in order to
make the task more comprehensible), to help the candidate by providing a synonym (i.e. when
not asked o), to supply the word the candidate is looking for, to finish off the candidate’s phrase,
to draw conclusions for a candidate based on the answer they have provided to a question, to
give evaluative responses (‘good’ ‘very good’ ‘that's right,” efc.) (see Delieza 2008).

In the KPG Speaking Test, efforts have been made to identify precisely what kinds of help may
be offered to candidates in order to encourage them to speak, and what kinds of help are
considered unacceptable due fo their potential of affecting (positively or negatively) candidates’
oral production and therefore threatening score interpretation and fairness to all candidates. A
list of acceptable or unacceptable interventions can be found in the tables below.

® Non-acceptable intervention

To change or interfere with the rubrics in the |~ To interrupt the candidate(s) or interfere with

following ways: her /his /their language output in order to:

* change onedwo words, add words to or | ® make some kind of correction,

expand the rubric, * supply one or more words the candidate
* supply a synonym for a word without was unable fo find,
being asked o, * ask a seemingly irrelevant question,
* paraphrase or use examples to explain o make suggestions, give options or
the rubric, examples or add something,
e direct the candidates’ answer using o explain a word by paraphrasing it and
an introductory question or leading giving examples,
question,

* make personal comments or provide

* use their own questions. information about themselves,

o finish the phrase for the candidate,

* participate in the discussion (only in C1).
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© Acceptable intervention

To take action or intervene in order to:

* repeat the rubric (more slowly) [if asked, or if considered necessary],

* repeat part of the rubric or the rubric in parts (e.g. to remind the candidate(s) of something

they have forgotten to answer) [if asked or if considered necessary],
e supply a synonym for a word after being asked to do so,
* remind the candidates of (part of] the task/their goal [using the wording of the rubric],
e remind the candidates to use/relay information from their text(s),
* help the candidates continue by repeating their last words,

* give the candidates the opportunity fo produce more output by saying ‘Is there anything
else you want/would like to add?’, or simply ‘Anything else?’, or even ‘And ...2’,

o use fillers, such as ‘aha,” ‘vhm,’ etc., to show that they are following the candidate,
e direct the candidates to a picture they have not used (only in A1+A2, B1 and B2),
e remind the candidates that they have to interact (only in C1),

* remind the candidates to refer to all the texts (only in C1).

3.7 The Interlocutor Frame

In order to ensure that all KPG candidates are treated fairly in the Speaking Tests and undergo
the same testtaking experience, and in order to reduce the variation in the talk of interlocutors
(and the kind of accommodations they make), an Inferlocutor Frame has been introduced for
each level of the Speaking Test. Other examination systems have introduced the same practice
(e.g. Cambridge Local Examinations Syndicate), which they call Interlocutor Scripts. In essence,
an interlocutor frame (or script — just like a script an actor reads from) spells out exactly what the
interlocutor should say from the moment the candidates enter the room till the moment they depart.
Research has shown (see Fulcher 2003) that interlocutor frames do minimize the differences

between the talk of interlocutors and result in a fairer test.

In Appendix 3, you can find the Interlocutor Frames developed for each level of the Speaking Test.

Please acquaint yourself thoroughly with the frames and use them to conduct the Speaking Tests.

Having presented the guidelines for conducting the Speaking Tests, the next chapter deals with
another very significant, if not the most significant, component of oral examiner training: the

Speaking Test rating scales and application of the oral assessment criteria.

Chapter 3 The KPG Speaking Test procedure
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Chapter 4 Assessing oral production

Introduction

The main purpose of this chapter is to present the oral assessment criteria for each level and
discuss the application of these criteria in assessing the candidates’ oral production during the
Speaking Tests. The chapter is structured in four sections, one for each of the four levels of the KPG
exams administered so far, i.e. A1+A2, B1, B2 and C1. Each section provides the expectations
for oral production, illustrative descriptors and can-do statements for the level discussed; it then
presents the oral assessment criteria and the Speaking Test Rating Scale for the level under
consideration and, finally, it exemplifies the application of the oral assessment criteria for that

level, through the use of simulation activities.

4.1 Assessing oral production in the A1+A2 level Speaking Test
4.1.1 Expectations for oral production at A1+A2 levels

The A1 level candidate, according to the CEFR, has a limited command of basic grammatical
structures and sentence patterns, and a limited vocabulary. On the basis of this knowledge, s/he
is expected to be able to understand and to use everyday language familiar to her/him to satisfy
her/his basic communicative needs. S/he can introduce her/himself and others, ask and answer
simple questions about personal details, such as where s/he lives, people s/he knows or things
s/he owns, which are clearly formulated and do not contain idiomatic language. Finally, s/he is
expected to be able fo interact in a simple way, provided that her/his interlocutor talks slowly and

clearly and is prepared to help by repeating, simplifying or reformulating information.

More specifically, the A1 level candidate must be in a position fo:

* answer simple questions concerning familiar topics (e.g. people they know), personal details
(e.g. where they live, their surroundings), or routine issues (e.g. places they go to, what they

buy at the supermarket, efc.),

* express a sequence of events (or actions) by placing them in some sort of order (e.g. temporal)
or connect phrases using simple conjunctions (e.g. ‘and’, ‘but '),

¢ handle numbers, quantities, qualities of things, simple directions and the concept of time (e.g.

what | am going to do next week or at 3.00 o’clock, what | did last Friday, efc.),
e describe a person, an object or a place using simple lexicogrammatical structures,

* respond to simple statements and familiar topics related to everyday events in the immediate

environment,

* use simple, everyday polite forms of greeting, leave-taking, introducing oneself, saying ‘please,’
‘thank you,” ‘I'm sorry,” etc.,
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* make simple comparisons between persons, objects and daily activities, and

 respond to simple texts of instructions, descriptions or other types of information using
elementary language, and ask for clarifications using simple phrases.

The A2 level candidate, according to the CEFR, has limited command of basic grammatical
structures and limited vocabulary, but is expected to be able to comprehend and to use everyday
expressions familiar to her/him and very basic phrases aiming to meet specific communicative
needs. S/he can introduce her/himself and others, ask and answer questions concerning personal
details, such as where s/he lives, persons s/he knows and things s/he owns, describe someone
or something, talk about living conditions, daily habits and likes/dislikes (e.g. of their family or of
people in their immediate environment) and about personal and family issues, hobbies, shopping,
educational background, etc. S/he can use simple structures and vocabulary, basic cohesion
devices and her/his pronunciation/stress should be intelligible. Finally, s/he is expected to be
able to converse in a simple manner, provided that her/his interlocutor speaks slowly and clearly
and is prepared to help.

More specifically, the A2 level candidate must be able to:

* ask and answer questions related to common aspects of everyday life, such as travelling,
food, shopping, entertainment, means of transport, television programs, school, efc., or to
convey and refrieve information pertaining to quantities, figures, prices, efc., and to exchange

ideas and information concerning familiar issues in predictable everyday situations,

e describe (or list) places, events (personal or not), incidents, daily habits, emotions (likes/dislikes),

experiences or impressions,
e provide simple ‘for and against’ arguments on a familiar issue,
o list the main points of a topic which they have seen, heard, or read about,
e speak about their personal future plans or planned actions,
* express an opinion or attitude in simple terms or make simple comparisons,
e address (or respond to) invitations, suggestions, apologies, etc.,

e ask for clarifications or for help,

* express a sequence of events using simple language structures using expressions like, ‘at first,”
‘then,” ‘later,” ‘finally,” and conjunctions like, ‘and,” ‘but,” or ‘because,’

* repeat something in a proper manner (showing that they understand how one speaks in which
situations), to act out a dialogue or a role appropriately, and

* participate in an exchange assuming the role of speaker or listener, taking and giving the floor
smoothly.

Chapter 4 Assessing oral production
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4.1.2 The A1+A2 level assessment criteria and Speaking Test Rating Scale

As was discussed in Chapter 2, the A level exam is an integrated one, in which each module
contains an equal number of A1 and A2 level test items. Thus, the A level Speaking Test Rating
Scale (see Appendix 4) caters for both the AT+A2 levels.

The assessment criteria, as was explained in Chapter 1, reflect the functional approach to
language use that the KPG exams adhere to, which sets out to evaluate socially purposeful
language knowledge and literacy. Thus, they are grouped under two main categories: criteria for
assessing a) task completion and b) language performance. As a result, the Speaking Test Rating
Scale, which provides a breakdown and description of each criterion on the oral assessment
scale, is presented in two parts. Part 1 presents the Task completion criteria, which have to do
with the degree to which the candidates responded appropriately to the requirements of the A1
and A2 level questions/tasks of the Speaking Test, i.e. achieved the communicative purpose of
the task, while Part 2 presents the Language performance criteria, which focus on the quality of
language output in terms of pronunciation, vocabulary, grammar and syntax, and coherence.

Task completion criteria

These are broken down into criteria for assessing Activity 1 (Dialogue in the form of an interview),
Activity 2 (One-sided talk based on visual clues) and Activity 3 (Dialogue based on multi-modal
fexts), and provide descriptors on a scale from 3 to O, representing the marks assigned, where 3
(Fully satisfactory for A2 level) describes the candidate who responded to all the questions of the
activities, 2 (Partly satisfactory for A2 level) describes the candidate who responded reasonably
to the A1 part of the activities but had some difficulty with the A2 part, 1 (Satisfactory for AT level)
describes the candidate who responded effectively to the A1 part of the activities but had great
difficulty or did not do the A2 part of the activities, and O (Unsatisfactory for AT level) describes
the candidate who had difficulty responding to even the A1 part of the activities, gave a wrong

answer or no answer at all.

Language performance criteria

These are broken down into criteria for assessing pronunciation and stress, vocabulary, grammar
and syntax, and coherence. Each section provides descriptors on a scale from 3 to O (see above
paragraph) representing the marks assigned,. In terms of pronunciation and stress, however,
candidates are assigned a 2 or a 1, as at this level we expect a very discernable Greek accent
and occasional mispronunciations which do not, however, impede intelligibility of the output. In
terms of vocabulary and grammatical competence, we expect candidates at this level to make
errors in both areas. However, errors should not impede intelligibility and should not lead to a
breakdown in communication. The candidate is awarded 3 points even if s/he has made errors
but has managed to communicate ideas and get her/his message across.
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We do not penalize candidates for their mistakes, but award them for making the effort to
communicate ideas as effectively as possible. We expect the use of basic words which are
morphologically and semantically correct, and simple grammatical structures (even with fairly
basic errors) that manage to express ideas reasonably effectively. As for coherence, we expect
candidates to express information in a logical and fairly coherent manner, using simple cohesive
devices to link sentences. Frequent hesitations, reformulations, stuttering and repetition are

common and expected at this level, without, however, tiring the listener and disrupting coherence.

For a full breakdown of the assessment criteria and descriptors for the marks assigned, please

study the A level Speaking Test Rating Scale, provided in Appendix 4.

4.1.3 Applying the oral assessment criteria: Evaluating candidates’ performance at
A1+A2 level

In Chapter 3, it was stressed that the validity of the Speaking Test is affected by the performance
of the Examiners, and that research has shown, amongst other parameters, that there is variation
and inconsistency in the application of assessment criteria and in the way Examiners accommodate
to the level of the candidates. In the light of this realization, this section provides you with an
opportunity to apply the assessment criteria, with the help of two simulation activities, and reflect
on your understanding and use of the Speaking Test Rating Scale.

In order to work on the two simulations, you need fo use:

¢ the video file entitled 'Npocopoiwon mpodopiknc eE€Taong yia v AyyAkn Mdooa, Enineda
A1 & A2," which you can watch by visiting the RCEL, website (www.uoa.gr/english/rcel/
examiners.htm,

o the A level Speaking Test Rating Scale found in Appendix 4,

 the A1+A2 Simulation Evaluation Sheets, found in Appendix 5,

o the A1+A2 tasks for the activities from the Examiner Pack used in the exam simulations, (see
next page and Appendix 1), and

¢ the materials for the A1+A2 tasks from the Candidate Booklet, found in the Annex of this
Handbook. Thoroughly acquaint yourselves with these materials before viewing the video

simulation of the A level Speaking Test.

Video observation task 1: A1+A2 level Speaking Test — Simulation 1

View the Speaking Test Simulation 1. While viewing, place yourself in the position of the Examiner/

rater and rate each candidate’s performance on the basis of the assessment criteria listed on the

Chapter 4 Assessing oral production

Simulation Evaluation Sheet (see Appendix 5). Try to note down some examples of their language
performance in order to justify the mark you assign. When you complete your assessment, compare
your answers with the ones provided in Appendix 6 by the KPG test development team .
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The table below provides the actual questions used by the Examiner/interlocutor in Simulation 1.

A1+A2 level Speaking Test — Simulation 1 questions

Activity 1: Dialogue (in the form of an interview)

Questions to Peter

Questions to Christine

Do you have a brother or sister? Is s/he/
are they older than you? (question 1)

When is your birthday? (question 2)

Do you have a hobby? Tell me about it.
(question 13)

What kind of games do you play?
(question 15)

What kind of food do you like? (question 17)

What do you like about school best?
(question 19)

Tell me about your favorite room in the
house. (question 23)

What do you do on the weekends?
(question 26)

Activity 2: One-sided talk (based on visual cues)

Task to Peter

Task to Christine

What are the boys and girls in photos 11
and 15 doing?

Where are the boys and girls in photos 14
and 152

Are all the people in photos 11 and 15 the
same age?

Which of these sports do you like most and
why?

(Sports, Task 3.1)

How many people are there in photos 1

and 22

Where do you think the people in photos 1
and 3 are?

Compare photos 2 and 5 and tell me what
they are doing, and how old they are.

What do you think the people in photo 1
will do nexte

(Family, Task 1.1)

Activity 3: Dialogue (based on multimodal texts)

Task to Peter

Task to Christine

Which book on this page is about a horse,
and which about a trip?

Which of these books do you think are for
children under five?

(Books, Task 1.1)

Picture 1 of Books was used for the A2
questions formulation

Look at all the cards. Which one is a
birthday invitation and which one is a
wedding invitation?

Who is card number 4 for?

(Invitation Cards, Task 2.1)

Picture 1 of Invitations was used for the A2
questions formulation
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NOTE: You have probably noticed that the Examiner/interlocutor in Simulation 1, asked Peter four
Al level category questions and Christine four A2 level category questions, while conducting
Activity 1 (Dialogue, in the form of an interview). This Examiner conduct is incorrect, as the
correct procedure for Activity 1 is to ask each candidate two questions from the A1 level category

and two from the A2 level category.

Video observation task 2: A1+A?2 level Speaking Test — Simulation 2

View the Speaking Test Simulation 2. While viewing, place yourself in the position of the Examiner/
rater and rate each candidate’s performance on the basis of the assessment criteria listed on the
Simulation Evaluation Sheet (see Appendix 5). Try to note down some examples of their language
performance in order to justify the mark you assign. When you complete your assessment, compare

your answers with the ones provided in Appendix 6 by the KPG fest development team.

The table below provides the actual questions used by the Examiner/interlocutor in Simulation 2.

A1+A2 level Speaking Test — Simulation 2 questions

Activity 1: Dialogue (in the form of an interview)

Questions to Dimitra Questions to Marios

How many people are there in your family2 | What time do you go to school every

Who are they? (question 4) morning? (question 9)

What is your favourite colour? (question 3) | Where do you live? (question 6)

Tell me about your house. (question 21) Do you have a brother or a sister? (question 16)
What do you like to do best in the Which is your favourite sport and why?
evenings? (question 28) (question 27)

Activity 2: One-sided talk (based on visual cues)

Task to Dimifra Task to Marios
Where do you think the children in photos How many children are there in photos 9
17 and 18 are? and 102
£ What do you think the children in photo 16 | How old do you think the children in these
'g are doing? photos are@
TE Let's play a game now. Choose a picture What are the children in photos 6 and 7
7 and talk to me about it. | will guess which doing?
% one it s. Compare photos 7 and 8. What are the
& What do you think the children in photo 16 | kids doing?
S will do next?
(School, Task 4.2) (Children, Task 2.1)

(continued on next page)
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(continued from previous page)

A1+A?2 level Speaking Test — Simulation 2 questions

Activity 3: Dialogue (based on multimodal texts)

Task to Dimitra Task to Marios
What does the cover of book no 2 show? How old, do you think, are the people
What do you think book 3 is about? sending card No. 62

Look at all the cards. Which one is for very
young children and which one for adults2

(Invitation Cards, Task 2.2)

Picture 6 of Invitations was used for the A2
questions formulation

(Books, Task 1.2)

Picture 2 of Books was used for the A2
level questions formulation

4.2 Assessing oral production in the B1 level Speaking Test
4.2.1 Expectations for oral production at B1 level

B1 level candidates (independent users of the target language), according to the CEFR, are expected
fo sustain reasonably fluently a straightforward description of one of a variety of subjects within
their field of interest, presenting it as a linear sequence of points. Moreover, they are expected to
communicate with some confidence on familiar routine and non-routine matters related to everyday
issues, fo exchange, check and confirm information, deal with less routine situations and explain
why something is a problem. Also, they are expected to be able to express thoughts on more
abstract, cultural topics such as films, books, music, efc., to exploit a wide range of simple language
to deal with most situations likely to arise whilst traveling and, finally, to enter unprepared into
dialogue on familiar topics, express personal opinions and exchange information on topics that
are familiar, of personal interest or pertinent to everyday life (e.g. family, hobbies, work, travel and

current events). In particular, it is expected that they be in the position to:

o describe various events (whether personal in nature or not), experiences, impressions, and
feelings/emotions to one or more people,

* summarise the main points of a familiar topic from the above,

o display abilities to make an argument on a familiar issue and present opposition to what

others say about it,

* suggest solutions to overcome a situation that contains a simple problem in a discussion with
one or more people known to them,

e describe, explain, and make basic hypotheses based on a visual prompt,
e present the main points of a topic they have seen, heard or read about,

* speak about future personal plans and scheduled movements,
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* relay into the foreign language information on a familiar topic from a short text written in their

mother tongue, and

e use the target language to discuss a situation that is contained in a text written in Greek, and

express how they feel about it.

4.2.2 The B1 level assessment criteria and Speaking Test Rating Scale

The oral assessment criteria for B1 level are similar to those of the B2 level. However, at B1 level it
is not only the level of language (in terms of accuracy, lexical range, appropriacy, coherence and
cohesion) that is expected to be lower, but the tasks at B1 level are linguistically and cognitively

less demanding than those at B2 level as well.

Taking into consideration the fact that the assessment criteria reflect the functional approach to
language use that the Speaking Tests adhere to, which sets out to evaluate socially-purposeful
language knowledge and literacy, they are grouped under two main categories: criteria for
assessing a) task completion and b) language output. As a result, the Speaking Test Rating Scale
(for the B1 level Rating Scale, see Appendix 4), which provides a breakdown and description
of each criterion on the oral assessment scale, is presented in two parts. Part 1 presents the Task
completion criteria, which describe the degree to which the candidates responded appropriately
to the requirements of the B1 questions/tasks of the exam, i.e., achieved the communicative
purpose of the task, while Part 2 presents the Language output criteria, which focus on the quality
of language output in terms of the candidates’ phonological competence, linguistic competence,

sociolinguistic competence and pragmatic competence.

Task completion criteria

These are broken down into criteria for assessing Activity 1 (Dialogue, in the form of an interview),
Activity 2 (One-sided talk, based on visual clues) and Activity 3 (Mediation, based on multimodal
texts), and provide descriptors on a scale from 2 to O, representing the marks assigned, with 2 being
the top mark. In Activity 1, a mark of 2 describes the candidate who responded spontaneously to the
question posed, providing all the relevant information, 1 describes the candidate who responded

but with some effort, whereas O is assigned to a poor attempt to answer the question, a wrong

answer or no answer at all. In Activity 2, a mark of 2 describes the candidate who fully realised
the assigned task by using the visual prompt effectively and providing all the relevant information,
1 describes the candidate who demonstrates a reasonable achievement of the task, whereas O is
assigned fo a poor attempt to achieve the task, a wrong response or no response at all. Finally, in
Activity 3, a mark of 2 describes the candidate who fully realised the task of relaying in English
the required information found in the given Greek text, 1 describes the candidate who reasonably
achieved the relaying task, providing occasional translations or ineffective paraphrasing, whereas

Chapter 4 Assessing oral production

0 is assigned fo an unsuccessful relaying attempt, a wrong response or no response at all.
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Language output criteria

These are broken down into criteria for assessing the candidates’ phonological competence,
linguistic competence, sociolinguistic competence and pragmatic competence. Each section
provides descriptors on a scale from 4 to O, representing the marks assigned, where 4 represents
excellent language output for B1 level, 3 represents very good, 2 represents good, 1 is basic
and O is unsatisfactory for B1 level. In terms of pronunciation and stress, however, candidates
are assigned a 2 or a 1, as at this level we expect a very discernable Greek accent and some

mispronunciations which do not however impede intelligibility of the language output.

As regards the criterion of linguistic competence, by which we assess lexis, grammar and syntax,
we expect candidates to make errors in all three areas, but these should not impede intelligibility
and should not lead to a breakdown in communication. The candidate is awarded 4 marks
even if s/he has made errors but has managed to communicate ideas and get her/his message
across. In order to avoid a breakdown in communication, we expect a rather extensive use
of communication strategies (e.g. self correction, paraphrase, circumlocution, and even word

coinage).

