Integrating preparation for the A level KPG exams in the ‘all day’ school programme:

A proposal for an exam preparation syllabus

2. The national school curriculum, the A1/A2 level KPG exams and their compatibility.
2.1. Introduction
In the present chapter the Greek educational system and the KPG exams will be discussed. The aims, content and ideology of the national school curriculum, the ‘all day’ school and the A1/A2 level integrated exam will de described and studied contrastively to decide on whether the primary school curriculum is compatible with the KPG exams. Finally, a set of test-taking strategies to be employed in the A1/A2 level KPG exams will be suggested. These strategies will also form the backbone of the syllabus constructed for the purposes of the study. 

2.2. The Greek educational system and the national school curriculum for primary education
All state schools in Greece follow the same curriculum and subject specific syllabi to ensure that there is uniformity in education and that all Greek students are given equal learning opportunities. More specifically, primary schools, the context of the present study, use the new Cross-Thematic Curriculum Framework (DEPPS)
 first introduced in 2003. The Greek Ministry of Education and Religious Affairs and the Pedagogic Institute were responsible for the development and the implementation of DEPPS which consists of three parts: (a) the general part of DEPPS, (b) the Diathematiko Programma (DP) for each subject (i.e. for foreign languages) and (c) the Individual Subject Curriculum (ISC).
In the general part of DEPPS, the ‘basic frame of reference for the design of DP’
 and the general principles of education in Greece are described. The framework set in this part characterizes all school subjects and discusses the ‘new role of school’. It includes a discussion of the purpose of school, the goals and aims of education in Greece as well as the principles on which both the DP and the ISC were based. Equality in language learning, multiculturalism, lifelong learning, the development of communication and critical thinking skills, learner autonomy (learning ‘how to learn’), ‘functional’ learning (learning ‘how to function’) and the development of ‘well-rounded personalities’ are only some of the concepts promoted in the general part of DEPPS. Finally, in this part of DEPPS the ‘Flexible Zone’ program is introduced. It is stated that the program “comprises at least two teaching hours per week (and certainly longer in the first classes of Primary School), and involves cross-thematic activities and projects”.
Additionally, the DP for each subject (i.e. for foreign languages) and the Individual Subject Curriculum (i.e. for the teaching of English) are available for the teachers of English. In the first document, the aims of teaching and learning of each subject and the principles underpinning the construction of the syllabus are available. Moreover, in the DP for foreign languages, there are three main principles underlying the design of the syllabus; the development of 1. the foreign language literacy, 2. multilingualism and 3. multiculturalism. Foreign language literacy is defined as the acquisition of linguistic knowledge (i.e. knowledge of the target language form and structures). It also includes the development of communication strategies, the development of cognitive and social skills and the development of learner autonomy (i.e. through ‘learning how to learn’) which are also identified as the goals of foreign language teaching in primary school. Multilingualism relates to raising the learners’ awareness of the differences and similarities between languages. The aims associated with multilingualism include becoming acquainted with other languages, becoming aware of the linguistic diversity, developing communication strategies and the development of the ability to use paralinguistic and extralinguistic elements with a view to achieving successful communication. Finally, multiculturalism involves developing awareness of both cultural and linguistic variation. Learning to understand and respect other cultures and raising the learners’ multicultural awareness are the main aims projected related to the multiculturalism principle. 
Last but not least, the Individual Subject Curriculum (ISC) for English includes the goals and objectives of teaching English in primary school, thematic units, indicative activities, supplementary cross-thematic projects, teaching time, teaching methodology and suggested methodological approaches. The ISC is also based on the principles of developing the learners’ foreign language literacy, multilingualism and multiculturalism. 
The first section of the ISC is devoted to the development of foreign language literacy. The foreign language literacy objectives, thematic units and indicative activities are divided into the following categories:
1a.  Receptive and productive skills

1a.1. The phonemic and graphemic system of the language

1a. 2. Comprehension of written and oral discourse

1a. 3. Production of written and oral discourse

1a. 4. Comprehension and use of linguistic and cognitive notions

1a. 5. Language Functions
1b. Learning and Communication strategies.

