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Elcaywyn

H afloAoynon péow ypamtwyv Kat mpodoplkwyv YAwoolkwv Soklpaowwy (tests) amotelel
OVOTTOOTIOOTO UEPOG TWV TIPOYPOUMATWY OToudwv O OAl OXeSOV TO EKMOLSEUTIKA
ouoTnuata otov Koopo. Ou Sokwuoole¢ autol Tou eidoug eival o emionpog TPOMOC
afloAdynong mou efumnpetel Sladopeg Asltoupyieg Omwe n dlayvwon Twv YAWOGCIKWV
SUVOTOTATWY Kol aduvaplwy Tou Hadntht, n efétaon e mpoddou kat n emiboor| Tou oe
OUYKEKPLUEVEG XPOVIKEG OTLYMEG, KATL. OL Soklpaocieg eival onpavikd epyaleia Tmou
BonBouv otn PeAtiwon TwWV YAWOOLWKWV LKAVOTATWY Tou padntr, to oXeSlaopd Twv
TPOYPAUUATWY omoudwv Kat tng Stdaktikng Stadikaoiag (Popham, 1991, Frederiksen &
Collins, 1989, Nitko, 1989). MNap’ 6Aa autd, matdaywyol KoL gpeuvnTéC amod dtadopoug
eKTIALOEVUTIKOUG KAASOUG Exouv audLoBroEL TN XPNOOTNTA TWV SOKLHACLWY WG TO KUPLWG
Opyavo PETPNONG tNG YAWOOoLKAG emidoong Twv pabntwv yla toug €§1¢ Adyouc:

1. AOyw TNC moloTNTAC TWV OToLXELWV o Ttapéxouv (BA. Wiggins, 1994, Wolf et al., 1991).

2. AOyw NG XPNONGC TWV oTolXelwv amod toug ekmatdeutikouc (BA. Harlen & Deakin-Crick,
2003).

3. Aoyw ™G €AAewbng Oikaung MeTaxelplong OPLOMEVWY YAWOOLKWY KOl TIOALTIOULKWY
opadwv (Hamayan, 1995, Huerta-Macias, 1995).

4. NOyw tNC apvnTIKAG avadpaoTikig enibpaor¢ toug (negative washback effect), 1Staitepa
otnv nepimtwon Twv SleBvwv oTaBUOUEVWY YAWOOLIKWY SOKLUOOLWV),

e ota mpoypdupoata ontovdwv (Madaus, 1988, Shepard, 1991),

o 0TS SLdakTikEG peBodoug (Haladyna et al., 1991, Alderson & Wall, 1993),

e ota padnotakd UAka (Mehrens & Kaminsky, 1989, Tsagari, 2009),

e otn padnotakn Stadikaoio (Newstead & Findlay, 1997, Black & Wiliam, 1998),

e otnv Yuyoloyia twv padntwv (Gipps, 1994, Zeidner, 1998, Tsagari, 2009),

e otnv YPuyoloyia twv ekmatdeutikwy (Smith, 1991, Gipps, 1994, Johnstone et al., 1995).
OAa avtd eiyov wg anotéAeopa va otpéPouv To eviladepov Twy edIkwY o€ SLadopeTKOUG

TPOMoug afloAdynong oL omoiol, cUpdwva pe toug Arter & Spandel (1992: 36) kal Lynch
(2001: 360), Ba prmopovcav:

1. va kataypaouv po peyoAUTePn MOLKIALD TTANPOPOPLWV YLa TI YVWOELC Kol SeELOTNTEG
TWV pabntwv otnv v yAwooo KaBwE €miong Kal AAAQ XOPOKTNPLOTIKA ONMwG Ta

' Me 6)o 10 0EBAOHO TIPOC TLC OVAYVWOTPLES Kt yia Adyouc Kabapd TpaKkTkouc, Bo Xpnotponojow og OAo To
AapBpo TO APOEVIKO YPAUUOTIKO YEVOC.
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paBnolakd Toug Kivntpa, TNV eueAi€ia, TNV automenoidnon, T oTpaATNYIKEG LAbnong,
K.ATT.,

2. va dnuoupyrnoouv peaALloTika mepBAAAOVTA yla TNV TTApaywyr TS YAWooag £T0L WOTE
oL pabntég va efetalovral pe Baon autd mou yvwpilouv Kal UmopolV va KAVOUV o€
KaONUEPLVEG KATAOTACELG,