We do not penalize candidates for their mistakes but award them for making the effort to
communicate ideas as effectively as possible. We expect use of lexis and morphology of words
that does not impede intelligibility, grammatical structures (even with errors) that manage to
express ideas reasonably effectively, correct word order in simple sentences but errors in more
complex sentence forms. Based on research conducted with B1 level candidates, the following

are some of the main characteristics of their language output:

e frequent instances of hesitations, extended pauses, false starts, lexical searching and planning,

* common grammatical errors such as incorrect use of prepositions, lack of subjectverb
agreement, overuse of simple present continuous, infrequent use of complex sentence structures,
confusion in the use of personal/ possessive pronouns (s/he, my/your) and various errors in
morphology, and

* use of formulaic expressions, use of very limited range of cohesive devices, use of a limited

range of verb tenses.

Concerning the criterion of sociolinguistic competence, by which we assess the approrpiacy of
language used, we expect candidates to make linguistic choices (in lexis and expressions) that
are generally appropriate for the situation as determined by the set task. Errors are expected
but generally these should not cause offence and make language awkward. The candidates are
expected to take on the role as defined by the task (e.g when talking to a friend, candidates
are expected to use informal language, simple sentence forms, and to be more direct and

personal).
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Finally, in relation to the criterion of pragmatic competence, by which we assess cohesion/

coherence and fluency, we expect candidates to develop and express ideas in a logical and
fairly coherent manner. We expect use of a variety of cohesive devices (mainly ‘and,’ ‘or,” ‘but’)
to link sentences. Frequent hesitations, stuttering and repetition are expected at this level without,

however, seriously interrupting coherence and flow of ideas.

For a full breakdown of the assessment criteria and descriptors for the marks assigned, please

study the B1 level Speaking Test Rating Scale, provided in Appendix 4.

4.2.3 Applying the oral assessment criteria: Evaluating candidates’ performance at
B1 level

In the light of the realization that there is inconsistency in the way Examiners apply the assessment
criteria and accommodate to the level of the candidates, as discussed in Chapter 3, and
highlighted in 4.1.3, above, this section provides you with an opportunity to apply the assessment
criteria, with the help of a simulation activity, and reflect on your understanding and use of the

exam rating scale.

In order to work on the simulation, you need to use:

* the video entitled 'Mpocouoinon mpopopikng eEétaong yia v AyyAikn Moocoa, Enineda
B1, B2 & ', which you can watch by visiting the RCEL, website (www.uoa.gr/english/rcel/

examiners.htm,
o the B1 level Speaking Test Rating Scale found in Appendix 4,
e the B1 Simulation Evaluation Sheet, found in Appendix 5,

o the tasks for the B1 activities from the Examiner Pack used in the exam simulation, (see next

page and Appendix 1), and

¢ the materials for the B1 tasks from the Candidate Booklet, found in the Annex.

Thoroughly acquaint yourselves with these materials before viewing.

Video observation task 3: B1 Speaking Test — Simulation

View the Speaking Test simulation 3. While viewing, place yourself in the position of the
Examiner/rater and rate each candidate’s performance on the basis of the assessment criteria
listed on the Simulation Evaluation Sheet (see Appendix 5). Try to note down some examples of
their language performance in order to justify the mark you assign. When you complete your
assessment, compare your answers with the ones which you can find in Appendix 6, provided by

Chapter 4 Assessing oral production

the KPG Test Development Team.
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The table below provides the actual questions used by the Examiner/interlocutor in the B1

Simulation.

B1 level Speaking Test —Simulation 3 questions

Activity 1: Dialogue (in the form of an interview)

Questions to Olga

Questions to Panagiota

Do you have a close friend? Tell us a few
things about him or her. (question 2)

What subjects do you like at school?2 Why?
(question 7)

What do you usually do during your
summer holidays? (question 11)

What do you like best or least about your
neighbourhood? (question 3)

Why are you learning English? (question 5)

What do you usually do during weekends?
(question 12)

Activity 2: One-sided talk (based on visual cues)

Task to Olga

Task to Panagiota

Look at photos 13 and 14. Which of these
places would you choose to go to for your
summer holidays and what would you like
to do there?

(Booklet, ‘Tourist sites’, task 1)

We are going to play a game. Choose
one of the photos on the page. Don't fell
me which one it is. Imagine you are in this
room. Describe it to me to help me guess
which one it is.

(Booklet, ‘Living spaces’, task 4)

Activity 3: Mediation (based on Greek source text)

Task to Olga

Task to Panagiota

Your French friend is going fo take his dog
to the beach for the first time. Read Text 1
and tell him what he should do, so that his
dog will be safe.

(Booklet, “Your dog at the beach” , task 1)

Imagine | am your Portuguese friend and
my son doesn't like to eat fresh fruit. Read
the text and tell me what to do.

(Booklet, ‘Fruit in children’s diet’, task 3)
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4.3 Assessing oral production in the B2 level Speaking Test
4.3.1 Expectations for oral production at B2 level

The B2 candidate, according to the CEFR, is expected to be able to produce continuous oral
discourse fairly fluently and coherently while drawing on his personal knowledge and experience
and/or on information which is provided in the exam instructions. S/he is also expected to
be able to engage in dialogue with the Examiner. Her/his language must be appropriate to
the communicative situation while her/his pronunciation and intonation must not obstruct the
communication of her/his message in the target language. More specifically, the B2 candidate

is expected to be able to:

present, characterise or describe her/himself or a third person, objects and situations in
language appropriate to the communicative situation,
narrate a personal experience or an experience of another person through experiential/

personalised language expressing directly or indirectly the feelings that the experience may

have given rise to (e.g. happiness, pleasure, displeasure, denial, reservation, fear, and surprise),
narrate or recount an incident or a story, the story of a book or film, summarise events while
making clear their chronological order,

convey, express or restate another person’s words verbatim, paraphrased or in a different
style; comment on them or summarise them,

present coherently an issue/topic/problem of either personal or wider social interest providing
information, explanations or clarifications and expressing feelings that it created to her/
himself or to others,

present a problem referring to its causes and to the effects it may have if not solved,

express her/his overall opinion on an issue or problem and support it with logical and
concisely expressed arguments,

take a stance in relation to an issue or incident expressing her/his position in relation to it |i.e.
agreement or disagreement) and/or her/his feelings [i.e. positive or negative),

support an opinion or idea, suggest a solution for a problem or present a solution suggested
by others and express arguments for or against the suggested solution,

express demands or convey the demands of others explaining the reasons s/he regards them
as logical or why s/he believes that they should be fulfilled, and

talk about an issue using notes or other information provided or visual stimuli (e.g. diagrams,

pictures, and photographs).

In addition, when taking part in a dialogue, the B2 candidate is expected to be able to:

follow basic conversational norms and conventions of politeness, assuming specified social roles,

evaluate questions and other information provided by the interlocutor and be able to make
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proposals and statements which contribute to the successful progression of the interaction,
e answer directly or indirectly to questions posed to her/him, and

* make clarification requests in order to ascertain her/his interlocutor’s infentions and clarify

vague points.

Regarding the mediating use of the language, the B2 candidate is expected to be able to use
her/his knowledge and the communicative competencies s/he has developed as a user of
two languages (Greek and the target language) in order to act as a mediator, a role which is
common in many communicative situations in the educational, professional or public sphere.
More specifically, s/he is asked to act as mediator in order to convey the overall or supporting
ideas of a written text from Greek into the target language. The candidate’s ability to act as

mediator is assessed through her/his ability (in spoken communication) to:

* speak on an issue in the target language when s/he has been provided with a stimulus in Greek,
* convey in the target language the main idea of a written text in Greek,
* summarize in English in spoken form what someone has said in written form in Greek, and

o express in English the overall meaning of a message expressed in Greek.

4.3.2 The B2 level assessment criteria and the Speaking Test Rating Scale

Similar to the B1 level, the assessment criteria for the B2 level are grouped under two main
categories: criteria for assessing a) task completion and b) language use. As a result, the Speaking
Test Rating Scale (for the B2 level Speaking Test Rating Scale, see Appendix 4), which provides
a breakdown and description of each criterion on the oral assessment scale, is presented in
two parts. Part 1 presents the Task completion criteria, which describe the degree to which the
candidates responded appropriately to the requirements of the B2 questions/tasks of the exam,
i.e. achieved the communicative purpose of the task, while Part 2 presents the Language use
criteria, which focus on the quality of language output in terms of the candidates’ phonological

competence, sociolinguistic competence, linguistic competence, and pragmatic competence.

Task completion criteria

These are broken down into criteria for assessing Activity 1 (Dialogue, in the form of an interview),
Activity 2 (One-sided talk, based on visual cues) and Activity 3 (Mediation, based on a Greek
source fext), and provide descriptors on a scale from 2 to O, representing the marks assigned,

with 2 being the fop mark.

In Activity 1, a mark of 2 (fully satisfactory) describes the candidate who provides concrete
information about the question asked, responds spontaneously to the question posed, providing
all the relevant information with few hesitations, demonstrates good basic interaction skills and
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is comprehensible without any effort, 1 (moderately satisfactory) describes the candidate who
does not respond spontaneously, demonstrates frequent hesitations and very basic inferaction
skills, and is comprehensible with some effort, whereas O is assigned to a poor response to the
question, with hesitations and stuttering, low interaction skills, and is comprehensible with effort.

In Activity 2, a mark of 2 describes the candidate who fully realises the assigned task by using
the visual prompt effectively and providing all the relevant information, introduces and sustains
talk, and is easy to follow without being particularly repetitive or hesitant in discussing ideas, 1
describes the candidate who demonstrates a reasonable achievement of the task and occasionally
needs help to infroduce and/or sustain talk, whereas O is assigned to a poor attempt to achieve

the task, a wrong response, or no response at all.

Finally, in Activity 3, a mark of 2 describes the candidate who relays information appropriately in
English, using the required information found in the given Greek text in ways required by the task,
introduces and sustains talk, and paraphrases effectively, 1 describes the candidate who reasonably
achieves the relaying task, providing occasional translations or ineffective paraphrasing, and who
occasionally needs help to introduce and/or sustain talk, whereas O is assigned to the candidate
who is unsuccessful in the relaying task, translates from Greek and not always successfully, using

a few ideas from the Greek input, and who cannot introduce and/or sustain talk on her/his own.

Language use criteria

These are broken down into criteria for assessing the candidates’ phonological competence,
sociolinguistic competence, linguistic competence and pragmatic competence. Each section
provides descriptors on a scale from 4 to O, representing the marks assigned, where 4 is assigned
to the competent speaker for B2 level, 3 is assigned to the nearly competent speaker, 2 is assigned
to the moderately competent speaker, 1 is for the marginally competent speaker, and O for the
limited speaker. In terms of pronunciation and stress, however, candidates are assigned a 2 or a
1, as at this level we expect a discernable Greek accent but clear articulation and pronunciation

of words, and infonation that does not impede intelligibility.

Concerning the criterion of sociolinguistic competence, by which we assess the appropriateness

of language choices, we expect candidates to make linguistic choices (in lexis and expressions)
that are generally appropriate for the situation as determined by the set task. Errors are expected,
but generally these should not cause offence and make language awkward. The candidate is
expected fo fake on the role as defined by the task (e.g. when talking to a friend, the candidate is

expected to use informal language, simple sentence forms, and to be more direct and personal).

Chapter 4 Assessing oral producfion

As regards the criterion of linguistic competence, by which we assess lexis, grammar and syntax, we

expect candidates to make errors in all three areas; however, errors should not impede intelligibility
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and should not lead to a breakdown in communication. The candidate can be awarded 4 points
even if s/he has made some errors but has managed to communicate ideas and get her/his
message across. In order to avoid a breakdown in communication, we expect rather extensive use

of communication strategies (self correction, paraphrase, circumlocution, even word coinage).

We do not penalize candidates for their mistakes but award them for making the effort to
communicate ideas as effectively as possible. We expect use of lexis and morphology of words
that does not impede intelligibility, grammatical structures (even with errors) that manage to
express ideas effectively, and correct word order in simple sentences but some errors in more

complex sentence forms.

Finally, in relation to the criterion of pragmatic competence, by which we assess cohesion/
coherence and fluency, we expect candidates to develop and express ideas in a logical and
fairly coherent manner. We expect use of a variety of cohesive devices (apart from coordinating
conjunctions such as ‘and,’ ‘or,” ‘but’) to link sentences (e.g. ‘although,’ "however,” ‘in addition
to’), and repetitive use of cohesive devices is expected. We also expect hesitations, stuttering and

some repetition without, however, seriously interrupting coherence and flow of ideas.

For a full breakdown of the assessment criteria and descriptors for the marks assigned, please
study the B2 level Speaking Test Rating Scale, provided in Appendix 4.

4.3.3 Applying the oral assessment criteria: Evaluating candidates’ performance af
B2 level

As with the A1+A2 and B1 levels, this Section provides you with an opportunity to apply the
assessment criteria, with the help of a simulation activity, and reflect on your understanding and
use of the B2 level Speaking Test Rating Scale.

In order to work on the simulation, you need to use:

o the Video entitled 'Mpocopoiwon mpodopikfg eE&taong yia v AyyAiky MAoooa, Enineda
B1, B2 & '’ which you can watch by visiting the RCEL, website (www.uoa.gr/english/rcel/

examiners.htm,
o the B2 level Speaking Test Rating Scale found in Appendix 4,
e the B2 Simulation Evaluation Sheet, found in Appendix 5,

o the tasks for the B2 activities from the Examiner Pack used in the Speaking Test simulation, (see
next page and Appendix 1), and

¢ the materials for the B2 tasks from the Candidate Booklet, found in the Annex of this Handbook.

Thoroughly acquaint yourselves with these materials before viewing.
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Video observation task 4: B2 level Speaking Test — Simulation 4

View the Speaking Test simulation 4. While viewing, place yourself in the position of the
Examiner/rater and rate each candidate’s performance on the basis of the assessment criteria
listed on the Simulation Evaluation Sheet (see Appendix 5). Try to note down some examples of
their language performance in order fo justify the mark you assign. When you complete your
assessment, compare your answers with the ones which you can find in Appendix 6, provided by

the KPG Test Development Team.

The table below provides the actual questions used by the Examiner/interlocutor in the B2

Simulation.

B2 level Speaking Test —Simulation 4 questions

Activity 1: Dialogue (in the form of an interview)

Chapter 4 Assessing oral production
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Questions to Dimitra

Questions to Victoria

What is the most special day of the year for
you? (question 5)

You probably have friends or relatives in
another fown/city/country. Tell us about
them. (question 6)

What do you do/are you studying? If you had
to change jobs/course of study, what would
you choose to do and why? (question 12)

Talk to us about one person in your
immediate environment with whom you
generally agree and have similar ideas.
(question 8)

Activity 2: One-sided talk (based on visual cues)

Task to Dimitra

Task to Victoria

Imagine you are one of the persons in
photo 7. Tell us where you are, who the
other people are, whose house you are at
and what you're doing there. Also talk to us
about the person who took the photo.

(Snapshots of life, task 4)

Look at photos 1 and 3. Tell us which of the
two types of vacation you would choose

to spend with members of your family next
summer, if you could, and explain why.

(Going on vacation, task 1)

Activity 3: Mediation (based on Greek source text)

Task to Dimitra

Task to Victoria

Imagine | am a British friend of yours. I'm
in Greece and love to eat out. Read the
second half of the 10 golden rules (rules
6-10) and give me some helpful advice.

(How to choose a restaurant, task 2)

Your ltalian friend who has a six year old
child never listens to classical music. Read
this article and advise her/him to start
listening to classical music at home.

(Time for fun, task 2)
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4.4 Assessing oral production in the C1 level Speaking Test

4.4.1 Expectations for oral production at C1 level
The C1 candidate, according to the CEFR, must demonstrate that s/he has the ability o talk about

or discuss a subject and to exchange information by producing language with a comprehensible
accent, using grammatically accurate and communicatively effective language. Producing
language, which abides to the functional rules of the linguistic system under given conditions of
interactive communication, s/he will be expected to respond to questions and to discuss topics,
based on a Greek text, the information it contains with her/his interlocutor/s. More specifically,

the candidate will be called upon to perform the following tasks:

* present and justify an opinion or express and explain why they wish for or intend to do
something,

* present and develop an idea or argument,

* agree and support someone else’s point of view,

e present and develop various aspects of an issue or a problem,

* make an assumption or develop possible scenarios in relation to a situation and how this will

develop, how people will act, etc.,

* express reservations about others ideas or proposals, about the causes or consequences of a

situation,
¢ develop the pros and cons of one or more proposals,

* propose the solution to a problem and defend her/his proposal by justifying why they think it
would be effective,

* give instructions for taking action or present an action plan,

* summarize the main points of a talk or a discussion,

* present a common decision or conclusion related to an issue or an action plan,
* ask for explanations or clarifications,

* comment on or react fo previously stated positions,

* take the floor by intervening elegantly using formal or informal language, depending on the

communicative situation (using emotional language or indirectness when it is required), and

e give the floor to their interlocutor or make a concluding statement.

4.4.2 The C1 level oral assessment criteria and Speaking Test Rating Scale

At C1 level, candidates are assessed on two activities: a) response to an opinion question and b)
oral production and mediation. The mediation activity differs from the ones for B1 and B2 levels
in that it involves the interaction between the candidates, whereas in those two levels, candidates

interact with the Examiner. As explained in Chapter 1, the mediation activity requires candidates
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to relay information from a Greek text to English, initiate and sustain a conversation with each
other (in English) and, using the information each of the candidates provide, to negotiate with
each other in an effort to resolve a problem, reach a decision, or arrive at a conclusion.

To cater for the distinctive requirements of the two activities, the assessment criteria for the C1 level
are grouped under two main categories: a) overall performance for tasks 1 & 2, and b) assessment
of task 2 (the mediation activity). As a result, the Speaking Test Rating Scale (see Appendix 4),
which provides a breakdown and description of each criterion on the oral assessment scale, is
presented in two parts. Part 1 presents the Overall performance for tasks 1 & 2 criteria which
focus on the quality of language output in terms of the candidates’ phonological competence,
linguistic competence, appropriateness of language choices, and cohesion, coherence of speech
and fluency; Part 2 presents the Assessment of task 2 criteria, which focus on the interaction and

mediation skills of the candidates.

Overall performance for tasks 1 & 2 criteria

These are broken down into criteria that assess the candidates’ phonological competence,
linguistic competence, appropriateness of language choices, and cohesion, coherence of speech
and fluency, and provide descriptors on a scale from 3 to O, representing the marks assigned,
with 3 being the top mark. Mark 3 indicates a competent C1 speaker, 2 a moderately competent
C1 speaker, 1 a marginally competent C1 speaker and O a speaker who is below C1 level. In
terms of phonological competence, however, candidates are assigned a 2 or a 1, as at this level
we expect a fairly discernable Greek accent, clear articulation and pronunciation of words that
does not impede intelligibility. We also expect more sophisticated infonation and stress patterns to
express emotions especially during the conversation (e.g. use of intonation and stress to express

agreement/disagreement, surprise/curiosity, efc.).

The criterion of linguistic competence concerns the candidates’ lexical range and control, and
grammatical accuracy. With the former (i.e. lexical range and control), we assess the breadth of
vocabulary and the correct structure of words. At this level, we expect a fairly broad lexical repertoire
in relation to the topic of discussion, more sophisticated use of communication strategies to overcome
gaps in lexis so that searching for words is not that evident, and use of some idiomatic expressions

and colloquialisms when permitted by the topic under discussion. Errors in the morphology of words
should be scarce. With the latter (i.e. grammatical accuracy), we assess correct use of grammatical
structures and syntax. We expect errors to be made at this level, but with frequent use of self
correction. Errors that are made should in no way impede intelligibility. We expect more extensive

use of complex sentence forms (simple and complex sentences with subordinate phrases).

Chapter 4 Assessing oral production

The criterion of appropriateness of language choices is used to assess the candidate’s ability to
make linguistic choices appropriate for the situation as determined by the set task. In no way
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should linguistic choices cause offence. If roles are assigned by the set task, the candidate is
expected fo fake on this role and express her/himself accordingly (e.g. if the role assigned is that
of colleagues frying to come to a decision at a business meeting, language should be formal and
cordial). In terms of cohesion, coherence of speech and fluency, we expect candidates to develop
and express ideas in a logical and coherent manner. We expect a wider range of cohesive
devices fo link sentences and limited repetition of the same devices. Hesitations, searching for

words and stuttering should be infrequent and should by no means tire the listener.

Assessment of task 2 criteria

These are broken down intfo criteria that assess the candidates’ interactional skills and mediation
skills, and provide descriptors on a scale from 3 to O, representing the marks assigned, with 3
being the top mark. A mark of 3 indicates a competent C1 speaker, 2 a moderately competent C1
speaker, 1 a marginally competent C1 speaker and O a speaker who is below C1 level. Regarding
conversational competence, we expect candidates to respect and follow conversational norms.
More specifically, we expect the candidates to be able to initiate, sustain and end a conversation,
to be able to take turns and interrupt without causing offence, to be able to give up a turn and
not o monopolise a conversation, fo ensure that the interlocutor understands them, and to ask for

clarification/repetition appropriately.

As for the mediation activity, at this level we expect candidates to be able to select information
from the Greek text that is immediately relevant to/useful for the completion of the task assigned.
We expect them not to add/use superfluous information and to avoid translating from the text,

thus making their language seem awkward.