One of the aims of the ISC for English is the development of multilingualism which is discussed in the second section. It is stressed that students should develop ‘parallel use of the mother tongue and the foreign language. Moreover, one of the main objectives projected in this section is the development of the learners’ mediation skills (i.e. receiving input in Greek and then producing output in English or vice versa). 
In the third section of the ISC, the need for the development of the learners’ intercultural competence is stated. The objectives of this section include the familiarization, the understanding and respect of other peoples’ social behaviour and cultural environment as well as the perception that such knowledge enriches one’s psychological and mental world. 
In the following sections the content, ideology and format of the ‘all day’ schools and the KPG exams are going to be discussed in order to examine their compatibility.
2.3. The ‘all day’ school
The ‘all day’ school was introduced in primary schools as a response to societal and family demands and changes which have taken place in Greece during the last decades. Pyrgiotakis (2001) claims that the changes started taking place worldwide right after the Industrial Revolution, while the structure of the Greek family was transformed just a few decades ago. The majority of Greek mothers is no longer housewives and have started working outside of the house (Pyrgiotakis, 2001). As a result, many young children do not have someone to escort them home or take care of them after school. 

The ‘all day’ school was established to cater for the needs of children whose both parents are either working late or for students who have learning difficulties (Chryshochoos and Chourdaki, 2005). The ‘all day’ school was introduced into primary schools as a piloting programme in 1999 in 28 primary schools all over Greece. It was warmly welcomed by both parents and teachers and thus, it is now considered as an extension of the morning classes in most primary schools. Although there is variation in the time devoted to each ‘all day’ school (i.e. depending on the number of students registering, the number of classes etc.), 10 hours are usually devoted to the programme for the first two grades of primary schools, while 7-8 hours are given to the third, fourth, fifth and sixth grade (Pappas, 2006)
.

The two main goals of the ‘all day’ schools include:

· The assimilation of the knowledge acquired and the further development of the skills the students receive instruction in during their morning classes

· The enrichment of the morning classes with further subjects to be taught (Lachanas, 2006: 59, my translation) 


Consequently, the ‘all day’ school does not have its own syllabus; instead it is assumed that the teaching and learning occurring in the ‘all day’ school programme will focus on the linguistic skills and the strategies described in the national school curriculum (see section 3.1). However, ‘all day’ school English teachers are provided with instructions and guidelines on how to plan and organize the learning process (Kavvadia and Chryshochoos, 2002). These guidelines include some instructions on how to teach each one of the four language skills (i.e. listening, speaking, reading and writing), grammar and vocabulary. In the document, the learners’ developmental stages are described and the communicative approach to teaching as well as a learner-centered approach are suggested. The authors also stress the importance of lesson planning and discuss the Presentation-Practice-Production model (PPP) and the Task-Based Model in detail. Moreover, teachers are provided with practical tips in materials design and an example of a differentiated activity. Finally, it is clarified that the assessment taking place in the ‘all day’ schools is informal assessment and that it is on-going for the entire school year. 


Some of the problems encountered in the ‘all day’ school include behavioural problems, the students’ tiredness, over-populated and mixed ability classes as well as younger students finishing their homework earlier than the rest of the students (Aggelopoulou, 2006: 30, my translation). Completing their homework during the ‘all day’ school time is of great importance for the parents and it is also maintained as one of the factors positively affecting and motivating them to register their children in the ‘all day’ schools (Mitilis, 2006). Parents also seem to be the ones to decide whether their children are going to attend the ‘all day’ school or not (Mitilis, 2006). 