3. va apEXouv ouveXeig kot adlakoreg MAnpodopieg yla To Twg oL padnteg mpoodevouv e
OKOTIO VO KaTaxwpeltal n mpooddG Toug XPOVOAOYLKA KOl va TOUG TIOPEXETOL
anoteAeopaTIk avatpododotnon n omoia va Toug evOappuUVeEL va mopaTtnPoUV TNV
e€ENLEN ToUC,

4. va dwoouv otoug pabntég tnv eukalpla va yivouv ol iSlol evepyol pETOXOL TNG
Sdadikaoiag tng aloAdynong Kot Twv KpLtnplwv tng,

5. va dwoouv tn duvatdtnta va mapoucldlouv Ta omoteAEopaTa TNG a§loAdynong He
Tieplypadlkoug TPOMouG, T.X. ME TN Hopdn padntikwv mpodil, kat OxL pe t popdn
BaBpoloyiag i AAANG TTOCOTLKAG TtEpLypadnC, Kal

6. va ouvbéoouv tnv afloloynon pe tn SidaokaAio Aappavovtag urt oYy mpoodateg
Bewpleg pabnong kot SidackaAiog oL omoieg va eival oUpdwWVEG KAl HE TOUG
paBnolakolg otoxoug, T.X. va evBappUVOUV TNV EVEPYN CUMUETOXA Kol guBlvn tou
palntn otn dadikaoia pabnone.

1. EvaAAaktikn afloAdynon

H véa tdon oto xwpo NG YAwoolkAG afloAdynong, yvwotn wg «eEVOAAOKTIKN afloAdynon»
(alternative assessment), XpnolUOTOLEITAL O QVTISLOTOAN HE TOUG TAPASOCLOKOUC
TPOTMOUG 0€LOAOYNONC KOl TEXVIKEG EEETACLOKEVIPIKOU TIPOCAVATOALOUOU. H evaAAaKTLKA
alohoynon ocuxva avadepstal kol wg «avbeviikr afloAoynon» (authentic assessment),
«ouvexng agloAoynon» (continuous assessment), «dtumn afoAoynon»  (informal
assessment), «meplypadikn afloAoynon» (descriptive assessment), duvapikn a§loAoynon»
(dynamic assessment)?, «CUMTANPWHATIKY afloAdynon» (complementary assessment)?, KA.

H evallaktiky aflohoynon elval évag tumog Stapopdwtikng aflodoynong (formative
assessment), n omola eivatl cuvexng. Eivat évag tpdmog culoyng SeSopévwy OXETIKA HE TN
XPNon ™G YAwooog amd Ttoug HaBnTég evtog Kol €KTOG TG TA&NG Kal yivetal pe Paon
OUYKEKPLUEVA KpltApla. Aev aviikablotd AdAAeg popdég aloAoynong, aAAd pmopel va
epapudletal mopalnAa pe autéc Bonbwvtag Ttoug pabntéc va mapakoAouBouv
OUOTNUATIKA TNV TPO0S0 ToUC.

% BA. Lantolf J. P. & M. E. Poehner (2008). Dynamic Assessment. In E. Shohamy and N. H. Hornberger (Eds.),
Encyclopedia of Language and Education, 2nd Edition, Volume 7: Language Testing and Assessment, 273-284.
*BA. Shohamy, E. (1998). Alternative Assessment in Language Testing: Applying a Multiplism Approach. In Li, E.
& G. James (Eds.), Testing and Evaluation in Second Language Education, Hong Kong: Language Centre, Hong
Kong University of Science and Technology, 99-114.
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Ztn oxetkn BpAloypadia avadépovtat moikidol oplopol yla tTnv evaAAaktiky a§loAoynon
(BA. Huerta-Macias, 1995, Hamayan, 1995, Kohonen, 1997, Smith, 1999, Bachman, 2000, Fox,
2008). Ta BooWKA TIAEOVEKTAMOTO TNG EVOAANAKTIKNG aflOAOYNONG ETKEVIPWVOVTAL OTa

akoAouBa. H evaAlaktikr afloAoynon:

1.