For a full breakdown of the assessment criteria and descriptors for the marks assigned, please
study the C1 level Speaking Test Rating Scale, provided in Appendix 4.

4.4.3 Applying the oral assessment criteria: Evaluating candidates’ performance ot
(1 level

As with the A1+A2, B1 and B2 levels, this section provides you with an opportunity to apply the
assessment criteria, with the help of a simulation activity, and reflect on your understanding and

use of the C1 level Speaking Test Rating Scale.

In order to work on the simulation, you need to use:

¢ the video entitled 'Mpocopoiwon mpopopikfc eEétaone yia v AyyAikny Mdoooa, Enineda
B1, B2 & I'1," which you can watch by visiting the RCEL, website (www.uoa.gr/english/rcel/

examiners.htm,

o the C1 level Speaking Test Rating Scale found in Appendix 4,
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o the C1 Simulation Evaluation Sheet, found in Appendix 5,

o the tasks for the C1 activities from the Examiner Pack used in the exam simulation, (see below
and Appendix 1), and

¢ the materials for the C1 tasks from the Candidate Booklet, found in the Annex of this Handbook.

Thoroughly acquaint yourselves with these materials before viewing.

Video observation task 5: C1 level Speaking Test — Simulation 5

View the Speaking Test simulation 5. While viewing, place yourself in the position of the
Examiner/rater and rate each candidate’s performance on the basis of the assessment criteria
listed on the Simulation Evaluation Sheet (see Appendix 5). Try to note down some examples of
their language performance in order to justify the mark you assign. When you complete your
assessment, compare your answers with the ones which you can find in Appendix 6, provided by

the KPG Test Development Team.

The table below provides the actual questions used by the Examiner/interlocutor in the C1
Simulation. Note that in this simulation, three candidates are being assessed.

C1 level Speaking Test — C1 Simulation 5 questions

Activity 1: Open-ended response (to an opinion question)

Questions to Dimifra Question fo Theodora Question fo Evi

Why do you think that Think of the people who Tell us if you agree or

it's important to convince like to work as a team. disagree wit the saying ‘A
people who live in big What kind of personality friend in need is a friend
cities to use public means traits do you think they indeed’, and explain why.
of transport and avoid have and/or may develop? | (question 6)

using their cars all the time2 | (question 3)

(question 14)

Activity 2: Mediation (based on a Greek source text)

Task 1: to all three candidates from “Practical fip’

Task 2: Read the practical tips on your page, and together decide on one which would be
the most useful for a university student living on her/his own.

Bill: page 13 Theodora: page 16 Evi: page 10

Chapter 4 Assessing oral production
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As mentioned in Chapter 2 (Section 2.3.2.) a decision has been taken by the Central Exam
Committee fo introduce a third activity in the C1 level Speaking Test in order to increase candidate
language output and to facilitate a more valid and reliable assessment of their oral performance.
As a result of this change and in order fo ensure consistency with the rating scales of the A1+A2,
B1, and B2 level Speaking Tests, the rating scale for the C1 level Speaking Test will change to
become compatible in format and structure with the other scales. Thus, with the introduction of the
third activity, a revised rating scale (see Appendix 5) for the C1 level Speaking Test will be used.

Similar to the A1+A2, B1, and B2 level oral assessment criteria, the assessment criteria for the
C1 level will be grouped under two main categories: criteria for assessing a) task completion
and b) language use. Part 1 presents the Task completion criteria, which describe the degree to
which the candidates responded appropriately to the C1 questions/tasks of the Speaking Test,
i.e., achieved the communicative purpose of the task, while Part 2 presents the Language use
criteria which focus on the quality of language output in terms of the candidates’ phonological
competence, sociolinguistic competence, linguistic competence, pragmatic competence and

conversational competence.
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Appendix 1 Simulation materials

A1+A2 level Speaking Test: Questions and tasks

Activity 1: Dialogue (in t

he form of an interview)

A1 level questions

A2 level questions

Personal information

1) Do you have a brother or sister? Is s/
he/are they older than you?

2) When is your birthday?
3) What is your favourite colour?

4) How many people are there in your
family? Who are they?

5) What do you usually have for breakfast?

16) Do you have a brother/a sister? Tell me
about him/her.

17) What kind of food do you like?
18) What are your favourite games?
19) What do you like about school best?

20) Who is your favourite cousin/friend/
uncle/aunt? How often do you see her/
him?

My envi

ronment

6) Where do you live?
7) What is your address?
8) Is your house far from your school2

9) What time do you go to school every
morning?

10) What kind of work do your parents do?

21) Tell us about your house.

22) Tell us about your neighbourhood.

23) Tell me about your favourite room in the
house.

24) Where is your school? Talk about the
area/neighbourhood.

Work & leisure

11) When do you go to school and how?
12) What do you do at school?

13) Do you have a hobby? Tell me about it.
14) How often do you watch TV2

15) What kind of games do you play?

25) Tell us about your school friends.

26) What do you do on the weekends?

27) Which is your favourite sport and why?

28) What do you like to do best in the
evenings?

29) Talk to us about something special you
did last week.

AT+A2
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Activity 2: One-sided talk (based on visual cues)

Family (page 6)
Task 1.1

A1 questions

a) How many people are there in photos 1 & 2 (or 3 & 4, or 4 & 5)?
b) Where do you think the people in photos 1 & 3 (or 4 & 5) are?

A2 questions
¢)] Compare photos 2 & 5 (or 3 & 4) (what they are doing, how old they are).

d) What do you think the people in photo 1 (or 4) will do next?

Task 1.2
A1 questions
a) How old do you think the people in photos 2 & 5 are?

b) Where do you think the people in photos T & 5 (or 2 & 3) come from?
A2 questions
¢) Let's play a game. Choose a photo and describe it to me. | will guess which one it is.

d) What's the relationship between the people in photos 1& 2 (or 3 & 4, or 4 & 5)2

Children (page 7)
Task 2.1

A1 questions
a) How many children are there in photos 9 & 10 (or 6 & 8)2

b) How old do you think the children in these photos are?

A2 questions
¢)] What are the children in photos 6 & 7 (or 8 & 9 or 7 & 10) doing?

d) Compare photos 7 & 8 [or 6 & 10 or 7 & 9). What are the kids doing?

Task 2.2

A1 questions

a) What can you see in photo 6 (or 7 or 8 or 9 or 10)2
b) The same girl is in photos 6 & 9. What is she doing?
A2 questions
¢) Let's play a game. Choose a picture and talk to me about it. I'll guess which one it is.

d) What's the relationship between the people in photos 6& 10 (or 7 & 9)2

Appendix 1 Simulation materials

(continued on next page)
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Al1+A2
(continued from previous page)
Activity 2: One-sided talk (based on visual cues)
Sports (page 8)
Task 3.1
A1 questions
a) What are the boys and girls in photos 11 & 15 (or 12 & 14 or 11& 13) doing?
b) Where are the boys and girls in photos 11 & 13 (or 12 &15 or 14 & 15)2
A2 questions
¢) Are all the people in photos 11 & 15 (or 12 & 13) of the same age?
d) Which of these sports do you like most and why?
Task 3.2
A1 questions
a) What can you see in photos 11 & 12 (or 13 & 15)?
b) Are the children in photos 13 & 15 wearing the same type of clothes?
A2 questions
¢)] What are the people in photos 11 & 14 (or 13 & 15) wearing?
d) What do you think the boys in photos 13 & 14 (or the girls in photos 12 & 14) will do
nexte
School (page 9)
Task 4.1
A1 questions
a) What do you think is happening in photo 16 (or 18, or 20)2
b) Do you think that photos 17 & 19 are from the same classroom?
A2 questions
¢) Compare photos 17 & 20 (or 16 &18) (what the kids are doing, how they are feeling, etc).
d) Do you think that photo 16 (or 20) is of a Greek classroom? Why or why not?
Task 4.2
A1 questions
a) Where do you think the children in photos 17&18 (or 16 & 20) are?
b) What do you think the children in photo 16 (or 17, or 18, or 19, or 20) are doing?
A2 questions
¢) Let's play a game. Choose a picture and talk to me about it. | will guess which one it is.
d) What do you think the children in photo 16 (or 17 or 18 or 19 or 20) will do next?
97 &
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Activity 3: Dialogue (based on multimodal texts)

Books (page 12)
Task 1.1

A1 questions

a) Which book on this page is about a horse and which about a trip2
b) Which of these books do you think are for children under five?

Task 1.2

A1 questions
a) What does the cover of book 1 (or 2 or 3) show?

b) What do you think book 3 is about?

Task 1.3

A1 questions
a) Which book is written by a woman and which book is written by two authors?

b) Which book would you read during your summer holidays2 Why?

Invitation cards (page 13)
Task 2.1

A1 questions

a) Look at all the cards. Which one is a birthday invitation and which one is a wedding

invitation?

b) Who is card 4 for?

Task 2.2
A1 questions
a) How old, do you think, are the people sending card 62

b) Look at all the cards. Which one is for very young children and which one for adults?

Appendix 1 Simulation materials
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Potential A2 level candidate questions and Examiners’ answers

Activity 3: Dialogue (based on multimodal texts)

Candidate question

Examiner’s Answer

Books

Picture 1

What is the title of the book?
Where can you buy the book?
Who is the book for2

It's Black Beauty.

You can buy it at FNAC.
For young children.

Picture 2

How many pages does the book have?
Where can you buy the book?

How much does the book cost?

It has 42 pages.
On the internet.
It costs €5.50

Picture 3

Who wrote this book?

How much does the book coste
Where can you buy the book?

Carol Halle.
It costs €9.70.
At your nearest bookstore.

Invitation cards

Picture 4

When is the party?
What time is the party?
Where is the party?

It's on Friday 11 June.
At 8:00 pm.
At the school theatre.

Picture 5

Where is the party?
What day is the party?
What is the address@

At George's home in Glyfada.
It's this Saturday.
12 Venizelou St.

Picture 6

Who is sending the card?
When is the wedding?
Where is the church

Sandra and James.
On Saturday, April 23.
The church is in Ekali.

A2
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B1 level Speaking Test: Questions and tasks

Activity 1: Dialogue (in the form of an interview)

Questions about themselves and their inmediate environment

1) Do you have a big family2 Tell us about your favourite aunt or uncle.
2) Do you have a close friend? Tell us a few things about him or her.

3) What do you like best or least about your neighbourhood?

4) What did you do during the Easter holidays®

Questions about school life, studies or work

5) Why are you learning English?
6) What other language(s) do you speak? Which do you like the most?
7) What subjects do you like at school/university? Why?

8) What profession would you like to follow when you finish school/your studies@

Questions about hobbies, free time or interests

9) What do you do when you have some free time?
10) Which sports do you like to watch and which to do2 Why?
11) What do you usually do during your summer holidays?
12) What do you usually do during weekends?

Questions ahout likes and preferences

13) What are your favourite foods?

14) What do you usually watch on TV and why?
15) What kind of books do you like to read?

16) What kind of films do you prefer?

Appendix 1 Simulation materials
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Activity 2: One-sided talk (based on visual cues)

Living spaces (page 7)

Task 1 Look at photo 1 (or 3). Imagine this is your friend’s new house. You have visited
her/him for the first time. Tell us a few things about her and the house s/he lives in.

Task 2 Imagine that photo 1 (or 2) is your living room and photo 3 (or 4) is your best
friend’s living room. Compare the two rooms.

Task 3 Look at photo 2 (or 4). Imagine this is your friend’s living room and s/he wants to
make some changes. What would you suggest s/he should do?

Task 4 We are going to play a game. Choose one of the photos on the page. Don't fell
me which one it is. Imagine you are in this room. Describe it to me to help me guess which

one it is.

Task 5 Look at photo 1 (or 2, or 3, or 4). Imagine this is your living room and the other
people here cannot see it. Describe it to them and tell them a few things about the people
who live in it.

Tourist sites (page 10)

Task 1 Look at photos 13 and 14 (or 13 and 15). Which of these places would you
choose to go to for your summer holidays, and what would you like to do there?

Task 2 Look at photo 13 (or 14, or 15, or 16). Imagine you went o this place for your
Easter holidays. Tell us what you did there.

Task 3 Look at photo 13 (or 14). Imagine that you have decided to go there for the
weekend and you want your English-speaking friend to come with you. What would you
say fo your friend to persuade her/him to come with you?

Task 4 Look at photo 13 (or 14 or 15 or 16). Imagine you are spending your holidays
at this place. Your mother calls you to ask how you are. What do you say to her on the
phone?

101}
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Activity 3: Mediation (based on Greek source texts)

Fruit in children’s diet (page 12)

Task 1 Imagine I am your Belgian friend and my 14- year-old son never eats fruit. Read the
text and give me some advice on what | should do to change his mind.

Task 2 Imagine | am your Swedish friend and my children do not like eating fresh fruit.
Read the text and suggest some ways to add fruit to their diet.

Task 3 Imagine | am your Portuguese friend and my son doesn't like to eat fresh fruit. Read
the text and tell me what to do.

Task 4 My son doesn't eat fresh fruit. Read the text and tell me how to add fruit to what he
already eats.

Your dog at the beach (page 14)

Task 1 Your French friend is going to take his dog to the beach for the first fime. Read Text
1 and fell him what he should do so that his dog will be safe.

Task 2 Imagine | am your German friend and | have a dog. Read Text 1 and tell me how |
should take care of my dog when | go on summer holidays.

Task 3 Imagine that your French friend’s dog likes swimming in the sea. Read Text 2 and
tell your friend what s/he should do after her/his dog comes out of the sea.

Task 4 Imagine | am your ltalian friend. When | go swimming, | usually take my dog with
me. Read Text 2 and tell me how | should wash my dog after swimming in the sea.

Appendix 1 Simulation materials
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B2 level Speaking Test: Questions and tasks

Activity 1: Dialogue (in the form of an interview)

Questions about everyday life

1) What is one thing you like doing and one thing you dislike doing in your everyday life2
2) What do you think you would miss most if you had to move to another city/town/village?
3) What are you going to do after the exam@ How are you going to spend the rest of your day?
4) How do you usually spend Christmas Day and New Year's Eve?

5) What is the most special day of the year for you?

Questions about the immediate environment

6) You probably have friends or relatives in another town/city/country. Tell us about them.
7) Sometimes, you argue with members of your family or with friends. Why2 What is the
usual cause of arguments between you and others?2
8) Who is one person from your immediate environment that you generally agree with and
have similar ideas to? Talk to us about him or her.
9) Do you or any of your friends own animals? If yes, what kind of animals do you or they
have and what is your/their relationship with them?
10) You probably know what people close to you think of you. If you don't, guess and tell us
what they'd say about you to a new friend.

Questions ahout preferences

11) Do you prefer studying/working on a project by yourself or with a friend, and why?

12) What do you do/are you studying? If you had to change jobs/course of study, what
would you choose to do and why?

13) What are/were your most and least favourite subjects at school/college/university and
why?
14) Do you like indoor or outdoor activities and why?

15) Do you dress very differently on special occasions than you do every day? What style/
fashion of clothing do you like and would you buy?

(continued on next page)
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B2
THE KPG SPEAKING TEST IN ENGLISH

A (continued from previous page)

Activity 1: Dialogue (in the form of an interview)

Questions about places

16) You have won a trip for two to Australia. Who would you choose to take with you, and
why?

17) Your friend has won a trip for two to China but doesn’t want to go. What would you tell
her/him to convince her/him to go and to take you along?

18) You have won a trip to any country in the world. Which country would you choose to go
to, and why?

19) Do you visit places of cultural interest like museums, galleries, historical monuments?
Why or why not2

20) If you were to visit the capital city of a European country for just three days, how would
you chose spend them?

Activity 2: One-sided talk (based on visual cues)

Going on vacation (page 3)

Task 1 Look at photos 1 and 3 (or 2 and 5, or 4 and 6). Tell us which of the two types
of vacation you would choose to spend with members of your family next summer, if you
could, and explain why.

Task 2 Look at all the photos on this page and tell us which type of vacation you'd
recommend to a young couple going on their honeymoon, and which you'd definitely not
recommend. Explain why.

Snapshots of life (page 4)

Task 1 Look at photo 9 (or 10, or 11) and imagine that it is in a photo album you're
showing to your friend. Explain who these people are, what they are doing, and why this
picture was taken.

Task 2 Look at photo 8 (or 10). Tell us where you think these people are, what their
relationship is, and what you think they are talking about.

Task 3 Look at photo 12 (or 10). Suppose that you know these people. Tell us who they
are, what their relationship is, and on what occasion this photo was taken.

Task 4 Imagine you are one of the persons in photo 7. Tell us where you are, who the

Appendix 1 Simulation materials

other people are, whose house you are at, and what you're doing there. Also talk to us
about the person who took the photo.
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Activity 3: Mediation (based on Greek source texts)

How to choose a restaurant (page 15)

Task 1 Imagine | am a journalist doing a survey and comparing prices and how things
are done (for example, tipping) at restaurants in Greece and other countries. Give me the
information | need.

Task 2 Imagine | am a British friend of yours. I'm in Greece and love to eat out. Read the
second half of the 10 golden rules (rules 6-10) and give me some helpful advice.

Task 3 Suppose that | am here from New Zealand and plan to travel around the country
this coming Christmas. Tell me what | should be careful with when | eat in restaurants.

Time for fun (page 16)

Task 1 You want to do some kind of exercise during the Christmas holidays, but your
French friend who is staying with you over the holidays does not want to. Try to convince
her/him to exercise with you.

Task 2 Your ltalian friend who has a six-year-old child never listens to classical music. Read
this article and advise her/him to start listening to classical music at home.

105;
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C1 level Speaking Test: Questions and tasks

Activity 1: Open-ended response (to an opinion question)

Questions more appropriate for younger candidates

1) Tell us about an athlete, singer or actor/actress that you think highly of and explain why
you have such a high opinion of her/him.

2) Tell us your opinion of a) people who love all kinds of sports, and b) those who hate
exercising and only like to read or use the computer.

3) Think of people who like to work as a team. What kind of personality traits do you think they
have and/or may develop?

4) There are some parents who believe that it's absolutely necessary for their children to
have a mobile phone — even if the child is very young. Do you agree with their opinion?
Why or why not?

5) Which do you think are the most important qualities of a mother, and which of a father2
Tell us and explain why you think so.

6) Tell us if you agree or disagree with the saying, ‘A friend in need is a friend indeed,” and
explain why.

7) Tell us if you agree or disagree with the saying, ‘Actions speak louder than words,” and
explain why.

8) Tell us if you agree or disagree with the saying, ‘All work and no play make Jack a dull
boy," and explain why.

9) Tell us if you agree or disagree with the saying, ‘Jack of all frades and master of none,’

and explain why.

(continued on next page)

Appendix 1 Simulation materials
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(continued from previous page)

Activity 1: Open-ended response (to an opinion question)

Questions more appropriate for older candidates

10) Tell us about a writer, painter, composer or film/theatre director that you like, and explain
why you like her or his work.

11) Tell us your opinion of (a) people who work unusually hard (the so-called workaholics),

and (b) those who become very involved in community work.

12) Tell us what you think of people who will do everything in their power to achieve what
they want, and explain why you think so.

13) Tell us what you think of people who strongly believe that it's no use trying hard for something

because everything is a matter of chance or divine will2 Explain why you think so.

14) Why do you think that it's important to convince people who live in big cities to use
public means of transport and avoid using their cars all the time?

15) Tell us what you think makes a relationship (any relationship - be it with a friend, a
partner, or a spouse] last, and explain why you think so.

16) Tell us if you agree or disagree with something that a well-known person once said, and
explain why: ‘Trouble is a part of our life. If you don't share yours with the people who

love you, you don't give them the chance to love you enough.’

17) Tell us if you agree or disagree with the saying, ‘Health before wealth,” and explain why.

Activity 2: Mediation (based on Greek source texts)'

Practical tips (page 3 for candidate A, page 10 for candidate B & page 16 for candidate ()

Task 1 Read the practical fips on your page, and together decide on one which is of
interest to both younger and older people.

Task 2 Read the practical tips on your page, and together decide on one which would be
the most useful for a university student living on her/his own.

1 With the addition of the new Activity 2 task in the near future, this Mediation task will become Activity 3 of the
C1 level Speaking Test (See Chapter 2, Section 2.3.2 for details.)
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Appendix 2 Key: Choosing appropriate questions
and tasks

Scenario 1: B2 Level Speaking Test Practice task 1

Appropriate and inappropriate questions (due to the candidates’ age, interests and lack of world
knowledge) for the two candidates are considered to be the following:

Task 1 Appropriate questions Inappropriate questions
candidate 1A 1,3,4,5 11,14 2,7,8,9,15
candidate 1B 1,3,4,8,10, 15 11,14

Scenario 1: B2 Level Speaking Test Practice task 2

Appropriate and inappropriate tasks for the two candidates are considered to be the following:

Task 2 Appropriate tasks Inappropriate tasks
candidate 1A 3,5,6and 7 (with tasks 6 or.lc.i 7 perhops the 124
most appropriate for the specific candidate)
candidate 1B 1,2,3,4,5,7 6

Scenario 2: C1 Level Speaking Test Practice task 3

Appropriate and inappropriate tasks for the two candidates are considered to be the following:

Task 3

Appropriate tasks

Inappropriate tasks

candidates 2A & 2B

1,3,56,8

2,4,7

Appendix 2 Key: Choosing appropriate questions and tasks
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Appendix 3 Interlocutor Frames

Interlocutor Frame for the A1+A2 level Speaking Test

Warm-up (about 1/2 minute for both candidates) [NOT MARKED]

Examiner = Good morning/ afternoon. Welcome. Can | have your papers, please? [Take them
and give them fo your co-assessor, making sure you don’t mix up who is who.]