Consequently, Greek primary students attending ‘all day’ schools receive double instruction in learning English. Surprising as it is, almost all of the teachers who participated in Aggelopoulou’s (2006) research indicated that their ‘all day’ school students do attend English courses in private language schools as well. It is hypothesized that learners and their parents decide to attend such courses with a view to prepare the students for official language exams and to obtain a language certificate. It is also believed that it is this element of formal certification missing from the state schools that make learners turn to receiving further instruction in private institutions. However, the connection of the KPG exams with the ‘all day’ school aims at catering for this new need for language certification. 


Finally, it should be noted that the ‘all day’ school was selected for such an attempt because, as previously in the introduction of the study, it does not have a syllabus of its own; thus, it can be assumed that learners have acquired the language structures and skills corresponding to the A1/A2 level in the morning classes. As a result, the syllabus suggested in this study will solely focus on the development of test-taking strategies necessary when dealing with the activities of the KPG exams.

In the section that follows the KPG exams will be presented with a focus on their nature, aims and content. 
2.4. The KPG exams

The information presented in this section is a summary of the KPG exams specifications. The characteristics and special features of the KPG exams, shared by all five levels available, are discussed below.

The KPG is an acronym for “Kratiko Pistopiitiko Glossomathias”, namely the State Certificate of Language Proficiency. The KPG exams are administered, as mentioned above, by the Greek Ministry of National Education and Religious Affairs, which has delegated the design and the development of the exams to a group of experts. More specifically, the English, German and Spanish exams are developed by language assessment experts from relevant Departments of Language and Literature of the University of Athens, while the University of Thessaloniki is responsible for the French and Italian KPG exams. Moreover, research concerning the English language and the English KPG exams is conducted in the Research Centre in English Language Teaching, Testing and Assessment (RCEL) of the English Faculty, which is located in the School of Philosophy of the University of Athens.
The number of KPG candidates ranges from 40.000 to 50.000 every year (RCEL, 2008a: 1). Moreover, the KPG exams address “E.U. citizens and others who are living, studying and/or working in Greece” (RCEL, 2008b: 2). There are currently five exams levels available in the English KPG exams: the integrated A1 (beginner)/A2 (elementary) exam, the B1 (intermediate), B2 (upper intermediate) and the C1 (advanced) level exams. All the exam level tests are designed according to language competence levels described in the Common European Framework of Reference for Languages (CEFR, 2001).

According to the KPG exam specifications
 (RCEL, 2008b), the exams for the different KPG levels aim at measuring: (a) the candidates ability to make socially purposeful use of the target language at home and abroad and (b) the candidates’ competences to comprehend and produce oral and written discourse, as well as their ability to act as mediators across language and their awareness of how the target language works to produce socially purposeful meanings (ibid: 1).
One of the special features of the KPG exams, differentiating it from other international exams, is the role the Greek language plays in the exams. The Greek language is used in the test rubrics (in the A1/A2 level exam) and also candidates are requested to “function in the role of mediator, transferring information from Greek into the target language” (RCEL, 2008b: 2) in the B1 to C1 level exams. The use of Greek in the exams, which is considered to be a language shared by the candidates, led to its characterization as glocal exams. Finally, it should be noted that the KPG exams aim at evaluating “socially purposeful language knowledge and literacy”, thus, they are “based on the functional approach to language use” (RCEL, 2008b: 2)
.
2.5. The A1/A2 level KPG exams
As in all KPG exam levels, the integrated A1/A2 test is designed according to the Common European Framework of Reference for Languages description of the A1 and A2 level language learner. The test in its current form addresses candidates until the age of 15. Thus, both the content and the exam format are adjusted to the young learners’ profile and needs. However, a separate exam catering for the needs and characteristics of adult A1/A2 candidates will be designed in the near future. 

As stated in the specifications of the exams (RCEL, 2008c), the aim of the particular exam is to assess learners’ knowledge and skills acquired either in state schools or in private language schools in Greece (frontistiria). It is also claimed that the exam is linked to the Greek students’ school curriculum and that its primary objective is to cater for the learners’ social needs. Thus, the focus of the assessment is not on what the candidates know ‘about’ language, but on their ability to ‘use’ the target language.