Ailvel ™ SuvatotnTa OTOUC EKMOLOEUTIKOUC Vo CUAAEYOUV AEMTOUEPN TEPLYPOPLKA
otolxela yla tn yA\woowkn enidoon twv pabntwv Toug Ta onola eivat oAU o xprolua
KOL KOTOTOTIOTIKA amd T OTOolXElo Tou OUAAEyovTOl PE TOPASOCLAKOUG TPOTOUG
aéloAdynong (Clapham, 2000, Alderson & Banerjee, 2001). Ta otolxeio auvtd adopolv oxL
HOVO TN YAwoOLKA emidoon twv padntwv alka kat tn Sadikacia tng padnong (rm.x.
OTPATNYLKEC LAONONG, OTAOCELC AMEVAVTL OTO OXOAELO KoL TN YAWOOQ, TPOMOUC UEAETNG,
K.ATL.), TOUG TtapPAyovieG Tou emnpealouv tn YAWOOLWKN €midoon tou padnti Omwg n
YAWOOLKN, TOALTLOTIKA, MOPPWTLKA KAl OLKOYEVELAKA TOU KOTtAotacn Ta omoia eivatl
WSLaitepa xpriowa oto oxeblaopo kat afLoAdynon mpoypappdatwy ontoudwv. Etol, divetal
n duvatotnTa OTOV EKMOLOEUTIKO va TApEUPBEL Kal va eVIOXUOEL TNV QVATTUEN TwV
de€lotntwv Twv padntwv (BA. Genesee & Hamayan, 1994).

. Noyw twv Wlaltepwyv XopakTNPLOTIKWY TG, N evaAAakTiky afloAdynon meplopileL tov

avtaywviopuo kat Bonba va e€aodpaliletal odtnta otn padnoloakn dtadikacia, edpdoov o
KaBe pabntn¢ oafloloyeital wg dtopo. Auto, eival dlaitepa onUAVIIKO Ot Eva
TIOAUTIOALTIOUIKO KOl  TIOAUYAWOOIKO OXOALKO TieplBAaAAov  Omou, TOAAEC ¢OpEC,
EVOWHOTWVOVTOL HoONTEG pe eBIKEC pabnolakég avaykeg (O’Malley & Valdez Pierce,
1996).

. Aivel ™ duvatdtnTa OTOV EKMALSEVUTIKO VA CUYKEVIPWVEL OTOLXELQ TTOU adopouv oTnV

Po60odo Tou KABE Habntr, MPWTA O OXECN HE TOV EAUTO TOU KAl KATOTILV O OXE0N LE TO
oUvoAo tn¢ taénc (Hamayan, 1995).

Avtamokpivetol otoug Puxomatdaywylkol¢ otoxoug Tou BE€Touv Ta TPOYypAMHATA
ornoudwv blaitepa 6cov adopd OTIG TALEIG TWV WIKPWV MaBNTwv Kal otnpilel toug
HaONTEG PUXOAOYLKA LE TO VO BEATLWVEL TN CUUUETOXN TOUG OTO HABNUa Kol va augavel
TNV autonemnoibnon toug (Gottlieb, 1995, Broadfoot, 2003).

. MpowBel TNV autdvoun (autonomous) kat avtokateuBuvopevn (self-directed) pabnon. Etol

oL poOntég yivovtal embEElol KPLTEC TwV SUVATOTATWY TOUC Kol B€Touv PeaAloTIKOUG
pHoOnolakoUC OTOXOUG UE QTMOTEAECHO VO QVOITTUOOOUV HABNOLOKEG SeELOTNTEG yla OAN
Toug tn Lwn (Brindley, 2001, Luoma & Tarnanen, 2003).

. Anotelel éva cUANOYLKO TPOTIO MPOCEYYLONG ToUu BeapoU TG afloAdynong YEVIKOTEPQ, N

omoila, HEOW Twv MEOOdWV KoL TEXVIKWV TNG, ETLTPETEL OTOUG EKTMALOEUTIKOUG Kall
noOnteg va Bplokovtal os cuvexn oxeon ouvepyaoiag (Barootchi & Keshvarz, 2002).