Thank you, please take a seat. My name is ... (and) this is another Examiner ...
(and this is an observer ... ). S/he (/They) will be listening to us.

Please speak in English, loudly and clearly. You can ask me to repeat anything you
don’t understand, but only in English. So ... What is your name? [Write it down]
And yourse [Write it down.]

Activity 1: Dialogue (in the form of an interview) (5 minutes for hoth candidates)

Examiner | OK. Let's start with Activity 1. | will ask each of you some questions, OK?

[Start with candidate A. Choose TWO (2) AT and TWO (2] A2 questions from the

ones given in the Examiner Pack and ask her/him.]
[When your exchange with the candidate has finished.] Thank you.
Now, let's go on with ... [candidate B’'s NAME].

[Choose TWO (2) Al and TWO (2) A2 DIFFERENT (from the ones you asked
candidate A| questions from the ones given in the Examiner Pack and ask her/him.]

[When your exchange with the candidate has finished.] Thank you.

Activity 2: One-sided talk (based on visval cues) (5 minutes for both candidates)

Examiner | We can now go on with Activity 2. | will show each one of you a page with photos
and | will ask you some questions, OK2

[Start with candidate B this time.]

(continued on next page)
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Activity 2: One-sided talk (based on visval cues) (5 minutes for both candidates)

Let's start with ... [her/his NAME] . [Her/his NAME] ... , here is your page [Open
the Candidate Booklet on the page you have chosen in front of the candidate] and
... [choose the task from the Examiner Pack and read out TWO (2] AT and TWO
(2) A2 questions.].

[When your exchange with the candidate has finished.] Thank you.

Now, ... [candidate’s A NAME], it's your turn. Here is your page [Open the
Candidate Booklet on the page you have chosen in front of the candidate] and ...
[choose the task from the Examiner Pack and read out TWO (2) A1 and TWO (2)

A2 questions.].
[When your exchange with the candidate has finished.] Thank you.

Dialogue (based on multimodal texts) (6 minutes for both candidates)

Al+A2
THEKPG SPEAKING TEST IN ENGLISH
A (continued from previous page)
Examiner
Activity 3:
Examiner

Appendix 3 Interlocutor Frames

Now, let's move on to Activity 3. | will show each one of you a page with photos
and | will ask you some questions. Then YOU will also ask me some questions
about the photos, OK?

[Start with candidate A this time.]

Let's start with ... [her/his NAME] . [Her/his NAME] ... , here is your page [Open
the Candidate Booklet on the page you have chosen in front of the candidate] and
... [choose the task from the Examiner Pack and read out TWO (2] A1 questions.].
Now you will ask me questions about the photos. [Choose one multimodal text
from the same page.]. Look at photo ... [X] and use the words in the yellow box
to ask me three questions about this photo. | will answer your questions. [When/if
the candidate asks you her/his THREE questions, answer them in a natural way.]

[When your exchange with the candidate has finished.] Thank you.

Now, ... [Candidate B’s NAME], it's your turn. [her/his NAME] ... , here is your
page [Open the Candidate Booklet on the page you have chosen in front of the
candidate] and ...... [choose the task from the Examiner Pack and read out TWO
(2) AT questions by the candidate]. Now you will ask me questions about the
photos. [Choose one multimodal text from the same page.] Look at photo ... [X]
and use the words in the yellow box to ask me three questions about this photo.
| will answer your questions. [When/if the candidate asks you her/his THREE
questions, answer them in a natural way.]

[When your exchange with the candidate has finished.] Thank you. This is the end
of the examination. [Candidate A's NAME] ... and [Candidate B’'s NAME] ... ,
have a nice day/afternoon.
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Interlocutor Frame for the B1 and B2 level Speaking Tests

Warm-up (about 1 minute for both candidates) [NOT MARKED]

Examiner = Good afternoon. Welcome. Can | have your evaluation forms, please? [Take
them and give them to your co-assessor, making sure you don’t mix up the two
candidates.]

Thank you, please take a seat.

My name is ... (and) this is my co-assessor ... [If there is an observer] and this is
[indicate the observer] ... S/he (/They) will be observing us.

Please speak in English, loudly and clearly, throughout the test. You may ask me
fo repeat task instructions or to explain something you don’t understand, but only
in English. So, what is your name2 [Write it down.] And yours? [Write it down.]

[Addressing candidate A) So ... [her/his NAME], what do you do ...2 / where
do you live? / what are your plans for the future?, etc. [any general questions to
break the ice and get to know the candidate]

[Addressing candidate B] And what about you, ... [her/his NAME], what do you
do ...2 / where do you live2 / what are your plans for the future? etc. [any general
questions fo break the ice and get fo know the candidate.]

Activity 1: Dialogue (in the form of an interview) (3-4 minutes for both candidates)

Examiner = OK. Let's start with Activity 1. | will ask each of you some questions.

[Start with candidate A. Choose two-four (2-4) questions from the ones given below
and ask her/him.]

[When the candidate has finished.] Thank you.
Now, let's go on with ... [candidate B's NAME].

[Choose two-four (2-4) DIFFERENT (from those you asked candidate A) questions
from the ones given below and ask her/him.]

[When the candidate has finished.] Thank you.

B, B2
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A

Activity 2: One-sided talk (based on visual cues) (5-6 minutes for both candidates)

Examiner

We can now go on with Activity 2. | will give each one of you one or more photos,
and | will ask you a question. You each have about two minutes to answer.

[Start with candidate B this time.]

Let's start with ... [her/his NAME]. [Her/his NAME] ... , turn to page... [Select a
page from the Candidate Booklet.] and look at picture(s) ... [Select one or more
pictures from this page.] and ... [Choose and read out the task from the ones

below.]
[When the candidate has finished.] Thank you.

Now, Candidate A's NAME, it's your turn. Please, go to page ... [Select a different
page from the Candidate Booklet.] and look at picture(s) ... [Select one or more
pictures from this page.] and ... [Choose and read out the task from the ones

below.].
[When the candidate has finished.] Thank you.

Activity 3: Mediation (based on Greek source texts) (5-6 minutes for both candidates)

Examiner

Appendix 3 Interlocutor Frames

Now, let's move on to Activity 3. | will give each one of you a Greek text to read
and a fask to do. You each have about two minutes to perform this task.

[Start with candidate A this time.]

Let's start with ... [her/his NAME]. [Her/his NAME] ..., go to page......[Select a
page from the Candidate Booklet] and look at (the) text (number...) [Select a fext.]
and ... [Choose and read out the task from the ones below.].You can read the text for
about a minute and then, before you start, | will repeat the task for you. [Allow one
minute for the candidate to read the fext.] Ready? OK. [Repeat the task.]

[When the candidate has finished.] Thank you.

Now ... [Candidate B’'s NAME], it's your turn. Please go to page ... [Select a page
from the Candidate Booklet.] and look at (the) text (number ...) [Select a fext] and ...
[Choose and read out the task from the ones below.].You can read the text for about
a minute and then, before you start, | will repeat the task for you. [Allow one minute
for the candidate fo read the text.] Ready2 OK. [Repeat the task.]

[When the candidate has finished.] Thank you.

This is the end of the examination. Have a nice afternoon/evening.
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Interlocutor Frame for the C1 level Speaking Test

Warm-up (1 minute for both candidates) [NOT MARKED]

Examiner = Good afternoon. Welcome. Can | have your evaluation forms, please? [Take
them and give them to your co-assessor, making sure you don’t mix up who is

who.]
Thank you, please take a seat.

My name is ... (and) this is my co-assessor ... [If there is an observer] and this is
[indicate the observer] ... S/he (/They) will be observing us.

Please speak in English, loudly and clearly, throughout the test. You may ask me
to repeat task instructions or give any other clarifications necessary, but only in
English. So ... What is your name?2 [Write it down.] And yours? [Write it down.]

[Addressing candidate A] So ..., [her/his NAME], what do you do ...2/ where
do you live2/do you have a lot of free time — any hobbies?, efc. [any general
questions to break the ice and get to know the candidate.]

[Addressing candidate B] And what about you, ... [her/his NAME], why are you
sitting for this exam?/what do you do ...2/are you very busy at work/school?,
etc. [any general questions fo break the ice and get to know the candidate.]

Activity 1: Open-ended response (to an opinion question) (4 minutes for both candidates)

Examiner = OK. Let's start with Activity 1. | will ask each one of you an opinion question
and you will each have about two minutes to answer. You must clearly state your
opinion and justify it.

[Start with candidate A.]
[Choose 1 question from the ones given below and ask her/him.]
[When the candidate has finished.] Thank you.

[Choose a DIFFERENT (from the one you asked candidate A) question from the
one given below and ask her/him.

[When the candidate has finished.] Thank you.

113%
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Activity 2: Supporting an opinion (based on ‘for and against” prompts) (15 minutes for
both candidates)

Examiner = Now, let's move on to Activity 2. | will ask each of you to read Greek texts,
which are different, but in some way related to each other. These texts contain
information that you need for a task which requires you to exchange information
with your partner. | will be listening to you while you talk to each other, but | will
not take part in your conversation.

When | tell you to begin, you, ... [address Candidate B; her/his NAME], will
open the discussion but, remember, both of you are responsible for keeping the
conversation going.

[Select a page from the Candidate Booklet and address candidate A. Hand the
booklet to her/him.]

So ..., her/his NAME, go to page ... and ...
[Address candidate B. Hand the booklet to her/him.]
[candidate B's NAME], go to page ...

[Address both candidates. ]

After you have read your text(s), you will have about 10 minutes to complete the
following task. [Choose and read out the task from the ones below.]

You now have two-three minutes to read your text(s) and then, before you start, |
will repeat the task for you. Now, please, start reading.

[Allow two-three minutes for the candidates to read the fext.] Ready@ Now, turn
so that you face each other, and | will repeat the task. [Wait until they turn, then
repeat the task.] OK ... [candidate B's NAME], you may start.

[When the candidates have finished.] OK. Thank you.

This is the end of the examination. Have a nice afternoon/evening.

Appendix 3 Interlocutor Frames
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Appendix 4 Rating Scales

The A1+A2 level Speaking Test Rating Scale

Task completion

Activity 1: Dialogue (in the form of an interview)
3 ° Responded to all questions, including the most important content points in her/his
answers.
9 | ° Responded to most questions, including the main content points, but had difficulty
with the more challenging questions.
1 | » Responded effectively to the A1 level but could not respond to the A2 level questions.
0 * Poor attempt at answering any of the questions posed, wrong answer or no
answer at all.
Activity 2: One-sided talk (based on visual cues)
;3 ° Responded to all the questions of the task, using the visual prompts effectively
and including all content points.
9 | ° Reasonable achievement of A1 part of the task, using the visual prompts,
including most content points but had difficulty with the A2 part of the task.
. Responded to the A1 part of the task but had great difficulty or did not do the A2
part of the task.
0 Poor attempt to do even the A1 part of the task, wrong response or no response
at all.
Activity 3: Dialogue (based on multimodal texts)
3 | ° Responded to all the questions of the task, using the visual prompts/ multimodal
texts effectively and including all content points.
* Reasonable achievement of A1 part of the task, using the visual prompts/
2 multimodal texts, including most content points but had difficulty with the A2 part
of the task.
;e Responded to the A1 part of the task but had great difficulty or did not do the A2
part of the task.
0 ° Poor attempt to do even the A1 part of the task, wrong response or no response
at all.
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Overall language performance

Pronunciation and stress

Occasional mispronunciations may occur and L1 accent is noticeable, but output
is intelligible.

Generally clear articulation but L1 interference in pronunciation and stress is
distracting and occasionally the output is unintelligible.

Vocabulary

Basic vocabulary but the words used are morphologically and semantically
correct and the message gets across clearly.

May use memorized phrases, groups of words and formulae in order to
communicate, but the words used are appropriate fo the given task.

Most of the words used are morphologically and semantically correct and the
message gets across though not always very clearly.

Memorised groups of words or phrases are not always appropriate for the given
task.

Very basic and limited repertoire of mostly memorised words and phrases.

Morphologically and semantically incorrect words are not uncommon (though
sometimes they are self-corrected).

The message gets across with difficulty.

Few scattered words, inappropriate word choice or no communication.

Grammatical competence

Uses some simple structures correctly but may make mistakes Nevertheless, the
message gets across clearly.

Limited range of structures, most of which are used correctly.

Basic mistakes are common but the message does get across without much

difficulty.

Shows only limited control of a few simple grammatical structures and sentence
patterns in a memorized repertoire.

Errors of grammar and syntax are common but sometimes they are self-corrected,
and the message does get across with some difficulty.

Appendix 4 Rating Scales

Constant errors which obscure communication or no communication.

(continued on next page)
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(continued from previous page)

Coherence

Information clearly organised, linked with simple cohesive devices.

Hesitations and reformulations are still common but do not tire the listener and do
not disrupt coherence.

Information in logical sequence and at times cohesively linked with basic linear
connectors.

Noticeable hesitation and false starts which, however, do not on the whole
disrupt coherence.

Information is more or less in logical sequence but sentences are not on the
whole cohesively linked.

Evident and systematic pausing to search for expressions, to articulate words
and to repair communication which may at points disrupt coherence and tire the
listener.

Lack of coherence and cohesion or no communication.

Marks:

3 = Fully satisfactory = 2 = Partly satisfactory | 1 = Satisfactory 0 = Unsatisfactory

for A2 level for A2 level for Al level for Al level

AT+A2
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Appendix 4 Rafing Scales
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The B1 level Speaking Test Rating Scale

Task completion

Activity 1: Dialogue (in the form of an interview)
9 Spontaneously responded to the question posed, including all relevant content
points in her/his answer.
1 Responded to the question posed with some effort, including most content points.
0 Poor attempt to answer the question, wrong answer or no answer at all.
Activity 2: One-sided talk (based on visual cues)
9 Fully realised the task by using the visual prompt effectively and including all
content points.
| Reasonable achievement of the task, using the visual prompt — though not very
effectively — and including most content points.
0 Poor attempt to achieve the task, wrong response or no response at all.
Activity 3: Mediation (based on Greek source text)
9 Fully realised the task of relaying in English the required information found in the
Greek text.
Reasonably achieved the task of relaying in English most of the required
1 information found in the Greek text — sometimes translating or paraphrasing
ineffectively.
0 Not succeeding fo relay in English the required information in the Greek text,
Wrong response or no response.
2 = Fully satisfactory for B 1 = Moderately satisfactory | 0 = Unsatisfactory for B
Marks:
level for BI level level
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Language output

Phonological competence: Intonation, stress pronunciation

*  Occasional mispronunciations may occur and L1 accent is noticeable but output
is clearly intelligible.

* Generally clear articulation, but L1 interference in pronunciation, stress, rhythm
and intonation is distracting and occasionally unintelligible.

Linguistic competence: Accuracy of language used

¢ Llimited range of vocabulary, but the words used are morphologically and
4 semantically correct.

¢ The few grammatical errors made do not impede communication.

* Only basic vocabulary, but the words used are mostly correct morphologically
3 and semantically and the grammatical errors made do not cause a problem of

intelligibility.

e Llimited range of vocabulary and structure.

2 | e Errors of accuracy are not uncommon and they are sometimes self-corrected and
the message definitely gefs across.

* Narrow range of vocabulary and structure.

1
* Errors of accuracy sometimes interfere with intelligibility.
0 Constant errors which obscure communication or lead to communication
breakdown.
Sociolinguistic competence: Appropriacy of language used
* Vocabulary and expressions used may be limited, utterances may have overly
4 simple structure, but the language is generally appropriate for the situational
confext.
;3 ° Vocabulary, expressions and grammar are mostly appropriate, and utterances make
sense in the given social context.
9 | ° Vocabulary, expressions and grammar are sometimes inappropriate for the situational
context, but the message gets across clearly.
P Vocabulary, expressions and grammar are mostly inappropriate for the situational
context, and there is a problem of intelligibility. Still, the message gets across.
0 | ° Inappropriateness of expression seriously interferes with infelligibility. Message

unclear or no message at all.

(continued on next page)
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A (continued from previous page)

Pragmatic competence: Cohesion and coherence

=
[ ]

Information effectively organised with a variety of cohesive/linking devices.

3 | ¢ Information clearly organised with suitable cohesive devices.

2 | o Somewhat messy organization of information linked with simple cohesive devices.

* Information presented somewhat incoherently and the use of linking devices is

1
rare.
0 ¢ Lack of coherence or cohesive devices.
Morks: 4 = Excellent for = 3 =Very good 2 = Good for 1 = Basic for 0 = Unsatisfactory
arks: B1 level for B1 level B1 level B1 level for B1 level

Appendix 4 Rating Scales
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The B2 level Speaking Test Rating Scale

Task Completion Assessment Criteria

Activity 1: Dialogue (in the form of an interview)

CAN provide concrete information about:
e their person,
o their private, social, professional lives, and

o their personal experiences and interests.

Spontaneous.
Few hesitations.
Good basic interaction skills.

Comprehensible without any effort.

Not spontaneous.
Frequent hesitations.
Very basic interaction skills.

Comprehensible with minor effort.

Responds to the task after effort.
Hesitations and stuttering.
Low interaction skills.

Comprehensible with effort.

Activity 2: One-sided talk (based on visual cues)

CAN develop topic from visual prompts:
* producing continuous flow of speech, and

¢ developing ideas coherently and appropriately for the social context.

2 °

Introduces and sustains talk.
Easy fo follow what s/he says.

Not particularly repetitive or hesitant in discussing ideas.

Occasionally needs help to introduce and/or sustain talk.
Not always easy fo follow.

Repetitious and hesitant.

Cannot introduce and sustain talk on her/his own.
Effort is required fo follow.

Uses a limited range of words and grammar structures.

(continued on next page)
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A (continued from previous page)

Activity 3: Mediation (based on Greek source texts)
CAN develop topic from Greek input:
e producing continuous flow of speech,
¢ relaying information in English, and

* making effective use of the information in Greek.

* Introduces and sustains talk.
¢ Relays information from Greek to English appropriately.
o Uses input in ways required by task.

* Paraphrases effectively.

* Occasionally needs help to introduce and/or sustain talk.
o Translates rather than relays Greek input.

1 | o Uses Greek input when developing ideas in English, but not in ways required by
task.

* Paraphrases, but not always effectively.

¢ Cannot introduce and sustain talk on her/his own.
0 | ¢ Translates from Greek, not always successfully.

* Uses a few of the ideas in the Greek input.

2 = Fully satisfactory B2 level | 1= Moderately safisfactory = 0 = Unsatisfactory B2 level

WS speaker B2 level speaker speaker

Appendix 4 Rating Scales
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B2

Language use assessment criteria

Phonological competence
Intonation and pronunciation

Note: Candidates are NOT expected to sound like L1 speakers of English; they are
expected to have a (Greek) accent.

* Comprehensible articulation.
2 | o Comprehensible stress and rhythm.

¢ |ntonation does not interfere with communication.

e Clear articulation, but L1 interference is very noticeable and may impede
intelligibility.
e Stress and rhythm intelligible but sometimes distracting.

* Infonation is intelligible but sometimes distracting.

Sociolinguistic competence
Appropriateness of language choices

Note: Candidates may make some inappropriate choices of words and expressions but
these choices must NOT interfere with communication.

4 e Expressions are appropriate for the situational context.

;3 ° Some expressions are slightly inappropriate for the situational context, but they
do not interfere with communication.

9 | ° Expressions are often somewhat inappropriate for the situational context, but talk is
comprehensible.

* Expressions are often inappropriate for the situational context and somefimes they
slightly interfere with communication.

e Expressions are often inappropriate for the situational context and they interfere
with communication.

Linguistic competence
Lexicogrammatical accuracy

Note: Candidates are expected to make some lexical, grammatical and syntactical errors,
but these errors must NOT cause misunderstanding.

*  Mostly correct morphology of words chosen.
* Mostly correct grammatical structures chosen.
* Mostly correct word order (syntax) — ellipsis used when required.

e Self-correction after lapses or mistakes.

(continued on next page)
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A [continued from previous page]

* No serious morphological errors.
* No serious grammatical errors.

3 | ¢ No complex syntactic structures used, even when required and there’s minor L1
interference in word order.

* Attempts at self-correction after lapses or mistakes.

* Few serious morphological errors but words are always comprehensible.
2 * Few serious errors in grammatical structures.

* Few serious errors in word order (syntax).

* Words sometimes distorted but always comprehensible.

* Some serious grammatical errors (e.g. tense, modality, transitivity), but message
1 gets across.

* Some serious errors of syntax may sometimes interfere with meaning.

* The few attempts at self-correction are ineffective.

* Morphologically wrong words often used, but message gets across.
* Frequent serious grammatical errors but communication does not break down.
* Frequent serious errors in word order, but message gets across.

¢ No self-correction.

Pragmatic competence
Speech cohesion and coherence

Note: Candidates are expected to be relatively fluent, but some disjunction in longer
contributions is fully acceptable.

e Use of correct/appropriate cohesive devices to link utterances and chunks of talk.
4 | o Fully coherent discourse.

e Smooth flow of speech with minor hesitations, stuttering, efc.