It should be clarified that through the integrated examination candidates are given the opportunity to obtain a certificate of either the A1 or the A2 level. Activities of both levels are included in all four modules of the exam and the certificate the candidates receive will depend on their final score. More specifically, candidates who achieve an overall score of 60-119 out of 200 points are granted an A1 certificate, while candidates who score 120 points and above are awarded with an A2 certificate.

It is expected that candidates of A1 level will have “a limited command of basic grammatical structures and sentence patterns” (see Appendix 1, p.85) but they should be able to understand and produce everyday language using simple structures and “satisfy his/her basic needs” (see Appendix 1, p.85). Accordingly, in the A2 level, the candidate should be able to understand and use everyday expressions and to introduce him/herself and provide the interlocutor with his/her personal details.

The format and the layout of the test are child-friendly (i.e. colourful and animated), while the texts selected for the test, which mainly derive from printed publications, the Internet, the telephone, the radio, the cinema etc., concern topics within the young learners’ interests. Furthermore, the activity types include: multiple choice, true/false, matching, ordering, multiple matching, short answers, cloze texts, connecting sentences or paragraphs, crosswords or other kinds of brain-teaser puzzles, open-ended response tasks and relaying information from simple graphs (RCEL, 2008c: 13).

Another important aspect concerning the content of the exams, which will be further analyzed in the next section, is the exploitation of the spoken language in the community
. Mediation activities are presented in all levels of the KPG exams; however, in the A1/A2 level discussed in the present survey, mediation is limited only at the level of comprehension (i.e. the rubrics of the test are in Greek but the candidates are not asked to produce texts in the target language based on information provided in Greek as in exam levels B1 to C1).
Finally, the A1/A2 level exam consists of the following four modules: (a) Reading Comprehension (Module 1), (b) Writing (Module 2), (c) Listening Comprehension (Module 3) and (d) Speaking (Module 4).
Having presented the national curriculum, the ‘all day’ school programme and the KPG exams, I will now move on to a contrastive analysis of the DEPPS objectives with the A1/A2 level ‘can-do’ statements to investigate their compatibility and the feasibility of introducing the KPG exams in the ‘all day’ school programme.
2.6. Compatibility of DEPPS with the KPG exams
As has been mentioned in the introduction of the present dissertation, this study attempts to bridge the gap between the state schools and the learners’ need for formal certification. In order to examine the feasibility of such a connection, the DEPPS document and the KPG specifications for the A1/A2 level exams described above, were studied contrastively. The main compatibilities of the two documents are presented below.
The comparative study of the two documents led to the conclusion that they are constructed under common teaching principles, include the same type of activities and share a significant number of common teaching objectives. To start with, it is stated in the KPG specifications that the A1/A2 level exams were “for youngsters aged 10-15 years of age and they are thus loosely linked to the national school curriculum for English” (see Appendix 1, p.84). Consequently, the original hypothesis of this study was that multiple compatibilities between the two documents exist. Moreover, both DEPPS and the KPG exams of all levels are designed to cater for the Greek students’ needs. They both address young people having adjusted their content to the interests and abilities of their audience.
Another common aspect between the state exams and the national school curriculum is their attitude towards the use of the students’ mother tongue. As mentioned in the section 3.1., the simultaneous use of the students’ mother tongue and the foreign language is encouraged. Similarly, KPG candidates are requested to respond to activities in which they receive input in Greek and they are asked to produce output in English. Thus, the notion of mediation is present in the state exams and is implied in the national school curriculum. It can be concluded that the Greek language is an inextricable part of both the state exams and the national school curriculum; however, in the A1/A2 level integrated exam, mediation is restricted only at a comprehension level.
 Mediation was a term first introduced in the Common European Framework of Reference
 (Council of Europe, 2001). Dendrinos (2006) identifies mediation as a ‘purposeful social practice’ and thus, does not accept the translation and interpretation parameter stressing the negotiation of meaning occurring in mediation. The author also stresses that mediation skills need to be developed and included in language teaching like all other skills. However, according to DEPPS, learners should be introduced to production mediation activities as well.  