. Anpoupyel pa otevi oxéon HeTafl TnG SIOAKTIKAC Kal TNG afloAdynaong n omoio mopeEXeL

ouvexn avatpododotnon n omola EMITPEMEL OTOV EKMALOEUTIKO VA EMOTMTEVEL KAl val
Tpomnomnolel tn dLdakTikr Tou mpooéyylon (Genesee & Hamayan, 1994).
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2. M£Bodol ko TeXVIKEG eVOAAAKTIKAG a§LloAdynong

H evaAlaktiki aflohoynon katd toug Short, 1993, Newman & Smolen, 1993, Cohen, 1994,
Hamayan, 1995, Brown, 1998, Genesee & Upshur, 1996, O’'Malley & Valdez Pierce, 1996,
loannou-Georgiou & Pavlou, 2003, neplapBavet petafl aAAwv tIg akoAouBeg pebodoug:

e Atoulkog dpakelog (portfolio)

e Huepoloyla (diaries/ journals/ logs)

e JUVOETIKEG epyacieg (projects)

e Auto-afloAoynon (self-assessment)

e Etepo-aflohoynon (peer-assessment)

e JuoTnuatiki mapatipnon (observations)

e Moawvidia (games)

e Apapatonoinon (dramatisation)

e Adnynon mapapuBlov/ otopiag (story retelling)
e JupPouleutikég ouvavtroels (conferences)
e Avurnapabeon yvwpwv (debates)

Elval onupavtikd va yivel Stakplon avapeoa ot pebodoug tng eVaAAOKTIKAG afloAdynong
KOl TLG TEXVLKEG TIOU Xpnolpomnolouvtal yla tn cuAoyn Twv dedopévwy. OL MAéov cuvnBeLg
TEXVIKEG, OMwG avadépovtal amo toug Herman et al. (1992), Short (1993) kot Hamayan
(1995), eivat ot €€nc:

o [Mepypadikeg kAipakeg (checklists)

e Epwtnuatoloyla (questionnaires)

o KAlpakec dtafabuionc (rating scales)

e ootk mepypadn pabntwv (learner profiles)
e YTIOKELUEVIKEG KaTaypadEc (anecdotal records)
o [loLOTIKEC KAPTEG EAEYXOU (progress cards)

o [Agypata aflohoynong (grids)

Mpokewtal yia epyaleior mou SleukoAUvouv otn Swatiumwon afloAoylkng Kplong ue
neplypadkn popdn, n onoia meplappavel TANBWPA OTOLXELWV OXETIKA HE TO HadnTh Kot
TNV Mpoodo tou. H mepypadikn amekovion tg afloAdynong autol tou eiboug Oivel
gekaBapa otoleia ylwa tnv mpoodo twv padntwv ot yovelg, ekmMAlSeUTIKOUG OGAAWV
YVWOTLKWYV QVTIKELLEVWVY KOl OTEAEXN TNG Ekmaibevong.

3. Napadeiypata péowv evaAAakTkiG aloAdynong

Ta mapadeiypata mou mapouvotalovial eival eVOEIKTIKA TwV HEBOSWV TtNC eVAAAOKTIKAG
afloAoynong.
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3.1 Zuotnpartikn Napatipnon

Jupdwva pe tnv Bailey (2001: 114), n Zuotnuatikr Nopatipnon yeVIKA elval n «okomun
getaon e Sibaokadiag kot padnonc peooa omo cvotnuatikee Siadikaoie¢ ouAdoync
bedouévwy kat avaAuong». H Tuotnuatikn MNapatnpnon wg pEBodog €xel xpnotpomnolndel
otnV apxtkn ekmaibevon Kat TNV ev6oUMNPECLOKA ETHOPPWON TWV EKTMOLSEUTIKWY KABWC
eniong kat otn ouAhoyr 6eSopévwy yla epeuvntikolg okomoug (Allwright & Bailey, 1991,
Genesee & Hamayan, 1994, Malderez, 2003).

H xpnion t¢ Zuotnuatikig Mapatnpnong otn yAwoowkn aloAoynon opiletal wg n
«mapatnpnon kat n guAdoyn mAnpo@oplwv TNC XpHong tn¢ yAwooacg amo Touc UaOnTEG ...
Twv SpaoTnploTATWY UECH OTHV TAéN KAl n XPHon oUTWV TwV MTANPOQOPLWY Yo T Anyn
amo@acewv yla tnv npowdnaon tne uadnonc» (Leung, 2004: 20).

Map’ OAo Tou oL EKMALSEVUTIKOL KAVOUV XPrion TNG mapathpnong UE Tov €va r tov dAlo
Tpomo katd tn Swdpkela tng SdidackaAiag, n Zuotnuatikn Mapatipnon xpeldletal éva
OPYOVWHUEVO clOoTNUO. AUTO MpPETEL va AapBavel umtodn tnv nAkkia kot to enimedo twv
pobntwy, Toug pabnolakolC i AANOUG OTOXOUC (TT.X. CUMMEPLPOPLOTIKOUG), TNV EUMELpia
TOU EKTIALOEVUTIKOU O€ OVAAOYEG TIPOKTLKEG, TA MEOA TOU €XEL otn O61dBeon tou Kal Tnv
KATAAANAOTNTA TWV TEXVLKWV MOPATAPNONG.