* Mostly correct and appropriate use of cohesive devices to link utterances and
chunks of talk.

o Fully coherent discourse, even if some hesitations and stuttering cause some
discomfort to the listener.

e Correct use of cohesive devices but sometimes inappropriate or repetitive.
2 | o Coherent discourse, though some disjunctions tax the listener.

* Mostly smooth flow of speech, but often interrupted by long hesitations.

* Some incorrect or inappropriate cohesive devices sometimes confuse the listener.

* Basically coherent discourse, but frequent disjunctions inferfere with
communication.

Appendix 4 Rating Scales

* Flow of speech scarcely maintained.

(continued on next page)
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(continued from previous page)

* Lack of or misuse of cohesive devices sometimes causes misunderstanding.

e Coherent bits of talk but inability to produce a longer coherent oral text.

* Lack of fluency requires great patience on the part of the listener.

Marks:

4 = Competent
B2 speaker

3 = Nearly
competent
B2 speaker

2 = Moderately
competent
B2 speaker

1 = Marginally
competent
B2 speaker

0 = Limited B2
speaker

|

B2
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A

The C1 level Speaking Test Rating Scale

Overall performance for Activities 1 and 2

Phonological competence: Intonation and pronunciation

Clear articulation and fully intelligible pronunciation.
Varies intonation to express finer shades of meaning.

Changes sentence stress correctly to give emphasis on specific meanings.

Clear articulation and intelligible pronunciation.
Clear, natural, intelligible intonation.

Stress patterns and rhythm fully intelligible.

2 °
1 °
Marks: 2 =

Competent C1 speaker 1 = Moderately competent C1 speaker

Linguistic competence

Lexical range and control

The form and meaning of the words s/he uses are correct.

Her/his lexical repertoire does not restrict her/him in what s/he wants to say.
Gaps are scarce and overcome by circumlocutions.

No evidence of avoidance strategies.

Good command and effective use of idiomatic expressions and colloquialisms,
when required by the task.

The form and meaning of the words s/he uses are mostly correct — errors are
infrequent.

On some occasions, her/his lexical repertoire seems limited for the topic in question.

Little obvious searching for expressions; few lexical gaps which are successfully
overcome with circumlocution.

Limited evidence of avoidance strategies.

S/he uses some idiomatic expressions and colloquialisms, when required by the
task.

Appendix 4 Rafing Scales

(continued on next page)
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(continued from previous page)

S/he makes a few (insignificant) meaning errors and there are only minor errors
in form.

Her/his lexical repertoire is quite limited for the topic in question.
Lexical gaps are generally overcome with circumlocution.
Strong evidence of avoidance strategies.

Scarce use of idiomatic expressions and colloquialisms, when required by the task.

S/he makes some form and meaning errors which, however, do not seriously
hinder communication.

Her/his lexical repertoire is obviously limited, and s/he uses some standard
expressions but not always correctly.

Lexical gaps which cause obvious hesitation, and circumlocutions which are
frequently unsuccessful.

No use of idiomatic expressions and colloquialisms, when required by the task.

Grammatical accuracy

Consistently high degree of grammatical accuracy.
Good command and successful use of complex sentence forms.

Errors are difficult to spot; when they occur, they are successfully corrected.

High degree of grammatical accuracy which is not always consistent.
Frequent and successful use of complex sentence forms.

Errors are rare; when they do occur, they are usually corrected.

Fairly high degree of grammatical accuracy.
Occasional use of complex sentence forms which are successfully used.

Errors are quite infrequent and often corrected when they occur.

Mostly correct grammatical structures chosen.
Some use of complex sentence forms but always correctly used.

Some incorrect grammatical choices but they do not hinder communication.

Appropriateness of language choices

°
I °
0

°
3 °
2 °
1 °

°
0 °
3

Expresses ideas by making language choices which are appropriate for the
situational context.

Uses appropriate register and makes appropriate register shifts if required by
the situation.

(continued on next page)
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A

Appendix 4 Rating Scales
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¢ |deas are conveyed clearly but some language choices are ineffective or awkward.

2 | o Uses appropriate register but cannot make register shifts even if required by the
situation.

* Ideas are sometimes confused because her/his language choices are not always

1 appropriate.

* Does not always use fully appropriate register.
¢ |deas are somewhat confused because of frequent inappropriate language
0 choices but communication is established.
e Choice of register is inappropriate.
Cohesion, coherence of speech and fluency
¢ Clear, smoothly flowing, well-structured, fully coherent speech.
o Effective and correct use of connectors and cohesive devices.

3« Makes elaborate descriptions and narrates when this is required, integrating sub-
themes, developing particular topics, rounding off with appropriate conclusions
fluently, spontaneously, almost effortlessly.

o Generally smoothly flowing, coherent speech, but sometimes not well structured.

9 | ° Generally correct and appropriate use of cohesive devices and connectors.

o Expresses her/himself fluently, and spontaneously, with almost no hesitations,
stuttering, etc.

* Flow of speech is not always smooth; though talk is coherent, it is not well structured.

e Use of correct but not always appropriate cohesive devices fo link utterances and

1 chunks of talk.

* Does not always express her/himself spontaneously, while there are some hesitations
and stuttering which may tire the listener.
* Generally coherent discourse but not well structured speech.

0 | Generally correct use of cohesive devices to link utterances and chunks of talk.

* Though s/he is able to deal with the topic, there is an obvious lack of spontaneity
and hesitations or interruptions that sometimes tire the listener.

28/07/2009 11:40 NM
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Assessment of Activity 2

Interaction skills

* Initiates, sustains, infervenes and ends a discussion using appropriate conversational
strategies.

* Relates her/his own confribution skilfully fo those of her/his interlocutor and (counter)
3 argues opinions, positions, etc.

* Interrupts without causing offence, asks questions to clarify points and ensures that
her/his interlocutor understands what s/he is saying.

*  Accommodates to her/his inferlocutor effectively.

* |Initiates, sustains, intervenes and ends a discussion using mosfly appropriate
conversational strategies.

* Relates her/his ideas to those of her/his interlocutor and makes attempts to contribute
2 effectively to an argument.

¢ Takes the floor in appropriate ways, responds appropriately to requests for
clarification, makes attempts to help her/his interlocutor understand, participate, etc.

*  Makes rather awkward attempts to accommodate to her/his interlocutor.

* |Initiates, sustains and ends a discussion but her/his conversational strategies are
somewhat ineffective.

*  Sometimes her/his ideas are unrelated to those of her/his inferlocutor and s/he does
1 not argue points effectively.

* Though s/he participates in the discussion/argument, s/he does not show
appropriate initiative to keep it going.

* Does not always accommodate to her/his interlocutor.

* Her/his skills to initiate and sustain a discussion are limited but s/he does participate
when initiating moves are made by the other .

*  Can take her/his turn but not always appropriately or may use an unsuitable strategy
0 to get the floor.

* s not systematically concerned with her/his interlocutor and has limited participation
in the discussion.

* Makes inappropriate/infrequent attempts fo accommodate to her/his inferlocutor.

(continued on next page)
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Activity 2: Mediation (based on Greek source texts)

* Depending on the task, the candidates are expected to either:

* relay in English bits of information in the source text which are relevant to the task in

* paraphrase/reformulate/summarize the source text.

Responds to task expectations in fully satisfactory manner, i.e.
= Relays required information.

= Systematically re-negotiates information by adjusting effectiveness,
efficiency, relevance fo context of situation.

= Summarises, paraphrases and/or selects relevant information (when this is
required by the task).

Responds to task expectations in a nearly satisfactory manner , i.e.
= Relays some of the required information from the source text.

= Makes successful attempts to strategically re-negotiate information by
adjusting effectiveness and relevance to context of situation.

» Makes successful attempts to summarise, paraphrase and/or select relevant
information (when this is required by the task).

Responds to task expectations in a partially satisfactory manner, i.e.

= Tends fo translate more than relay information from or reformulate the source
text.

= Makes some successful attempts to strategically re-negotiate information by
adjusting relevance to context of situation.

= Makes some attempts to summarise, paraphrase and/or select relevant
information (when this is required by the task).

Does not truly respond to task expectations, i.e.

= Translates form the source text rather than relay information/ paraphrase/
summarize.

= Makes aftempts to strategically re-negotiate information, but efforts are
unsuccessful.

= Makes attempts to summarise, paraphrase and/or select relevant information
(when this is required by the task), but they are not successul.

Competent C1 2 = Moderately 1 = Marginally 0 = Below level
speaker competent C1 competent C1 C1 Speaker
speaker speaker

A (continued from previous page)
question, or
°
3
°
2
°
1
°
0
2
(=}
A
£
=
-
>
3 e
=
2 Marks:
=<
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The revised C1 level Speaking Test Rating Scale

Task completion

Activity 1: Open-ended response (to an opinion question)

* Spontaneously responded fo the question posed, clearly stating and supporting her/
his opinion.

* Responded fo the question posed, with some effort, stating her/his opinion without
fully justifying it.

* Poor attempt to answer the question, wrong answer or no answer at all.

Activity 2: Supporting an opinion (based on “for and against” prompts)

* Fully realized the task by clearly stating her/his position on the issue and using the
relevant prompts to support it.

* Reasonable achievement of the task, by stating her/his opinion and using some
of the prompts — though not very effectively — to support it.

* Poor attempt to achieve the task, position not clearly stated nor efficiently
justified or no response at all.

Activity 3: Mediation (based on Greek source texts)

* Fully realised the task of relaying in English the required information found in the
GCreek fext and systematically renegotiates information by adjusting effectiveness,
efficiency and relevance to context of situation.

* Reasonably achieved the task of relaying in English most of the required
information found in the Greek text — sometimes translating or paraphrasing
ineffectively. Make some attempts to renegotiate information although not always
effectively.

* Poor attempt to achieve the task of relaying in English the required information
found in the Greek text, making a few rather unsuccessful attempts to renegotiate
information. Limited response or no response at all.

Marks:

2 = Fully satisfactory for C1 1 = Moderately safisfactory 0 = Unsatisfactory for C1
level for C1 level level

q
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Phonological competence: Intonation, stress, pronunciation

Clear articulation and fully intelligible pronunciation; varies infonation to
express finer shades of meaning; changes sentence stress effectively to give
emphasis on specific meanings.

Generally clear articulation and intelligible though not highly sophisticated
intonation and rhythm.

Linguistic competence: Vocabulary range and control and grammatical accuracy

The form and meaning of the words s/he uses are correct.

Her/his lexical repertoire does not restrict her/him in what s/he wants to say.
Gaps are scarce and overcome by circumlocutions.

No evidence of avoidance strategies.

Good command and effective use of idiomatic expressions and colloquialisms,
when required by the task.

Consistently high degree of grammatical accuracy.
Good command and successful use of complex sentence forms.

Errors are difficult to spot; when they occur, they are successfully corrected.

The form and meaning of the words s/he uses are mostly correct —errors are
infrequent.

On some occasions, her/his lexical repertoire seems limited for the topic in
question.

Little obvious searching for expressions; few lexical gaps which are successfully
overcome with circumlocution.

Limited evidence of avoidance strategies.

S/he uses some idiomatic expressions and colloquialisms, when required by the
task.

High degree of grammatical accuracy which is not always consistent.
Frequent and successful use of complex sentence forms.

Errors are rare; when they do occur, they are usually corrected.

Appendix 4 Rating Scales

(continued on next page)
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(continued from previous page)

* S/he makes a few (insignificant) meaning errors and there are only minor errors
in form.

 Her/his lexical repertoire is quite limited for the fopic in question.
* lexical gaps are generally overcome with circumlocution.
1 | Strong evidence of avoidance strategies.

e Scarce use of idiomatic expressions and colloquialisms, when required by the
task. Fairly high degree of grammatical accuracy.

*  Occasional use of complex sentence forms which are successfully used.

e Errors are quite infrequent and often corrected when they occur.

* S/he makes some form and meaning errors which however do not seriously
hinder communication.

* Her/his lexical repertoire is obviously limited and s/he uses some standard
expressions but not always correctly.

* Lexical gaps which cause obvious hesitation and circumlocutions which are

0 frequently unsuccessful.
¢ No use of idiomatic expressions and colloquialisms, when required by the task.
*  Mostly correct grammatical structures chosen.
* Some use of complex sentence forms but always correctly used.
e Some incorrect grammatical choices but they do not hinder communication.
Sociolinguistic competence: Appropriacy of language choices
* Expresses ideas by making language choices which are appropriate for the
3 situational context.
* Uses appropriate register and makes appropriate register shifts if required by
the situation.
* |deas are conveyed clearly but some language choices are ineffective or
. awkward.
* Uses appropriate register but cannot make register shifts even if required by the
situation.
* |deas are sometimes confused because her/his language choices are not always
1 appropriate.
* Does not always use fully appropriate register.
0o Ideas are somewhat confused because of frequent inappropriate language
choices but communication is established.

(continued on next page)
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Pragmatic competence: Cohesion and coherence of speech and fluency

Clear, smoothly flowing, well-structured, fully coherent speech.
Effective and correct use of connectors and cohesive devices.

Makes elaborate descriptions and narrates when this is required, integrating sub-
themes, developing particular topics, rounding off with appropriate conclusions
fluently, spontaneously, almost effortlessly.

Generally smoothly flowing, coherent speech, but sometimes not well structured.
Generally correct and appropriate use of cohesive devices and connectors.

Expresses her/himself fluently, and spontaneously, with almost no hesitations,
stuttering, etc.

Flow of speech is not always smooth; though talk is coherent, it is not well
structured.

Use of correct but not always appropriate cohesive devices to link utterances and
chunks of talk.

Does not always express her/himself spontaneously, while there are some hesitations
and stuttering which may tire the listener.

Generally coherent discourse but not well-structured speech.
Generally correct use of cohesive devices to link utterances and chunks of talk.

Though s/he is able to deal with the topic, there is an obvious lack of
spontaneity and hesitations or interruptions that sometimes tire the listener.

Conversational competence /interaction skills

Initiates, sustains, intervenes and ends a discussion using appropriate conversational
strategies.

Relates her/his own contribution skilfully to those of her/his interlocutor and (counter)
argues opinions, positions, efc.

Interrupts without causing offence, asks questions to clarify points and ensures that
her/his interlocutor understands what s/he is saying.

Initiates, sustains, intervenes and ends a discussion using mostly appropriate
conversational strategies.

Relates her/his ideas to those of her/his interlocutor and makes attempts to contribute
effectively to an argument.

Takes the floor in appropriate ways, responds appropriately to requests for
clarification, makes attempts to help her/his interlocutor understand, participate, efc.

(continued on next page)
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(continued from previous page)

* Initiates, sustains and ends a discussion but her/his conversational strategies are
somewhat ineffective.

: o Sometimes her/his ideas are unrelated to those of her/his inferlocutor and s/he does
not argue points effectively.

* Though s/he participates in the discussion/argument, s/he does not show
appropriate initiative fo keep it going.

* Her/his skills to initiate and sustain a discussion and react fo her/his partners’
contributions are limited but s/he does participate when initiating moves are made by
the other.

0 e« Cantake her/his turn but not always appropriately or may use an unsuitable sfrategy
fo get the floor.

* |s not systematically concerned with her/his interlocutor and has limited participation
in the discussion.

3 = Very good/ 2 = Good for C1 level ' 1 =Fairly satisfactory = 0 = Unsatisfactory

Marks: excellent for C1 for C1 level for C1 level
level
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Appendix 5 Evaluating Candidates’ Performance

Appendix 5 Evalvating Candidates’ Performance

Video observation task 1

A1+A2 level Speaking Test - Simulation 1 Evaluation Sheet

As you observe the A level Speaking Test, please rate each candidate’s performance on

the basis of the criteria listed below. Try to note down some examples of their language

performance in order to justify the mark you assign.

Christina

Petros

Task completion
assessment

Comments

Mark

Comments

Mark

Dialogue
03

One sided falk
0-3

Giving and asking
for information
0-3

Overall language
performance

Comments

Mark

Comments

Mark

Pronunciation
and stress
1-2

Vocabulary
03

Grammatical
competence
0-3

Coherence
0-3

TOTAL
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Video observation task 2

A1+A2 level Speaking Test - Simulation 2 Evaluation Sheet

As you observe the A level Speaking Test, please rate each candidate’s performance on the basis
of the criteria listed below. Try to note down some examples of their language performance in
order to justify the mark you assign.

Dimitra Marios

Task completion

Comments Mark Comments Mark
assessment

Dialogue
0-3

One sided talk
0-3

Giving and asking
for information
0-3

Overall language

performance Comments Mark Comments Mark

Pronunciation
and stress
1-2

Vocabulary
0-3

Grammatical
competence
0-3

Coherence
0-3

TOTAL
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Appendix 5 Evaluating Candidates’ Performance

Video observation task 3

B1 level Speaking Test = Simulation 3 Evaluation Sheet

As you observe the B Speaking Test, please rate each candidate’s performance on the basis
of the criteria listed below. Try to note down some examples of their language performance in

order to justify the mark you assign

Olga

Panagiota

Task completion
assessment

Comments

Mark

Comments

Mark

Dialogue
02

One-sided talk
0-2

Mediation
0-2

Language use
assessment

Comments

Mark

Comments

Mark

Phonological
(ompetence
1-2

Linguistic
(ompetence
0-4

Sociolinguistic
(ompetence
0-4

Pragmatic
(ompetence
0-4

TOTAL
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Video observation task 4

B2 level Speaking Test - Simulation 4 Evaluation Sheet

As you observe the B2 Speaking Test, please rate each candidate’s performance on the basis
of the criteria listed below. Try to note down some examples of their language performance in
order to justify the mark you assign.

Dimitra Victoria

Task completion

Comments Mark Comments Mark
assessment

Dialogue
0-2

One-sided talk
0-2

Mediation
0-2

Language use

Comments Mark Comments Mark
assessment

Phonological
(ompetence
1-2

Linguistic
(ompetence
0-4

Sociolinguistic
(ompetence
0-4

Pragmatic
Competence
0-4

TOTAL

139}
-’

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 139 @ 28/07/2009 11:40 NM



q

THE KPG SPEAKING TEST IN ENGLISH

A

Appendix 5 Evaluating Candidates’ Performance

Video observation task 5

order to justify the mark you assign.

C1 level Speaking Test - Simulation 5 Evaluation Sheet

As you observe the C1 Speaking Test, please rate each candidate’s performance on the basis
of the criteria listed below. Try to note down some examples of their language performance in

Bill Theodora Evi
Overall language Comments | Mark | Comments | Mark | Comments | Mark
performance
Phonological
compefence

(1-2)

Lexical range and
control
(0-3)

Grammatical

accuracy
(0-3)

Appropriateness of
language choices
(0-3)

Cohesion/
coherence/fluency
(0-3)

Conversafional
compefence
(0-3)

Mediation (0-3)

TOTAL
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Appendix 6 Key for Video observation tasks:
Simulation evaluations

Video observation task 1

A1+A2 level Speaking Test - Simulation 1 Evaluation key

Al+A2

Christina Petros
L ol Comments Mark Comments Mark
assessment
Dialogue ResPonAeA Yo all t{uesjﬂons n ResPonAeA Yo all tluesj(\or\s in
0-3 a sd\s?ac*orké manner, \nc\u::\'\r\% 3 a \\acor\'\cJ manner, includin 3
all content Po\n*s in her the most '\mPor*cm\\ confent
anSuers. Po'\r\jrs in N answers.
°
One sided talk Desp\‘re the fact that the The candidate had some
0-3 candidate did ot respond A\Wcu\’né resPonA\n% uPProPr\a*e\té
aPPro‘)r\a*e\% to the Grst Al Yo some of the tlues*\ons n
ctuesjﬂon the Sirst Yime (ie. this uc‘ﬂ\nﬁé (ie. kw\\e_re are
kb)\\ere do %ou think the he \m/}s and c&\r\s n Pho*os
Peo;\e in P\\O\\os | and 3 I+ and 157" This %ues*\on
are_.‘ \_“\ere are grcxm\\'\es.l)J was re‘)ea‘reé Yhree times b
when it was rePea*eA she was 3 the Emm\ner before %eﬁ\nc& 2
able Yo resPonA aPFrO‘)r\a*&\%. a correct response from the
S\\e mcmq%E’_A Yo resPor\A candidate. Tn the last M
aPProPr\a*e% Yo all other qlues*\on of the ac\k\\mk% (\U)\n
ctuesx\\ons in this activity, using do you ke Sootball ), the
the visuals efrsrecﬁr'\ve\% and candidate was unable Yo
'\nc\uA\n% all content Po'\nlfs n ansuser.
her answers.
(continued on next page)
1414
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Al+A2

THE KPG SPEAKING TEST IN ENGLISH

A

Appendix 6 Key for Video observation tasks: Simulation evaluations

(continued from previous page)

Christina Petros
Task completion Comments Mark Comments Mark
assessment
Giving and asking | The candidate managed to Although the candidate
fOI’ informaiion resPor\A u)’\lr\\oul( A\gr\cu\)ﬂj mano%e_A Aro resPonA l(o lr\\e R\
0-3 Yo all clues*\ons of this clueslr\ons of this ac*\\n*«j n a

qc*'\\l'\*% using the multimodal
*eﬁs E’_g’g’e(‘_‘\"\\le\lé. H\lr\\ou%\\

the qluessr\ons Posec\ Yo the
Examiner (R level) were not
\comy\esre ctues\’\onsl (*\\e
candidate used the %ues*\on
words %\\len in the Prom\)*s
with r\s\r\% '\r\lror\m\'\or\)J lr\\eté are
still considered aPProPr\a*e for
the situation.

gru\r\n{} sm\'\sgrqc*onj manner, he
\\a& %reujr A\frgr\cu\lr% n as\’\\n%

tlueslr'\ons abou\\ \W\e *ex‘v 5(0
’r\\e Emm\ner ( M Par‘r).