In addition, both the KPG exams and the DEPPS adopt a learner-centered approach by focusing on the students’ needs and interests and their social background. According to Richards (2001: 117) “the individual needs of learners, the role of individual experience, and the need to develop awareness, self-reflection, critical thinking, learner strategies” are some of the qualities and skills of a learner-centered curriculum and thus, their development will be incorporated in the suggested syllabus. 
Moreover, language is treated in both documents as a communication tool. The majority of the indicative activities found in the school curriculum and the KPG exams are communicative activities aiming at developing or testing the learners’ ability to communicate and interact with interlocutors or materials which they could encounter in real-life contexts. Linguistic diversity and multilingualism are also two of the principles projected by treating all languages as equal.
Finally, the objectives of DEPPS and the ‘can-do’ statements describing what the A1/A2 should be able to do were studied comparatively. The results of the comparison are reported in Tables 1 and 2 (see Appendix 2, p.95); In Table 1 the objectives for receptive skills are presented (i.e. reading and listening comprehension), while in Table 2 there is a presentation of the productive skills objectives, (i.e. written and oral production). In the first column the objectives of DEPPS can be found and the second column contains the KPG ‘can-do’ statements corresponding to each DEPPS objective. It should be noted that the vast majority of DEPPS objectives have been found to be similar to one or more KPG ‘can-do’ statements, however there were also a few DEPPS objectives which were not included in the KPG specifications. There were twenty (20) objectives in the ISC describing the aims of English language teaching concerning the development of both receptive and productive language skills, the sixteen (16) of which correlate with thirty-four (34) KPG ‘can do’ statements.
More specifically, according to DEPPS and the KPG specifications the primary school student/ the A1/A2 level learner should be able to do the following as far as productive skills are concerned
:

· Understand the overall meaning of simple texts discussing topics they are familiar with
· Infer the meaning of unknown words as well as understand the overall meaning of texts containing unknown lexical items

· Understand and respond to instructions, follow directions etc.

· Comment on the writer or speaker’s mood and emotions as well as to identify the purpose of communication (i.e. to apologize)

· Classify information provided to them

· Focus on specific information and
· Produce short but cohesive narratives expressing a sequence of events using simple structures

As far as receptive skills are concerned, it is suggested that primary students/ A1/A2 level students are expected to
:

· Respond to instructions, directions and descriptions included in simple texts
· Produce simple cohesive texts discussing topics they are acquainted with

· Produce written texts using information deriving from various sources

· Describe other people, places, events, daily habits, emotions and events

· Discuss their everyday life and habits, their family life, their interests and their future plans and

· Understand narrations of past, present or future events
 Last but not least, it should be clarified that the comparison concerns mainly the four language skills tested in the KPG exams, namely only two of the DEPPS objectives categories discussed earlier in section 3.1. The rest of the categories are not discussed because they are not included in the KPG specifications, consequently they are not to be included in the syllabus constructed either.
 In the following section the test-taking strategies to be included in the syllabus designed will be presented.
2.7. Test-Taking Strategies
In the previous sections the national curriculum, the KPG exams and their compatibility were discussed. One of the conclusions that can be drawn by the above comparison is that the two documents are compatible in terms of content, and thus, it is assumed that students attending the ‘all day’ can be prepared for the A1/A2 level KPG exams. Since one of the aims of the morning classes is to develop the learners’ linguistic competence and the time devoted to English in the ‘all day’ school is limited (i.e. almost 60 minutes per week), the students’ exam preparation will solely focus on the development of test-taking strategies to be used in the A1/A2 level KPG exams. 
The test-taking strategies included in the suggested syllabus are divided into five categories. In the first category, test-wiseness strategies are included; these strategies could be employed in all language exams and aim at familiarizing students with testing situations in general. Although learners will receive no instruction on developing the four language skills, the last four strategy categories presented below are devoted to the four language skills due to the fact that they correspond to the four modules of the A1/A2 level test. The strategies presented derive from both DEPPS and the A1/A2 specifications and will be the backbone of the suggested syllabus. The strategies highlighted in yellow are the strategies found in the Greek national curriculum.
Last but not least, it should be noted that all strategies are articulated to address primary school teachers and to be included in the exam syllabus. They will have to be re-phrased and simplified to be given to children. 
2.7.1. Test-wiseness strategies
The first category of test-taking strategies, the test-wiseness strategies are not related to the four skills tested, rather they are associated with the learners’ general ability to cope with tests. 
This category was included in the strategies in which the learners should receive instruction because primary school students tend to lack experience in testing situations. Thus, they should be equipped with strategies which will potentially enhance their performance in all four modules tested. These strategies include time-management strategies, anxiety reducing strategies and metacognitive strategies which could be employed in test-taking situations. The strategies discussed in this section will be repeated and stressed by the instructor during the whole exam preparation process, especially before the completion of sample tests and before mock tests. The test-wiseness techniques to be incorporated in the present syllabus are presented in the table below. 
Table 1: Test-wiseness strategies
	1. Always write and check the spelling of your name on the test

	2. Look through the test once before you begin to write in order to budget your time

	3. Read the instructions given more than once

	4. Start from what you know or what seems easier/ Leave difficult items for later on (Cohen, 1998b)

	5. Keep an eye on your watch 

	6. Do not spend too much time on problematic items (Cohen, 1998b)

	7. Look carefully at the pictures accompanying the activities, they may give you clues about the correct answer

	8. Find key words/phrases that may help you find the correct answer  

	9. Do not reject any items that contain unknown words because you are not familiar with them

	10. Read all the choices provided in the multiple-choice questions

	11. In multiple-choice questions, eliminate the answers given that you think are wrong at first (Cohen, 1998b)

	12. Use a ruler when transferring your answers to the answer sheet

	13. Do not leave ANY multiple-choice items unanswered

	14. Take some deep breaths when you are feeling nervous

	15. Do not finish early! Take advantage of the time given

	16. Spend some time checking your answers

	17. Keep your handwriting legible

	18. Remember the instructions given by the teacher


As it can be concluded by the table above, learners need to be instructed on how they should deal with exam materials and exam situations. Future candidates should be trained on how to manage their time effectively, relax while taking the test and fully exploit all the information provided to them (i.e. from the instructions to visual input). Since the learners are inexperienced test-takers, the teacher should also provide them with practical tips, such as writing their names on the tests or keeping their handwriting legible. The strategies of this section can be combined with the teaching of the test-taking strategies of all four skills presented in the following sub-sections. Finally, the test-wiseness strategies can be translated into Greek to be given to students before the exams. The reading test-taking strategies to be included in the exam syllabus suggested are presented below.
2.7.2. Reading test-taking strategies

The main focus of the reading test-taking strategies presented below is to train students on how to deal with a written text and make guesses concerning its content or the meaning of unknown lexical items. The students should also be reminded of the importance of reading the text several times or re-reading extracts of the text given.

Table 2: 1. Reading Test-taking strategies

	Pre-reading strategies

	1. Look at the pictures given to draw some conclusions about the text

	2. Look through the questions once before reading the text to get an idea of what you are looking for

	3. Make guesses concerning the purpose and genre of the text based on how it appears on paper 

	4. Identify any key words that may help you understand the content of the text

	5. Try to guess the correct answer before reading the text


	While-reading strategies

	6. Use your prior knowledge and experiences to understand the text (i.e. your knowledge on the topic) (Cohen, 1998b)

	7. You can move back and forth trying to find the information you need (Cohen, 1998b)

	8. Try to infer the meaning of unknown lexical items

	9. Underline important information

	10. Adjust your reading pace to the time available

	Post-reading strategies

	11. Read the text more than once

	12. Use your prior knowledge and experiences to respond to each activity (Cohen, 1998b)

	13. When an answer is too easy, remember that it may be a ‘trick answer’


In the next section of this chapter, the writing test-taking strategies suggested for the A1/A2 level exam preparation will be presented.