Overall language

Comments Mark Comments Mark
performance
Pronunciation Aithough LI accent s Aithough there were occasional
und stress no*\ceab\ej *\\ere were no m'\syronunc\q’r\ons and U
]-2 m'\SPror\ur\c'\al('\or\s can Sf\\e 2 accer\jf S \Jerg r\o‘r\ceqb\eJ *\\e 2
canA\Aa\tels ouﬁ)d was Yru“«j canA\Aa\kels ou*Pusv was clear
'\r\*e“’\%\b\& cmA '\r\*e“'\%\b\&
Vocabulary \Jombu\arg used was basic Basic and rather limited
0-3 bu’r aﬂ)ro‘)r\a*e lrca Jr\\e \tocabu\arté. _“\e worc\s

situation. The message %e*s
across c\ear\%J and the words
used were semqr\lr\ca\\té and
morP\'\o\o%\cu“Lé coect. R ew
Prob\ems with collocations (e.q.
\s‘ru&? my homework,  “eat

A'\nner )

used  are Seman‘\'\ca“té but
not a\u)a%s morP\\o\o%\ca\\%
correct (e.%. \bqs\&e*‘ instead
of ‘basketball,”  in Gifteen
P\c’mres; \Yrour c\\\\AJJ and

\ gr\\le’reer\ ‘) .

(continued on next page)
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(continued from previous page)

Christina Petros
Overall language C
omments Mark Comments Mark
performance
Grammatical Mlthough o limited range of Displays limited control of o
compelence structures was usecL lr\\eué were few basic structures. Errors
0-3 used correcﬂ%. RFProPr\a*e use ot grammar and s%m\ax are
of fenses. \Jer% few errors, common and his sPeec\\ s
(T\cx\r\\lé with Prepos\lr\ons (e.%. e\\'\Pjﬂco\ (ie. omission of \JerbsJ
the cdlour in the walls,” T subject, prepositions <q- \mké
invite my friend in my house,” b\r‘r\\Amé in December,”  Sour
“in my home) and overuse of children swimming. in the PQO\“
lf\’\e Aes}'\n\*e ar*\c\e (e.%. \I 2 k\r\ e\e\)en S O\AJJ k'\r\ S\r'\\le\keen ]
like the \\'xs*or% ‘T fhiek s childen,” “in Sirst book ).
s the card Five.). DesP\’re The candidate mana%eA Yo
these emors, the message %elrs self-correct very few emors and
across without A‘xs}gr'\cu\’rté. had %reu\\ A\srg\cu\\\% n Srorm\r\%
uestions (ea. \'\r\ Girst booKJ'
kw\\a* Yitle \l(s?‘, \U)\\o Sor
fhis book ), and the message
%e\‘s across with A’\W\Qu\ﬁé.
Coherence B few hesitations and Sentences were ot co\\es'\ve\té
0-3 reformulations which do not linked and his responses
tre the listener. Her ou‘q)m\ consisted ma'\n\tj ot isolated
was on the whole coherent words. anté instances
and the candidate used simple 3 ot pausing and hesitation 1
cohesive devices Yo link Yo search for words and
senfences. Llas able o ask expressions. Did not manage Yo
for clarification and o selt selt comrect in manné instances.
correct. His lack of gr\uenc% was \k\r'\nca
for the listener.
TOTAL 19 13

Al+A2
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A1+A2
THEKPG SPEAKING TEST IN ENGLISH

A
Video observation task 2
A1+A2 level Speaking Test = Simulation 2 Evaluation key
Dimitra Marios
oai o atios Comments Mark Comments Mark
assessment
Diulogue Resyonﬂeci aPProPr'\a*e\ké to all ResPonAeA aPPro?r\alfe\% to all
0-3 tluesl(\onsJ \nc\uA\n% l(\\e mos* %uesl(\onsJ 'mc\uA'\n% l(\\e moss(
\mpor‘rar\jr con‘renlr Po\n‘vs n \\e_r '\\”r\Por\’ar\‘\’ cor\jrenlr Po\n‘vs n
ansuers. his answers. He was one
3 of )r\\e few can\Aa*es w\\c 3
gave com?\e}re responses and
included  more '\ns}orma*'\on in his
responses Yhan was recLu'\reA b%
*\\e ctues*\on selr.
One sided talk ResPonAeA aﬂ)ro‘:r'\alre\té Yo the ResPonAeA QPProPr'\alre\Lé Yo all
0-3 Al level ctues*\ons but had %ueslnonsJ \nc\uci’\n% the most
%reajf A\g-?\cu\sﬂé resPonA\n% l(o .I '\m?or’ranl( con‘venl( Po\m\s n \\'\s 3
*\\e M level tluessr\ons. He_r answers, us'\r\% lr\\e: P\\oﬁros
responses Yo the latter were egrgec*\\se\%.
'\r\co\\eren)r ar\A '\rre\ewn‘r.
Giving and asking Resyonc&e& u‘)‘)ro‘)r\al(e\té Yo the ResPonAeA a‘)‘)ro‘)r\al(e\té to all
for information first question of this ac’r\\n’ﬂé') questions, including the most
0-3 ave an irelevant response Yo \mPorlrcxmL content ?O'm% in hs
the second Rl level ctues*\on. 1 answers, using the  multimodal 3
@ HaA %rea\‘ c\'\grgr\cu\jﬂé grorm\n% ‘rex’vs es}i}ec*'\\le\té. HQA no
'§ Yhe ctues*'\or\s of the A level Prob\em grorm'\n% accurate
g qu‘f. %uesl(\ons n the A2 Par‘r of
§ Yris a(‘_\"\\J'\‘\’lé.
E
G Overall language Comments Mark Comments Mark
z performance
§ Pronunciation Buidence of LI accent but No mispronunciationsy some
—g and stress output %er\f’.ra“lé \m‘e\\\%\b\e. 2 | evidence of L accent. Output 2
_—é 1-2 gru\\té '\r\*d\'\%'\b\e.
-E (continued on next page)
=
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(continued from previous page)

Dimitra Marios
Overall language C
omments Mark Comments Mark
performance
Vocabulary Used a limited range of Uses o wide range of
0-3 vocabul ary with  occasional vocabul ary and expressions
morp\\o\o%\ca\ errors (e% well above A2 level (e
c\n\&rens) meSSq%e %E*S 2 ar\A robab\té 1 m LL)I'On%J 3
across without much A\;Sr\Cu\*lé. ‘T dont keow). Lexs s
a??ro?na*e lro *\\e S\*ua*\on ur\A
mor\)\\o\o%\m\\% and semanlr\cq\\té
correct.
Grammatical mQr\% errors which A\SP\“% Uses s\mP\e structures Corre_cl(\kj
compefence limited control of a Sew and s consistent in s
0-3 basic shructures. Has problems performance. \Jer% few ermors
in the use of Prexaos\‘r\onsj are mouAeJ eq. oMISSIoNS,
articles, subjec\t —verb mcorrec\\ use of Preposn\ons
agreement, Sormation of fenses 1 (e% %om% for a Ha\\oweem 3
(e g “in the school, " n Pdure 9 are Sour Peo‘)\e_J
\\a\le QSSOF\S, *\’\eté \‘\a\le a ku'\ nne c\m\&en are S\roun)
essonsj U)\\o are the Pa%e which do not in cm% wq}
‘How much the book ¢, “T impede communication.
ke read some books.).
Coherence Her output s characterised b\j The candidate is Huent, seldom
0-3 Yrretluen’r and long pauses which pauses, is able Yo ask for
Yre the listener. Her sPeec\\ S clarfication and o selt correct.
many times incoherent and not His oulrpu\k is coherent and
co\\es\\le\té linked (e.%. sentences are co\\es\\:e\té linked
EX: You choose a P’\cl(ure and with s'\mP\e connectors.
Yalk Yo me about @ and T
uJ\“ %UESS LU\\\C\\ one \* 1S, ] 3
OK?
D\m'\’rru: ehoeh Ao'm% are
in the school in all P'\c*ures in
page nne ... and L have and
lr\\eté have the eh ... lessons
but i Ywo P\c*ures we *\\e«é
are a Sestival)
TOTAL 11 20

Al+A2
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A1+A2
THE KPG SPEAKING TEST IN ENGLISH

A

Candidates’ overall performance in the simulated A1+A2 level Speaking Test
Pair 1

Christina is a clear A2 level candidate. She responded to questions of all activities with ease and
in a satisfactory manner (apart from one question in Activity 2, to which she responded correctly
after the question was repeated). Her vocabulary although basic was appropriate to the situation
and appropriate for A2 level. Her sentences were syntactically correct and her errors were limited
to the use of prepositions and the definite article. Her output was coherent and the few sentences

she produced were cohesively linked.

Petros is a clear A1 level candidate and borderline A2. He had difficulty responding to some
questions (despite the fact that they were repeated), especially to those of the A2 level. His greatest
difficulty was forming questions (Activity 3, Part 2) which were on the whole incomprehensible.
His speech was elliptical, with frequent instances of omissions of verbs and prepositions. His lack
of fluency, the frequent instances of hesitation, and long pauses tired the listener and made his

output incoherent at times.

Pair 2

Dimitra is an Al level candidate. She had difficulty responding or did not respond at all to the
A2 level questions of Activities 2 and 3. She had great difficulty forming questions in Activity 3;
she managed to form two questions which were incomprehensible. In general, she lacked fluency,
hesitated frequently and her output was characterised by frequent long pauses, reformulations/
repetitions and very few instances of self- correction. Many times her speech was incoherent and
consisted of a string of unconnected words. She made basic mistakes in grammar and syntax (e.g.

incorrect use or overuse of articles, omissions of prepositions, lack of subject verb agreement,

wrong use of subject, etc.). Her vocabulary was limited and basic, and morphological errors
were frequent.

Marios is a clear A2 level candidate. He had no difficulty responding to all the questions asked.
He formed accurate questions (Activity 3) with ease. He was fluent, seldom hesitated, was able
to ask for clarification and self-corrected successfully when necessary. He used a wide range of
vocabulary appropriately, and his errors in terms of grammar and syntax were extremely few and
did not in any way impede intelligibility.

Appendix 6 Key for Video observation tasks: Simulation evaluations
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Video observation task 3

B1 level Speaking Test = Simulation 3 Evaluation Key

Greek Yext into Er\%\\s\\.
TTranslated o couple o Po'\nlvs
from the Greek Yext, but
overall her a‘r‘rem?‘r Was poor

anA \negrgrec*\\se. MQSSQ%Q unclear.

on some cor\lren’r Po\n’rs. Par*'\u\

achievement of the task.

Olga Panagiota
Bl Comments Mark Comments Mark
assessment
Diulogue ResPonAeA well Yo %ues*\ons ResponAeA well Yo %ues*\ons
0-2 osed with some degree of OSQA:) was fense but included
3 9 9 | P 9
fluenc s \nc\uc{'\r\% re\e\mm\ re\e\mr\* con‘ren’v Po\m\s n \\er
con‘ren? Po\nlrs in her answer. ansuwer.
One sided T(l"( Desp\\\e \'\n%u\s\\'\c errors, she ResponAeA Yo Sv\\e Yask wel
0-2 respor\&ci well to the reotx\remen*s 9 using Yhe visual PromP* 9
of lr\\e Sms\& us\r\% 1r\\e visual egrfrec‘r\\le\té.
PromPlr ctu\*e egrfrec*\\ne\%.
Mediation Had ca;eu* A\grgr'\cu\\\é in re\mj\n% TTended Yo translate the
0-2 re\e\lqr\lr '\nfrormalr'\on §rom *\\e rectu\re& \n?orma*\om S‘rcacusj\r\%

Language use

Fresen‘r and s\mP\e Pasl(). Prob\ems
in the use of pronouns. Use of
very simple senterce structures.
—\‘er\clemg Yo omit Subjecl( o o
use of wb;\ec’r ot all. Does

rot manage Yo et comect.
\Jombu\anj range fimited but
comect use of words (e%.
“These lessons are lke me’,

“The island name s Andros’,

There T 9 Yo the cinema).
In Rc*\\:\ﬁé .]J choice of Yense
wos \mﬂ;ro‘m*e for the fask sef.

aFProPr\alre most of the times.
Grammatical errors do not
affect ‘\nsre\\'\%\b\\'\*%. Fre%uenlr
aHe.mPSrs ot self- cormection
which are on Ar\\e whole

successtul (e -

“The walls s white).

Comments Mark Comments Mark
assessment
Phonologicul Ulear articulation with evident Clear arficulation with evident
(ompetence GreeK accent which did not 2 GreeK accent which did not 2
1-2 affect '\h*d\’\%\b\\\*%. affect ‘\nﬁ“’\c&\b'\\\*%.
I.inguislic Errors are Nery S}reclue_n‘r and has No serious or $requent
(ompetence deulty n using uﬂ)ropr'\a\ke morP\\o\o%\ca\ or s%n’rac*\ca\
0-4 fenses eq. owuse of simple errors. Word choice s

(continued on next page)
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Bl

THE KPG SPEAKING TEST IN ENGLISH

A

Appendix 6 Key for Video observation tasks: Simulation evaluations

(continued from previous page)

Olga Panagiota
S, LR Comments Mark Comments Mark
assessment
Sociolinguis’ric \Jocabu\arté and esyec\q\\% Ger\era\\té resPonAeA qﬂ)ro‘)r'\q*e\%
Compe’rence %mmma*\CQ\ choices are most Yo %ueslr\ons/ﬁmsk se‘n Sm\’\\r\c?}
0-4 '\nawro?r'\a\ke Sor *\\e s’\\kuulr'\ona\ .I on *\\e re%u\re& role and 3
context and there is a aAjus*\n% \\n%u\s’r\c choices
Prob\em of '\nlre\\\%\b\\'\‘né (esP. accorcx\r\%\tj.
n Rc*\\l\*&é 3) .
PrugmuIic Hesitations are grre({uen* and Hesitations occur but do not
(ompetence sometimes disrupt the Hlow of disrupt the Flow of speech.
0-4 sPeec\\ (esP. Rc‘r\\l'\’ﬂj 3) \Jerg Uses correclr\g a rnﬂ\er \'\m'\lrec{
limited and reye\\ﬁ'\\le use of ] range of cohesive devices. 3
CO\'\ES\\!G. Ae\;\ces (e. . mos*\
\cxnél). Prob\ems w'\‘r\\ co\\erer\cej
eSPec\a“ké n Rc*\\l'\ﬁé 3
TOTAL 9 16

Candidates’ overall performance in the simulated B1 level Speaking Test

Olga is a borderline B1 candidate. She responded well to the questions posed and to the
requirements of the task in Activity 2, using the visual prompt quite effectively. However, she
had great difficulty in the mediation activity where, rather than relaying relevant information
from the Greek text into English, she translated a couple of points from the Greek text and her
message was unclear. She made frequent linguistic errors in her speech, e.g. in the use of tenses
and prepositions, used very simple sentence structures, displayed a limited range of vocabulary,
and her choice of vocabulary and grammar was in most cases inappropriate for the situational
context. Her speech lacked coherence, especially in Activity 3.

Panagiota is a clear B1 level candidate. She responded well to the questions posed and to the
requirements of the task in Activity 2, using the visual prompt effectively. She partly responded
to the requirements of the mediation task, as she tended to translate. Her speech displayed no
serious linguistic errors for this level, and her choice of vocabulary and grammar was in most
cases appropriate for the situational confext. She attempted to self correct successfully and her

output, despite some hesitations, was coherent overall.
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Video observation task 4

B2 level Speaking Test - Simulation 4 Evaluation key

Dimitra Victoria
A A Comments Mark Comments Mark
assessment
Diulogue Respon&ecl well Yo cLues*\ons Respon&e& well Yo cLues*\ons
0-2 posed with some Ae%ree ot 2 posedj was tense but manq%eA 2
gr\uer\c«jj few mistakes. Yo <elt corect errors.
One sided T(]"( Des?x‘re hesitations (w\\'\c\\ did Respon&ecl Yo the Arcst\ uJe\\J
0-2 ot Yre the listener), she using Yhe visual Prc:mp\k
resPonAeA Yo the task well, 2 egrfrec‘rwe\té. Was §luent. 2
was sPon’rane_ous and used
PromP\ks e??ec’n\le\%.
Mediuﬁon H\\W\ou%\\ \W\e response  was Fu“ rea\\zeA lr\\e lras\& re\mé\n%
02 ou‘)‘:ro‘)r\al(eJ )rer\cxea Svc> \’ranS\a\’e. .I n gr\%\\s\\ '\ns}o S‘rrca\“r\ *\\e 2

%n*ax emors - which maté confuse
listerer. Some_ \mWroFr'\alre
lexical choices which \mpecle
\mke\\'\%\b\\\’ﬂ}. mmvj Prob\ems with
ar’r\c\es/yre})os\‘r\ons.
(e.%. \'\S not one day the
moslr sPec\a\ Sor me, kl- uere
living Yhere,” "T'm %o'\r\% there
many times in a éear; You

? be careful Sor Greek

resfaurants,” Don't 4o Pre.grer

\’0 %0 "'\'\Q\'Q l) o

Mmus

most of the times. Some use
ot complex sentence  structure.
Fre%uemk a’ﬂkem?‘rs ot self-
correc)ﬂom w\\'\c\\ are  on *\\e
whole successtul (e..%. ‘T'm
sﬁx&»\n% music n National
Ur\'\\;ers\ﬁé; ‘She s also P\a»\n%
violn as well,” "We have our
concerts \\oc&e\k\\er P\QL}\n%JJ
*Some Peoy\e who has a
Prob\em; \or\ e_\le_rté Y\\nc\ ogr
actities ) 5

c\\oos'm% '\r\aﬂ)ropr'\a*e lexis. GreeK text.
mesw%e unclear at fimes.
Language use Comments Mark Comments Mark
assessment
Phonologicul Clear articulation but ver Clear articulation with evident
(ompetence evident Greek accent. LI Greek accent which did not
1-2 interference noticeable = 1 affect '\n*e\\'\%\b\\'\*%. 9
\n\‘e\\\%\b’\\ﬁ% affected (e.%.
Hc\kw\*% 1 ‘\r\uuzjl L?\K*unl
ﬁc*\\f\jﬂé 3: \enuAer,l \res\PJ).
Linguistic Erors are frequent but manages No serous or frequent
Compeience Yo self comect some. Use of morP\\o\o%\ca\ or Sél’\*q(‘_*'\(‘_a\
0-4 s’\mP\e sentence structures. Some emors. Word choice s oPProPr\a\\e

B2

[continued on next page)
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B2
THE KPG SPEAKING TEST IN ENGLISH

A

(continued from previous page)

Appendix 6 Key for Video observation tasks: Simulation evaluations

Dimitra Victoria
T O Comments Mark Comments Mark
assessment
Sociolinguistic ResPonAeA a‘)\)ro?r\a*e\té to all ResPonAeA a‘)\:ro‘)r\a*e\% to all
Compe’rence %ueslr\or\s/ﬁrask se‘r 1ro\(\r\ on 4 %ueslr\or\s/jrask se’r \’QK\F\ on 4
0-4 the re%u\rec\ role and adjus*'\n% Yhe re%u\rec\ role and aASuS*\n%
\'\n%u'\s’r\c choices accorcl\r\%\%. \'\r\%u\slr\c choices qccorcl\n%\%.
Prugmalic Hesitations are Srrectuen’( and Hesitations occur but do ot
(ompe’rence sometimes A’\sru‘ﬁ the How of 3’\sru‘>lr the Hlow of sPeec\\.
0-4 sPeec\\ (QSPQQ'\Q\\Lé Hclr\\l'n\é 3). 2 Uses corremk\ﬁ a rather limited 3
\Jer% \'\m\\ked and rePeir\*Ne use rqn%e of cohesive devices.
ogr co\\esk\le Ae\l'\ces.
TOTAL 14 18

Candidates’ overall performance in the simulated B2 level Speaking Test

Dimitra is a clear B2 candidate. She responded well, and with some degree of fluency, to the
questions posed and quite spontaneously to the requirements of the task in Activity 2, using the
visual prompt effectively. She responded appropriately to the requirements of the mediation task,
but tended to franslate and her message was unclear at times. Her output displayed frequent
errors, such as problematic use of articles and prepositions, inappropriate lexical choices,
incorrect syntax, efc., which, together with the frequent hesitations, affected the intelligibility of
her speech at places. Despite these limitations, she managed o self correct at times.

Victoria is a clear B2 level candidate. She responded fluently to the questions posed and to the
requirements of the task in Activity 2, using the visual prompt effectively. She fully responded to
the requirements of the mediation task. Her speech displayed no serious linguistic errors, and her
choice of vocabulary and grammar was in most cases appropriate for the situational context. She
attempted, quite frequently, to self correct successfully, and her output, despite some hesitations
and a rather limited use of cohesive devices, was coherent overall.
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Video observation task 5

C1 level Speaking Test = Simulation 5 Evaluation Key

qccer\l( w\\\c\\ mal
\mpec\e '\r\*e“'\%\b'\\'\*té
(e.%. *Grouits ).

express Finer 5\\03&5
P

of mean’\n%.