2.7.3. Writing test-taking strategies
In the presentation of the test-taking strategies the process approach to teaching writing is adopted. The writing process is thought of as a process composed by three activities; planning, composing and revising (e.g. Hayes and Flower 1980). Hyland (2003: 10) suggests that process approach models “are consistent in recognizing basic cognitive processes as central to writing activity and in stressing the need to develop students’ abilities to plan, define a rhetorical problem, and propose and evaluate solutions”. Thus, in the following table, strategies will be presented into three categories: the pre, while and post-writing strategies.  

Table 3: 2. Writing Test-taking strategies

	Pre-writing strategies

	1. Before you begin writing, identify the purpose of the activity

	2. Before you begin writing, identify the genre to be produced (i.e. a note, an invitation, an email etc)

	3. Before you begin writing, identify the audience you are addressing (i.e. a friend, your teacher)

	4. Look at the pictures provided to get some ideas on what to write

	5. Keep notes or write key words in Greek where necessary (especially in the less controlled activities)

	6. Make a plan/draft of your writing in the form of notes (either in Greek or in English)

	While-writing strategies

	7. Use your prior knowledge and experiences to respond to the activity (i.e. your knowledge on the topic) (Cohen, 1998b)

	8. Keep notes or write key words in Greek while writing (e.g. ideas you want to include later on)

	9. Use words/phrases found in the rubrics (Attention: Avoid copying them as such)

	10. When you are stuck, re-read what you have written so far

	11. Adjust to the role of the writer (i.e. you imagine that you are a student writing an email to his teacher)

	12. Give yourself some time when structuring a new sentence

	13. Try to remember and use the grammar rules and the vocabulary you have been taught

	14. Paraphrase or use synonyms of the words/ concepts you are not able to describe in English

	15. Provide examples to elaborate on your ideas

	16. Do not translate your Greek thoughts into English

	17. Use linking words in the beginning of your sentences/paragraphs (i.e. first, then etc) to make your text cohesive

	18. Correct the mistakes you identify while writing

	Post-writing strategies

	19. When you have finished writing, re-read what you have written

	20. Evaluate and correct your written piece of work

	21. Add any information you initially forgot to include


It is of great importance for the students to understand that although they are not going to use every strategy they are taught, they should follow all three stages of the writing process. Preparing the students for the KPG exams is an excellent opportunity for introducing them to metacognitive strategies. In the following section the listening test-taking strategies will be discussed.

2.7.4. Listening test-taking strategies
The listening test-taking strategies incorporated in the suggested syllabus also aim at training the students to make guesses as well as to avoid ‘tricky answers’. The teaching of listening strategies is necessary in elementary levels because it may contribute at reducing the candidates’ anxiety. 


The following table includes the listening test-taking strategies which will be used in the exam syllabus suggested.

Table 4: 3. Listening Test-taking strategies

	Pre-listening strategies

	1. Listen carefully to the instructions trying to understand what you are asked to do

	2. Look carefully to the pictures provided

	3. Look through the questions once before listening to the oral text to get an idea of what you are looking for

	4. Try to guess the correct answer before listening

	While-listening strategies

	5. Try to infer the meaning of unknown lexical items

	6. Pay attention to the speaker’s intonation because it may help you understand the oral text better

	7. Try to answer as many questions as you can from the first listening of the text

	8. Remain calm even when you find it difficult to understand what the text is about

	Post-listening strategies

	9. When you are not sure about the answer, use your prior knowledge and experiences to respond to each question (Cohen, 1998b)

	10. When an answer is too easy, remember that it may be a ‘trick answer’


It should be observed that listening consists of a wide range of other sub-skills such as listening for specific information (scanning), listening for gist (skimming), listening for detailed understanding (intensive listening), inferring meaning from context, and making predictions (Ioannou-Georgiou and Pavlou, 2003). The activities included in the syllabus aim at developing both the listening skill in general as well as its sub-skills. In the last section of this chapter, the speaking test-taking strategies will be presented.
2.7.5. Speaking test-taking strategies
The teaching of test-taking strategies for the oral examination is of great importance in the A level KPG exams because it is assumed that this is going to be the first oral language exams the students are taking. Thus, it is suggested that they should receive instruction on speaking test-taking strategies and communication strategies which will reduce the possibility of communication breakdown and which will make their oral speech sound more natural. The test-taking strategies to be included in the suggested syllabus are presented below.
Table 5: 4. Speaking Test-taking strategies

	While the examiner is reading the instructions:

	1. Listen carefully to the instructions trying to understand what you are asked to do

	2. If you have not fully comprehend the instructions given, ask the examiner to repeat or rephrase them

	3. You can also ask the examiner to repeat his/her question to buy some time to organize your thoughts and plan your answer

	4. You can repeat the examiner’s last words in order to buy some time to organize your thoughts and plan your answer

	5. Look carefully at any pictures or charts provided

	6. Focus on key words/ phrases provided by the examiner

	During the speaking examination:

	7. Speak clearly and loudly

	8. Take a few seconds to organize your thoughts before starting to speak

	9. Use your prior knowledge and experiences to respond to each activity (Cohen, 1998b)

	10. Try to remember and use the grammar rules and the vocabulary you have been taught

	11. Paraphrase or use synonyms of the words/ concepts you are not able to describe in English

	12. Do not give ‘one-word’ answers

	13. Provide examples to elaborate on your ideas

	14. Correct/change your own utterances when you have identified mistakes in your speech

	15. Avoid long pauses

	16. When you are stuck, use your imagination


The speaking test-taking strategies aim at enhancing communication and making learners feel more confident.

To sum up, the present chapter was concerned with the description and the contrastive analysis of the national school curriculum and the content of the A level KPG exams. It has been found that DEPPS was compatible with the A1/A2 KPG exam specifications, hence, the inclusion of the target exams in the ‘all day’ school is feasible. In the next chapter, the teachers’ views on such an attempt will be presented through the results of the questionnaire survey conducted.

� The national curriculum is available at � HYPERLINK "http://www.pi-schools.gr" ��www.pi-schools.gr� and � HYPERLINK "http://www.ypepth.gr" ��www.ypepth.gr� 


� Diathematiko Programma


� The teaching hour in the ‘all day’ school is only 30-35’.


� Available at � HYPERLINK "http://www.cc.uoa.gr/english/rcel/" ��http://www.cc.uoa.gr/english/rcel/� 


�Further information about the KPG exams, such as the exam specifications, past papers, articles and publications on the KPG exams or information concerning the evaluators training can be found in the RCEL webpage, � HYPERLINK "http://www.uoa.gr.english/rcel" ��www.uoa.gr.english/rcel�. Also, information about the KPG system is available in Greek in the website of the Ministry of National Education and Religious Affairs, � HYPERLINK "http://www.ypepth.gr/kpg" ��www.ypepth.gr/kpg�. 


� It should be noted that Greek is the first language of the majority of primary students in Greece, thus Greek are going to be referred to as the students’ mother tongue henceforth.


� “In both the receptive and productive modes, the written and/or oral activities of mediation make communication possible between persons who are unable, for whatever reason, to communicate with each other directly. Translation or interpretation, a paraphrase, summary or record, provides for a third party a (re)formulation of a source text to which this third party does not have direct access” (Council of Europe, 2001).


� The statements below derive from the comparative study of DEPPS and the A level exams


� The statements below derive from the comparative study of DEPPS and the A level exams





� The guessing and prediction strategies are not included in the skills strategies of DEPPS but they are listed in the Learning and Communication Strategies section.
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