Bill Theodora Evi
Overall
language Comments Mark Comments Mark Comments Mark
performance
Phonologicul Rr‘ﬂcu\alr\or\ r\olr (.\ear cxrj(\cu\a\\\car\J no N*\\ou%\\ C:reeK
competence c\\u.)més clear and Pronunc'\nlr\on errors. accent i airl
(1-2) very discernible  Greek Varies infonation to evident, it does not

\mPeAe '\r\‘\’e“\%\\)\\'\*’lé. 2
Ulear arficulation and

‘\nlror\ulﬂon .

Lexical range
and control
(0-3)

Fa'\r\% extensive range
of \locobu\arlé. Some
lexical searc\\\n%
which is overcome
b% PQ\'QP\'\\'QSQ (e..%.
(bté *\\e c(}as \’\\a*
... S’ree *0 *\'\e
ervironment ) .

Some problems with
collocation (e.%.
*small \\emPera*ure ).
\Jerg few

morP\\o\o%\ca\ errors

(“woods ).

Errors are Sew (e.%.
“effectual u)até; or
‘wrinkles offered Yo
EJ in Yheir aHer
I%e?), but lexical
range i limited.

Lexical searc\r\'\n% is

iomited.

Some ’\nawro?r\alre
lexical choices (“ake
oft the uée\\ow
;\OUJQ\'S b&(‘_ause -\'\T\Q%
leave the fumes
fhat ruin the Fresh
Howers, ... steams 9
S‘\’Q\é on *\'\e 5\'\0\'*
and pull doun the
wrickles”), but
meaning i %enera\\g
clear. Lexical
Searc\\'\n% 1S olercome

bké Para‘)\\rase .

(continued on next page)
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q

THE KPG SPEAKING TEST IN ENGLISH

(continued on next page)

A (continued from previous page)
Bill Theodora Evi
Overall
language Comments Mark Comments Mark Comments Mark
performance
Grommatical | Makes some basic H\%‘n Ae%ree ot Makes some  basic
accuracy errors (e.c&. “more %rummusﬂca\ aceuracy rammatical errors
(0-3) faster and more with '\r\frretluenjr (e.%. ‘T ke surfing
eas\erjl \a person errors (e.c&. \\k\\\s on the internet and
who is on the kind of P\atéersf find informations
un\\lers\*%f “t e an ‘What does your Ar'\P about ‘r\\\n%s that
essential Sor him SGL&S?J_\ “the most T lke,” he asked
. QAA\T\% them a usual s to have me an advice, the
su%urj)J but Yends a central \\ea*\r\%ll steams S*alé on *\\e
fo use complex *From Your hair when shit), but also
sentence  shructures oo brush them ). uses comP\ex sentence
successfru\\% (e.%. ?’\anu%es Yo self structures euccess@u\\%
“The public means 1 correct success?u\\xé. 9 (e.%. ‘T agree with 1-2
ot SrrcmsPor’r are of Fu\r\té successtul use this statements
%re_a‘r 5’\%n'\§r\cqnce and of comP\ex senfence because once L had
\m\)or\kance for all forms. been asked Hrom a
the PeoP\e \N‘\n% n friend 1o \\&\P him in
b’\% cities because blé a Prob\ems fhat he
using them *\\&3 can had and a\\t\\ou%k we
reach their destination u)erenll( sPenA’\r\ SO
more Saster and more much time together
easier with a %rea* T helped . ).
deal of convenience. ). anq%es Yo sl
ﬂﬂemﬁs ab el correct success@u\\té
2 correction are c&er\era“té most of the times.
£ successtul.
2 Appropriaieness Tdeas are corwetéec\ Tdeas are con\JeLéeA Tdeas are con\JegeA
'_g of Iunguuge c\e_ar\té, and \an%ua%e c\ear\«f and \ar\%uu%e. c\ear\téj and \ar\%m%e
E (hoi(es c\r\o\ces are QPWOPNQ*E c\\o\ces are a?ProPr\a*e c\\o\ces are a\)})ro?r\alre
%2 (0-3) Yo the situakional 3 | % the situational 3 1 the situational 3
= context. context. context.
g
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(continued from previous page)

q

Bill Theodora Evi
Overall
language Comments Mark Comments Mark Comments Mark
performance
Cohesion/ R\’r\\ou%\n Yok s \Jer% Huent, with Caé’.r\?.ra“*é smooth
coherence/ | coherent, there almost no hesitakions. and coherent s?eec\\
fluency are \ler% S\rre_%uer\* Effective and correct (resPonse Yo Hc’ﬂv\sr%
(0-3) hesitations which use of connectives. | was o bit
c\'\sru?‘r the Flow of -I SPeaKs sPonl(cxr\eous\tj) 3 incoherent ot the 2
sPeec\\. C:enera\\% almost e?g}or‘r\ess\té. end, 1r\\ou%\\) j some
correct and aPProPr\a\ke kes\sm\k\or\s; use o
use of a fra\r\g wide a wide range ot
range of cohesive “PPrOFr\Q*e cohesive
devices. devices.
Conversational | Takes the Hloor Excellent use Aithough she
competence | in QPPI’OPI’\Q\’Q ot conversational Par‘r\c\yal{es in the
(0-3) ways, s able to slrmlre%\es. H\)'\\\\’lé discussion, she  does °
sustain and end a Yo relate her not show aﬂ)row\a*e
conversation usin contribution SK\\\Yru\\té initiative Yo Kee\: it
mos’r\té aPProFr\a‘re 9 Yo those of others. 3 going. Conversational 1
conversational Made aﬁem\)\ks Yo Slrm’re%\es are
ijra*e%\es. MQKQS \\Q\P '\r\j(er\ocuj(or somew\\u\\ '\negrxfeclr\ve.
reclues‘rs Sor Par‘r'\c'\?a’re. However,
clarification. Yended o dominate
QY\A 0\'(‘.\'\&5‘\'\"&*& *\\Q
conversation.
Mediation | Tends Yo translate RQ\Q%S and Re\mjs and
(0'3) more *\'\QT\ *O \'Q\Q re;ormu\a*es regrormu\a*es
information from the information from the information from the
source fext. \en source fext Sair) source fext Sairl
selective in his 1 SUCCESSS}U\\%J '\nc\uA\n% 9 Success%\\%) '\nc\uA'\n% 9
choice of information. some of the most some of the most
Some  basic '\mPorlrar\* bits of '\\”r\Por*ar\\' bits ot
information from the information. '\r\yrorma\k'\om but does
Yexts has not been have some tendenc
re\atéeé. Yowards translation.
TOTAL 11 17 14-15
1
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q
THE KPG SPEAKING TEST IN ENGLISH

A

Candidate’s overall performance in the simulated C1 level Speaking Test

Bill is a borderline C1 candidate. In terms of his overall language performance, his output was not
always articulated clearly, impeding intelligibility at places. His lexical range was fairly extensive,
and he paraphrased to overcome limitations. Although he made language choices appropriate to
the tasks and conveyed his ideas quite clearly, he made basic grammatical errors and frequent
hesitations, disrupting the flow of his speech. He occasionally attempted to self-correct and
produced fairly coherent output, overall. His conversational skills were quite successful, taking
the floor appropriately, sustaining and ending a conversation, requesting for clarification, etc.
However, he tended to translate rather than relay information form the source text, choosing to
select only the information he could cope with.

Theodora is a clear C1 level candidate. In terms of her overall language performance, her
output was articulated clearly, varying infonation where necessary. Her lexical range was rather
limited, but made appropriate language choices for the purposes of the tasks and conveyed her
ideas clearly. She displayed a high degree of grammatical accuracy, used complex sentence
forms quite successfully and managed to self correct. She produced an effortless and coherent
output, overall. Her conversational skills were excellent, relating her contribution to the discussion
skilfully, attempting to help her interlocutor participate, etc, although she tended to dominate the
conversation at places. She responded quite successfully to the requirements of the mediation
task.

Evi is a clear C1 level candidate. In terms of her overall language performance, her output
was articulated clearly, despite her evident Greek accent. She made some inappropriate lexical

choices and paraphrased at places to overcome limitations in her lexical range. She made

appropriate language choices for the purposes of the tasks and conveyed her ideas clearly, but
her output displayed some basic grammatical errors. However, she used complex sentence forms
quite successfully and managed fo self correct most times. She produced a generally smooth and
coherent output, overall, although some incoherence was evident, especially at the end of activity
1. Her conversational skills were somewhat ineffective in that she lacked initiative to keep the
conversation flowing. She responded fairly successfully to the requirements of the mediation task,

but displayed some tendency towards translation.

Appendix 6 Key for Video observation tasks: Simulation evaluations
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Proposed (1

Appendix 7 C1 and C2 level Speaking Test materials

Proposed revised C1 level Speaking Test: Sample materials

Example of New Activity 2: Supporting an opinion (based on ‘for and against’ prompts)

(4 minutes per candidate) (See Chapter 2, Section 2.3.2 for more information.)

The task presents a problem or issue with for and against prompts, and candidate A (or B) is
asked to say what her/his position is and explain why using the given prompts. Candidate B (or
A listens to her/his Speaking Test partner and is asked fo state if s/he agrees or disagrees and
to explain why. Thus, this activity involves an extended response from each of the candidates and

(limited) interaction between them.

The Task

Candidate A

A friend of yours, who is the mother of 6-yearold Kayla, doesn't like her own mother (Kayla's
grandmother) spoiling Kayla, and they quarrel frequently. Whose side are you on, and what

advice would you give to your friend?

The mother doesn't like her child ... The grandmother’s position

Toys can be fun but also educational, so it

-+ owning a lot of oy depends on what kind of toys, not on how many,

Children should have a balanced diet which

... eating sweets .
9 should include sweets.

That's the only time that Kayla can have quality

-+ staying up lafe on weekends time with the whole family there.

Discussing a problem with the child is more

... not being punished for misbehaviour effective than any form of punishment.

Candidate B
Say if you agree or disagree with your partner’s position and the advice she’d give her friend.

Explain why.

155;
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Proposed (2
THEKPG SPEAKING TEST IN ENGLISH

4

A

Appendix 7 C1 and 2 level Speaking Test materials

Proposed C2 level Speaking Test: Sample materials

Example of possible tasks for the proposed (2 level Speaking Test

(See Chapter 2, Section 2.4 for more information.)

Duration: 20-25 minutes

Mode of participation: Candidates are tested in pairs and converse with each other in Activities
2 and 3.

Warm-up (not assessed; 1 minute — 2 a minute per candidate)

The Examiner asks each candidate a few ice-breaking questions (e.g. age, studies/work or hobbies).

Activity 1: Open-ended response (based on prompts that check understanding of humour)
(4 minutes — 2 minutes per candidate)

On the basis of a comic, a joke, efc., the candidate is expected to explain the situation, what is

humorous about it, and what s/he likes or dislikes about the statements it is making.

The Task
Candidate A Candidate B
Tell your partner about the comic you're Tell us if you find this situation funny or
looking at, explain the situation presented insulting, and explain why.

and what's humorous about it.

Of course, the passenger-side
air bag is optional...

Candidate B Candidate A

Comment on the humour of this comic. Comment on your partner’s reaction.
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Proposed (2

Activity 2: Supporting an opinion (based on “for and against’ prompts)
(8 minutes — 4 minutes per candidate)

PROPOSAL 1: This is similar to C1 level oral Activity 2 (the new activity), but the issue to be
discussed is more demanding. The task presents a problem or issue with for and against prompts,
and candidate A (or B) is asked to say what his/her position is and explain why using the given
prompts. Candidate B (or A) listens to his/her Speaking Test partner and is asked fo state if s/he
agrees or disagrees and to explain why. Thus, this activity involves an extended response from

each of the candidates and (limited) inferaction between them.

The Task

Candidate A

Your friend Dan believes that the use of new technologies and particularly computers is a positive
development in the lives of children and adults but Rhona thinks that it has created more problems
than it has solved. With whom do you agree, and at what age do you think that children should

start working with computers?

Dan’s arguments Rhona’s arguments

It allows us to connect with people | It has had a negative effect on human relationships

from all over the world. which so important.

We can do everything much faster ) _
. It is making us stay at home even when we need to shop.
and easier.

It is contributing to economic growth. | It is creating a greater gap between rich and poor people.

Through the internet everyone can  |Reading on a computer screen is very harmful for our

enjoy themselves and be entertained. | eye.

It creates new job opportunities for . o
The infernet creates cultural homogenization.
many people.

PROPOSAL 2: Candidate A (or B) is expected to take a pro or con position on a current social
issue (two-three aspects of this issue). A complementary text may serve as a stimulus. Candidate

B (or A) is expected to listen carefully and react to or add her/his own comments.

The Task

Candidate A Explain why you believe that:
e advertising plays a decisive role in the decisions we make in our daily lives.

* women are more affected than men by ads.

* we can do something to protect people from the unwanted effects of advertising.

157}
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Proposed (2
THEKPG SPEAKING TEST IN ENGLISH

A

Text 1 might help you.

The Task

Appendix 7 C1 and 2 level Speaking Test materials

the content of their texts.

Young, white and super skinny?

Real women prefer brands whose ads mirror their own identities

The advertising world's perennial reliance on
young, white and extremely thin models has
faced criticism from feminists and health
campaigners. Now, new research at a leading UK
business school suggests it might be doing
something else: harming companies' balance
sheets.

In what is believed to be the first such global
survey of female consumers' attitudes, the
research says women respond more favourably to
a brand if the models it uses somehow mirror
their own identities.

Candidate B Say if you agree or disagree with candidate A and explain why.

Activity 3: Mediation (based on Greek source texts)
(10 minutes — 5 minutes for each candidate)

Candidates are given parts of the same Greek text which they are expected to read silently.
Candidate A relays information from her/his text while candidate B listens carefully and takes
notes in order to pose two-three questions to her/his fellow candidate on issues/points s/he did
not understand or wasn't clear about. The same procedure is followed by Candidate B. When
both candidates have finished relaying information from their respective texts and issues have
been clarified, they must then interact in order fo solve a problem or reach a decision related to

You, Candidate A, have the first part of a newspaper article and you, Candidate B, have the second
part. Inform each other about what your part of the article says, take notes while your partner is
talking so that you may ask him/her three questions about points that you didn’t understand or are

unsure about, and then both of you decide on the most appropriate title for this article.
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PART 1: Candidate A

To 1958, évag epevvng tov MIT
Oliver Selfridge oyediaoe Eva mpod-
ypappo H/Y ovopott Pandemonium
TO OTO10 OpPYGV®VE TN dpaon

LMKPOGKOTIK®V TPO-YPULLLUATOV
GTO TAQIGLO EVPVTEPOV GLGTN-
uatov. Aniaodn, o EAMPPITC
dokipole vo VAOTOMGEL 6TV TPAEN
TO... «3AUOVION, Y10. TO OTOI0 TPV
TOALOVC 0IDVES oG glye IANOEL O
XoOKPATNG Kot TOAAG YpOVIa 0pyO-
TEPA 0 MA&yove.

H vlomoinon tov «daipudviovy npbe
optoTiKA 0 1965, e Vv paypdTmon
¢ «Elizay, Tov mpdTov A0YIGLLKOD
POUTOT LE dVVATOTNTEG CAANAETIOPOL-
ong ue tov avbpwmro (Ba to Ppeite
avapTnUéVo 6To AdikTvo (Www-
ai.ijs.si/ eliza/eliza.html). Ao tote
ElYOLE OLAPOPES AANEC TEIPOLLUTIKEG
TPoceYyioels, domov 1o 1993 o
eortntng tov MIT, Matthew Gray,
TOPOVGLOGE £VO POUTAT TOL
Awdiktdov (web bot), ovopott
«world wide Web Wanderer», yio va
OAEVEL TANPOPOPIEG GYETIKA LLIE TO TL
YAYVOLV Ol EMGKENTOUEVOL TOV
[Moykoopo Iotd. To mod kotéAnée
avtd 1o yvmpilovpe 6Aot, KabdS ot
LNYOVES Vol TNoNG TANPOPOPLDV
tomov «Google» Bacifovtatl oty
OVIYVEVTIKN dpAGT TETOLMV
TPOYPOUUUATOV-POUTOT.

PART 2: Candidate B

H aApatedng avénon twv katabéoewnv

avBpwmivev okEpewv 0To AladikTuo Kat

1 veoamokmBeioa Suvatdta aviyvev-
ong toug dev
MEPATAV ATTAPAL-

Baonteg Twv

opapag. Ao Tig

TEPLTTOL 100
EMOTNUOVOV APYLOE VA CLUAAEYEL Sedo-
HEVA QITO &Vl TTAYKOTUL0 SIKTLO «yevvI)-
TPV TUuXainv yeyovotwv» (REG). Eva
e181ka S1apopPwpEvo Aoylopko Stafa-

Ce1, ava Sevtepodento, Ta eEayoueva av-

TOV TV YEVVITPIOV O€ 65 TTOAEIG TOU

TNV TN KA TA OTEAVEL OE EVAV KEVTPIKO

vrodoylotr| Tov [avemotnpiov Ipiv-
otov twv HITA.

H eniokeyn otov Sadiktuako oo g
opyavwong (noosphere.princeton.edu)

TIP1TES AITO TOVG
Bewpriv g voo-

5 AvyovoTov 1998
pia S1ebvrg opada

Sev pag Sivel Aemtopepeig
ETMOTNUOVIKEG £ENYTOEIS YA TA OO
«Sapadovv» ta unyavipata tov Global
Consciousness Project, mépa amd 1o 0Tt
eCetadovy pe otamnotikeg uebodoug Tig
«AVAYVOOELS» TOVG, TTPOKEUEVOL VA
EVTOTIOOVV S1a(POPOTOMNTELS A0 TIG
avapevopeveg Tipeg. H éxmmAngn epyetan
OTaV HAg AEVE TG 01 OT|UAVTIKOTEPES
«81apopoomoelg amd v TuxaoOTTA»
IOV £XOVV KATAYPAWEL CUUITITITOVV [
NV ek8NA®OT) CUVTAPAKTIKGYV YEYO-
VOTwV ava tov maavr ! Kat pdiota ol
OUYKEKPUEVES S10(pOPOTTONOELG
EeKIvolv aPKETES WPEG TPV ATTO TNV
ek8NAWOT TV YEYOVOT®V —OTT™wg OTNV
TEPIMTMOoT G enifeong oTovg
AiSvpovug ITHpyovg ot Néa Yopkn otig
9/11/2001. Eivan oav 1 «taykoopia ov-
veidnon» va agumvidetan Atyo mipv amo
Ui KATAGTPOPT) KAl VA «POVALEL 0TO
Aadiktuo».

|

Proposed (2
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AT+A2

Annex

A1+A2 level Speaking Test materials from the Candidate Booklet

Krly / English Language Exam

Sports

<@

e
s

Level A1 & A2 / Module 4 Activity 2

)
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A1+A2

Ky | English Language Exam

School

,
A

Level A1 & A2 / Module 4

Activity 2

162;’
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Ky / English Language Exam

Level A1 & A2 / Module 4

Activity 2
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Al +A2

Ky | English Language Exam

Children

—

Level A1 & A2 / Module 4 Activity 2

164:’
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Ky / English Language Exam

Buy it NOW
at3 ) !

Pages: 100
Price: 15 €

A classic book for sii’
. W __.-an enchanting story!

better!

l_ The perfect book to 2 14
learn the alphabet Alphawi

Buy it now on+#_
W0 .t and save 50p!

Pages: &
Prlce: ‘ := € Dan Bar-el and Gl’ﬂ]’lﬂl’]‘l ROSS

s what title?
« where/ buy?
e whofor?

* pages?
» where/ buy?
* how much?

(]
An exciting
adventure
Buy it now 7 story!
atyl
- =
=my = « whot/ write?
e how 7
-~ Pages: 65 nuach;
27 -GN~ .= Price: 1€ o wher ?
—:ﬁ — i&?&fﬂé - w ef buy
Level A1 & A2 / Module 4 Activity 3
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Al +A2

Ky | English Language Exam

Invitation cards

 p——

Come and celebrate
9 paphg © o with us the end of the

. . ¥ school year, on il ;,
P InVICaCIoN! (® = 7ie cup o
@ at the-s=igiil = . when/ party?

ﬂil

From: class C1 ®
. To: All class C students It'l I. be great fun. » * what tume?
. Don't miss it! ®
* wheve?
From: George
To: Helen
) You are invited to my birthday party, this
A at730pm, sl | s
) * wheve?

S e Hope to see you there!

Blrthdag Home address:
Party -

* what day?

From: 38l ancizaf

To: George and Mary Pappas

* whot send/ cowrd?
We'll be happy if you join us on our
wedding day, orr* _* at9:00 * when?

p.m. at St John's church in ¥ i . where/ chuwrch?

Level A1 & A2 / Module 4 Activity 3

>
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B1 level Speaking Test materials from the Candidate Booklet

Ky / English Language Exam

Living spaces

Level B1/ Module 4 Oral production

%)
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Ky / English Language Exam

Tourist sites

Level B1/ Module 4 Oral production
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B1

Krly / English Language Exam

Fruit in childrens’ diet

«O épnpBog yiog pou Bev Tpwel ppoura. Tou e€nyw OTI TTPETTEI VA TA TPWEI YIA TO KAAO TN uyEiag

ToU, aAAd pdraia. Tiva kGvw; »
AIMIAIATI., AT. MAPAZKEYH

«To va TTpoaTrabeiTe va Tov TreioeTe va @del @poUTa eTTEION "Tou KAVouV KOAG" dev atroTeAei AUon
N g€ auTh TNV nAIKiax», emaonuaivel n KAIVIKA diaitoAdyog K. BaaiAikr Mupoyidvvn. ‘Eva maidi otnv
epnPeia ouvABwg avTIdpd oe O,TI Tou Aéve Ol YOVEig, OTTOTE yIaTi va eival BIAQOPETIKY N
OUPTTEPIPOPE TOu OTO BEPa TNG dIaTPOPNG; Bpeite, Aoimdv, éuuecoug TPOTTOUG Va EVTAEETE Ta
@pouTa oTn dIATPOPr) TOU, GUVOUALOVTAG Ta UE TPOPIUA TTOU TOU OPECOUV TT.X. HIAK-OEIK PE
\ pTTavava kail yaAa, epoUTa péoa o€ CeAE ) o€ BnNUNTPIAKA TTPWIVOU ) O€ yiaoUpTl. ETriong, uTropeite
| ™ . Vva eToINGOETE ATTAG YAUKA PE @poUTa TI.X. WNTA PAAa Pe kKavéAa kal kapudia. Mia... éoxatn Alon
\a‘}'—‘# E €ival N KouTTooTA. AOKINAOTE, ETTIONG, VO KAAETETE YIa 9AYNTS OTO GTTITI EVa PIAO TOU TTOU YVWPICETE
OTI TPWEI PpoUTa, PE TNV EATTIOA OTI Ba ATTOTEAETEI TO KAAS TTAPAdEIyUa. EQv OAeg o1 TTpooTTd0EIEg
oag atroTuxouy, TéTE N poévn AUON TTOU OaG PEVEI €ival VO PPOVTIOETE WOTE TO TTAISI VO TPWEI TTEPIOTOTEPA AAXAVIKA. TNV
TTEPITITWON AUTH Ba TTPETTEI VA TPWEI TOUAGXIOTOV OUO TTIATA GaAdTa TNV NUEPQ.

Vita, 2006

Your dog at the beach
1. XpRoiueg cUBOUAEG yia TV TTapaAia

Mnv a@rveTe To okUAO o0g ekTEBIPEVO Yia TTOAAR Wpa aTov fAIO, EIBIKA TIG KAUTEG WPESG TOU peanuepiol. PpovTioTe va
£X€IQVA TTACQA OTIYUA TN dUVATOTNTA VA KATOEI O€ OKIA.

Mnv Tov a@iveTe Xwpig dpocepod vepo, dIOTI UTTOPET va TTIEl BAAACTIVE Kl VO KAVEI EUETO.

Mnv Tov avaykAaZeTe vo TTEPTTOTA OTNV KAUTH dupo. OTwg gival eTTWOUVO yia pag, €101 gival Kal
yla Toug oKUAOUG. To &T1 €xouv okAnpd TTéAaTa de anuaivel 611 dev KaiyovTal. AQrOTE TOV va KATOEl
oTNnV METOETa 0aG!

BdATe Tou AoupdKki pe Tov aplBuoé Tou KivnTou oag TnAs@wvou. O1 okUAoI XAvovTal TTo EUKOAX O€
uépn TTou &€ yvwpidouv.

Mnv Tov a@nVETE XWpPIig TTpooTacia atrd Ta évropa. Mnv §exvare 611 OTIG SIAKOTTEG O OKUAOG
£pxeTal o€ eTTan pe didpopa adEoTroTa ) un {wa Kal YeVIKOTEPA PE TN UoT ... KaAd gival Trpiv atro

Tn 800N ToU AAIOU, TTOU TO KOUVOUTTI TOU KaAaaddp apxidel va dpacTnPIOTIOIEITal, VA TOV WeKALETE PE

TIG E16IKEG AOTIOV.

TV Ebvog, 2006

Level B1/ Module 4 Mediation

1)
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B2

B2 level Speaking Test materials from the Candidate Booklet

Krly / English Language Exam

Going on vacation

Level B2 / Module 4 Oral production

>

FINAL WORK_SPEAKING HANDBOOK _besie3.indd 170 @ 28/07/2009 11:41 NM



KTy | English Language Exam

Snapshots of life

Level B2 / Module 4

Oral production
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B2

Krly  English Language Exam

How to choose a restaurant

¢XETE auxqp.’o-,.,,o"

0 M

"y

TPOCWTTIKR ETTIAOYT).
Voo yia o mood, dev urdpyouv

0UTE KAVOVES OUTE TUVNHBEIES.

‘Eva d¢eitrvo oTtnv..

XQPA MNIMOYM MAZIMOYM

lomravia 7 12

Moproyohia 8 12

Orhovdia 10

Nopryia 10

Zounpdia 15

EAMGSO 15

OMavbia 16

FahNia

Davia

Iphavdia

MéoocOpoc 158
01 nipég givan ae gupw kal wepIAayppavouv

éva oAokAnpwpévo yelua g€ £0TIOTOPI0
peodiog karnyopiag.

SERBNBBEBa

8
>

Y

I HMA, ki o€ pikpoTepo moooato arn MaAAia,
10 QIA0dwpnua Eival oXEdOV UTTOXPEWTIKG.
Ta eoTiaropia Sivouv aToug oepfiTopous Eva Baaikd
HIo86 o otroiog cupTrAnpwVETal OTrd Ta PIACSWPRHaTA,
mou Icoduvapouy pe To 10% fi To 15% Tou Aoyapiacpou.

Itnv EAAGSa To @iAodwpnua gival kabapa

Mmrougég o
avBuyieivog
KaAirepa va
QTTOQEUYETE TOUG
KpUoUg PTTOUQEDES.
ATTé T GTIYHA TTOU T
paynTa ekTiBevral,
gival aduvaro va
OUVTHPOUVTUI CWOTA.

O1 déka Xpuooi Kavoveg

1. AaBaoTe kpITIKES KNl
ouykpivere amoyeig. Evag
0dnyo6g pIropti va kpivel
eaparpéva, 61 dpwg Ghol.
2. O vbpog opier va utrép-
XE1 avaAuTikd pevol pe ta
(paynTa Ko TIg TINEG TOUG,
3. Av dev umrdpyer kouBép f
oéppig, To oTroia Tpémel va
AVAYPAPOVTUl OTO HEVOU,
emIAEETE Eva GAAo
EATIATOPO.

4, Akdpa kan o710
£OTIOTOPIO TNG EMIAOYNAG
oag {nrhoTe Tavra To
peEvol pE TIG TINEG Kal PN
BéxeoTe VO OOG TIG

Touv Tpogopikd. Mnv
EMIAEYETE 00U £0TIOTOPIA
Bev Exouv pevol.

5. EmALETe kpaoid Tou
Tanpiadouv pe Ta
TEPIGGOTEPU £iBN
paynTou. ApioTe Ta
akpIBa yia Toug EIBApOVES.
6. Av oTo EoTIOTOPIO
uTrdipyel pevol nuépag,
TPOTIPAOTE TO.

7. Av Bimha o€ kdToiu
mdra urdpyel n ppdon
«Kamoia mpoidvra prropei
VO iVl KATEYUYPEVAY
ATTOPUYETE TaL,

H mpoaibomoinon aurii dev
KkaBopilel emakpifwe Tola
paynTa dev eival gpéoka.
8. O kplog prouis mou
Anpoi 6Aoug Toug
Kavoveg vyIgviig omavidel
Amroguyere Ta eoTINTOpI
HE kpUO PTTOUQE i, av
UTTapyEl, mpoTIPAOTE

TO jEvou.

9, Mnv TrapayyéAvere
WapIa EKTEG KI av EXETE
EYMOTOOUV OTO
£0TIOTOPIO,

Ta mepioodrepa eivan
KATEYUYPEVA Ko Ba Ta
XPUOOTTANPWOETE.

10. O hoyuplaopodg
TIPETTEI VO EKTUTTVETA OF
vopipn amodeiln.

Av dev oag Tov

@épouv, INTHOTE TOV.
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KIy / English Language Exam

Time for fun

1. QPATIA NAIXNIAI

Kavre Tnv aoknon maiyvidl! To JUOTIKOG yia va €i0Te TIAVTA O QOPUA ival va
a0oX0ANBEITE CUGTNPATIKG PE TNV GOKNGN TTOU 0AG EUXAPIOTEN, YIOTi hia euxdpioTn
SpaaTnpidTnTa gival BERaio 6T dev Ba TNV eykaTaAeipeTe TTOTE. Ta XpioToUyevva
AoITTév  dlapoppuwoTe To TIPOYPAPUG oag €701 WOTE va aoxoAnBeite pe pia
8paacTnPIATNTA TTOU OAG TAIPIAJE! KOI ATTOTEAET yIa 0ag TTpaydaTikr) atréAauon. MTropei
va gival Kal éva opadiké traiyvidl, 6Trwg To TToddo@aipo 1| To BOAE, yiati xI kal To
KOAUpTTI o€ Beppaivopevn mioival AKOun, €va TTOAU dNUOPIAEG Kal EUXEPIGTO TTaIXVidI
gival To Tod6o@aipo 5x5. MTTopeite AoITév va eTTIKOIVWVATETE PE TOUG PIAOUG 0OG Kal
va emmokeOeiTe TO YATTEDO 5X5 TNG YeEITOVIAG 0aG.

Tl ©A KEPAIZETE: Eivai 0 kaAUTEPOG TPOTIOG VO HEIWTETE TIG TUVETTEIEG ATTO Ta
MIKPG  JIOTPOQPIKG  TTAPOCTPOTANATA,
TIOU AVOTTOQEUKTA Ba KAVETE TNV TTEPIOSO TWV E0PTWYV, KABWG oag Bonbdel va
KAWETE TIG ETMITTAEOV BEPUIOES KAl VO PHEIWOETE Kal TIG ETNITITWOEIG ATTO TNV KABIOTIKA
{wn. EmmAéov, n doknon:

* ZUPBAAAEl OTN PEIWGON TNG «KAKAG» XOANGTEPIVNG KaI OTNV aUgnon TnG «KOARG».
AKOuN, augdvel TNV avtoxr Tou opyaviopou pag otnv koupaon. (Eva daropo mou
aBAsital  ouoTnuaTikE  koupdetal MO OUOKOAQ  OTIG KABNUEPIVEG  TOU
OpacTNPIOTNTEG).

+ Euvoei Tnv Tapaywyn Twv evdop@ivwy (BewpolvTal Ta QUOIKE TTaUCiTTova Tou
opyavigpou), ol OTTOIEG Eival OPHOVES TTOU aUugAvouV To aioBnua TnNG eugopiag (auTdg
gival o Adyog TTou vikBoupe euegia 6tav abAolpaoTe).

» Tupvader kapdid Kal TTVEUUOVEG.

2. XAANAPQZTE ME MOYZIKH

Av auTtd Ta XpioToUyevva oag kavouv dwpo éva CD pe KAAaIK pouaikn, EXeTe TTOAMOUG AOYOUG Va €i0TE EUXAPIOTNUEVOI, QKON Kal
av dev gioTe AaTpeIg TNG. To dkououa piag UTTORANTIKAG HOUCIKAG UTTOPEI va 0ag XOAAPWOEl Kal va oag Bondrioel va atroBAAETE TO
oTpEG. Av éxeTe TTaISIA, HUAOTE TA GTN CUVAPTIACTIKY EUTTEIPIA TTOU TTPOCPEPEI N HOUCIKH. ZUPPWVa PE TOUG €IB1IKOUG, Ta TTaIdId TToU
TTapakoAouBoUv HaBAuaTa HOUGIKAG £X0UV KAAUTEPN PVAKN Kal gival KaAUTEPa oTa paBnuaTiké o€ oxéon e Ta uTToAoITTa. AUTd Ta
XpioTouyevva, AoITrév, akouaTe 60T POUCIKr) BEAETE Kal OTTOI0 €iD0G Oag TaIPIAel KAAUTEPQ.

Tl ©A KEPAIZETE: H pouaikr givai oAU w@EAIUN yia TRV WuxIKA aAAG Kai T owpaTikr vyeia. O K. XpuaoaTopog Kaptradiou,
VEUPOWUXOASYOG-VEUPOYAWTOOAOYOG, HIAWVTAG oTo Vita €iTTe 6T TO GKOUGHA TNG POUCIKAG, Kal 181aiTepa pGAIoTa Tou pTroulou-
KIOU, PTTOPET VO €XEI BEPATTEUTIKR) BPACT). MEAETWVTOG TIG BEPATTEUTIKES 1IB1IOTNTEG TNG MOUTIKAG, O K. KapTrabiou diatmioTwaoe OTI
aKOpa Kol aoBeveig TTou Bpiokovtav oxedOV 0 KWHOTWIN KATAOTAGN AVTOTIOKPIVOVTAV O€ OPITHEVA akoUoUaTA, OTTWG A.X. OTOUG
AXOUG Tou PTTouloukioU. AKOUN, N HOUCIK UTTOPE] va €xel KOAG atroTeAéopaTa oTn Bepatreia TG duoAegiag. ATrohalaTe AoimTév
TOUG ayaTTnpévVoug Oag NXOUG, YIaTi N JOUCIKH, CUPQWVA PE KATTOIEG TTPOCPATEG EPEUVEG:

* 20G KAVEl TIVEUPATIKG OpaCTAPIOUG.

* 2ag BonBdel va CUYKEVTPWOEITE.

« Evioxuel Tn dnuioupyikdTnTéd 00G.

Tou MANCY ZIFANOY

Level B2 / Module 4 Mediation
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Ky / English Language Exam

Practical tips

MIKPA KAI XPHZIMA 182

‘O1wg pag eitre o K. MixdAng OpeoTidng, TexvoAdyog Tpo@iuwy, n Siadikacia auTr gival aTrapaitnTn yia va JETATPATIE! TO VEPS

TWV TPOPIUWYV O PIKPOKPUOTAAAOUG TTdyou. Av n diadikaacia yivel apyd, ol KpUoTaAAol TTou oxnuaTtifovTal ival MEyAAol Kal

oTdve TOug 10TOUG TwV PpoUTwV. To atroTéAeopa @aiveTal JETd TNV atréwugn. O1 10Toi €xouv XAOoEl TN CUVOXT TOUG Kal éva

UEPOG TWV TTOAUTINWY XUPWYV Toug aTToBAAAETal, UE aTToTEAEOUA va
TTaPATNPEITAl Pia TIPOWPEN «yrRpavon» (putidwan TNG @AoUdAg TOUug) I
yia emdeppikr) apudaTwor. To @aIVOPEVO auTO YivVETaI TTIO EVTOVO Kal
TT0 0PATO OE PPOUTA TTOU £XOUV AETTTH| ETTIOEPUIDA, OTTWG PPAOUAEG,
KEPAOIA, OTAPUAIO KATT.

H emioTpwaon otoloudrroTe @pouTou pe {ayapn r o1pdT YAUKSLNG
BonBdael va pn oTeyvwvel n €mMOEPUIdA TOU KAl adPAVOTTOIET KATTOIO
€vqupa, Ta otroia aAAIWG TTpoKaAoUV Tayeia aAAoiwan aTo @pouTo, 6TaV

auTo £pBel o€ Auean TTAPH HE TO O§UYOVO.

Av 10 T{8KI 0OG KaTavaAwvel TTOME EUAa, iowg @Taiel To yeyovdg 611 Ta E0Aa

eival apkeTd Eepd. M' autd pnv Ta ATTOBNKEUETE KOVTA GTO TEAKI, OTTOU N
éotn Ta Eepaivel. PUNAETE Ta O€ XWPOUG OTEYOOUEVOUG HE KOAS AEPITHO.
PpovTioTE 01 TTIO PUTEPEG TOUG AKPEG Va gival OTPAPPEVES TTPOG TA TTAVW, VIO
Va OUYKPATEITal N uypaaia Kal va unv kaiyovTtal ypriyopa 6tav Ta BAalete oto

TLAKI.

Omwg pag e¢nynoe o k. MixdAng XaAapng, xnuikog, 600 uwnAoTepo
TT0000TO Uypaciag £xel To {UAo, TGCO TTI0 apyd KaiyeTal, apkei BERaia va
unv gival evieAwg uypo. AuTo oupBaivel BIOTI TO VEPO ExEl TNV IBIOTNTA VA
£XEI UPNAT BeppOoXWPNTIKOTNTA (ATTOPPOPAEEI dNAadK, HEYaAUTEPN BEPUO-
TNTa o116 OTToI00ATIOTE AAAO UYPA). ETTopéVWG, pe TNV UTTapgn uywnAou
TT0000TOU UYpaaiag, emMBpaduveTal n kalon, yiaTi TIPETTEI TTPWTA VA

€€aTpIoTEl TO vEPO TTOU €XEl TO EUAO.
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Practical tips

MIKPA KAI XPHZIMA 183

Ma va avtéxouv Ta Aouloudia oag oTa Bada

TIEPIOOOTEPO  KAIPO, Hia  ATTOTEAEOUATIKA
ouUPBoUA gival va dIaAUCETE Eva KOUTOAGKI
Zaxapn o€ {eaTo vepo Kal va To pigeTe oTo Balo
He Ta AouAoudia. Mépa TTapd pépa aAAACETE TO
vepd  kal  emavahauBdvete  Tn diadikaaia.
PpovrTileTe, £TMIONG, Va agaipeite atréd 1o Bado

apéows KEOBe AouAoUdI TTOU papaiveTal Kal va

KaBapiZeTe Ta AouAOUBIa aTTO Ta KITPIVIOUEVA "”"’f' 7
"™ o
/ v

@UAAQ, yiaTi autd atroBdAAouv ouvABwg KATToIa

aépla, Ta oTToia XaAdve Kal Ta @péoka AouAoudia

aTo Bado.

H yAukdln ammoppogdtal atrd Ta Aouloudia kal emdpd oTn diadikaoia TNG @WToCUVOEONG, PE ATTOTEAECHA TO GUTO Va TPEPETAI @
Kal va el rapatravw. Ooov agopd Twpa Tn SeUTEPN CUUBOUAR, Ta papapéva Aouhoudia kal @UAAa TTPETTEl TTPAYUaTI VO
agaipouvTal, yiaTi TTapdyouv aépioug udpoyovavopakes (MEBAVIO, ACETUAIVN, TTIPOTTAVIO KATT.), ME OTTOTEAEGHA VO KAVOUV Ta

AouAoUdia va pupifouv GoxNUa Kal va TTpoKaAoUv orfyn Kal 6T UTTOAOITTA QUTA.
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MIKPA KAI XPHZIMA 189

Omwg pag eime o K. Nikog ANeEAKNG,  QUOIKOG, TO WETOAAIKO
QVTIKEIMEVO, ETTEIDN Eival KOAGG aywyOG TOU NAEKTPIOHOU, £XEI TNV
IKOVOTNTA, KABWG TO KPATAUE OTO XEPI HAG, VO EAKEI TO NAEKTPIKG
@opTia kal va Ta SIoXeTEVEI TTPOG TN yn. 'ETa1, 0 oTaTIKOG NAEKTPIOUOG
METOKIVEiTal aTTd Ta MaAAIG 1 Ta pouxa pag (kupiwg Ta udAAiva) kai

HETAQEPETAI OTN Y.

MoAAéG opég aupBaivel va pun BUPOPOOTE TTOOEG NUEPEG £XOUME TA QUYE OTO WUYEio

KQI Va avapwTIOUAaTE av TTPETTEN VA TA KOTAVOAWGCOUUE 1) Oxl. Tnv €TTéuevn @opd TTou
dev Ba gioTe giyoupol yia TN GPECKADA TWV QUYWYV 0AG, HTTOPEITE Va TNV EAEYEETE PE TOV
£€NG €UKOAO TPATTO: BAATE T O€ éva PTTOA PE KpUO aAaTiopévo vepd. Ooa eival @péoka
Ba etmiTTAéouv GTNV £TTIPAVEIQ 0pICOVTIa, 60a gival AlyOTEPO PpEéoKa Ba TTAPOUV ia
KAion, evw Ta xaAaopéva -av uTrdpxouv- Ba yupioouv Pe Tn PUTN TTPOG TO KATW.

H troi6tnTa evég auyol kai n nAikia Tou kaBopidovTal atré TNV ToadTNTa aépa TToU
TEPIEXEI TO PAPDUTEPO PEPOG TOU. To PPETKO auyd dev Exel oXeOOV KABOAOU aépa, aAAG
KaBwg TTEPVOUV 01 PEPEG OAO KAl TTEPIOTOTEPOG QEPAG EIOEPXETAI O auTd. 'ETOI, TO
EOWTEPIKO TOU «TTEPIOPICETAI» TTPOG T PHUTN TOU auyoU. Av AoITTOV O€ éva UTTOA PE VEPO,
aTo 0TT0i0 £X0oUpE SIaAUCEl AAATI -yia va auéfooupe Tn duvaun Tng dvwaong-, BaAoupe
£va auyo, TOTE n Ban Trou Ba TTapEl eEapTATal ATTO TNV TTOCOTNTA AEPA TTOU £XEI EICEADEI

o€ autd, dnAadn atéd Tnv nAikia Tou!
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