AvApECQ OTIG TEXVIKEG TIOU XPNOLLOTIOOUVTOL yla thv €dapuoyn TNG ZUOTNMOTIKAG
Mapatripnong cuykatoAéyovtal oL €E€AG: TEPLYPAPLKEC KAIHOKEG TapatAPNonGg, KALUOKEC
SwoBabuong, mpodiA pabntwy, pWTNUATOAOYLA, AVOLXTOU TUTOU £PWTNOELS, K.ATL (BA.
Genesee & Upshur, 1996, O’'Malley & Valdez Pierce, 1996, Stiggins, 2001, Johnson, 2003).

3.2 HuepoAadylo

To nuepoAoylo €xeL xpnolpomolnBel amd PuxoBepameuTeG, LOTOPLKOUG, AOYOTEXVEC,
KOWVWVIOAOYOUG, OLKOVOUOAOYOUG, K.ATL. HE OKOTMO TNV Kataypadr yeyovotwv Kot
ouuneplpopwyv mou sival Wolaitepa evailodnteg ff SUokoAeg va meplypadouv SladopeTika.

To nuepoAoylo, wc Odaktikn 1 epeuvntiki HEBO0SOG, £xel xpnolpomolnBsl kal otnv
ekmaidevon oe S1APopoug TOUELG TL.X. OTLG DETIKEG EMLOTAEG, OTNV KOWWVLIOAOYLK €pEUVA,
otn BloAoyia, K.ATL.

210 XWPO TNG EEVOYAWOOoNG eKMaldeuong To NUEPOAOYLO €XEL XpNOLLOTIOINOEL WG:

0. EPEVVNTIKO epyaleio kataypadrg HodNoloKwVY 1 SIOAKTIKWY EUTELPLWY | OTACEWV
(Schumann & Schumann, 1977, Allison, 1998, Krishnan & Hoon, 2002, Tsagari, 2009),

B. néoo mpowBnoNG Kal katavonong tng epeuvvntikng Stadikaciag (Burgess, 1981, Borg,
2001),

Y. Héoo mpowBnong tng avatpododotnong tng Sudaktikng Stadikaociag kat TG
eMayyeAHaTIKAG €EEAENG Twv ekmaldeuTIKWY, T.X. 0 Tpolmnpeociakny (Thornbury,
1991, Zeyrek, 2001) kot oe evdolUmnpeoiakn esmpopdpwon (McDonough, 1994,
Woodfield & Lazarus, 1998, Butterfield et al., 1999),

6. péoo aglohoynong mpoypappatwy ortoudwv (Block, 1994, Halbach, 2000),
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€. SL6aKTIkO Kal pabnotako Bonbnua pe padntég dtadpodpwv nAtkiwy (Worthington, 1997,
Myers, 2001, Hansen-Thomas, 2003).

210 XwWpo TN £evoyAwaoong ekmaideuong, To NUEPOAOYLO OPUETAL WC «...N TIEPLYPAPN OF
TIPWTO TPOOWITO LG padnotlakng i SIOAKTIKNG YAWOOIKNG EUTNEIPIOG, TTOU KATOYPAPETOL
UEOQ QIO OUXVEC, EIALKPLVEIC KATAXWPNOELC... Ol OMOIEC OTH OUVEXELA avaAvovtal yla
enavalauBavoueva otolxeia n yla kupla yeyovota» (Bailey, 1990: 215). To nuepoAoyLo
onwg avadepel n Matsumoto (1987: 26) anoBavatilel kat Stepguvad oxL LOVO TN YAWOOLKA
XPNon tou pabnti oAAA Kol TIG HaONOLOKEG EUMELPLEG OL OTOLEG €lval «KKPUUUEVES Kal
amPOooITEC» OTNV €EWTEPLKA TAPATAPNON, OMWE TA KivNTpa TwV HABNTWVY, YVWOTLKEG
Sladikaoieg pabnong, oTPATNYLKEG K.ATL.

Ta mAeovektipata Tou nuepoloyiou wg peEcou aloAoynong meplypadovtal cUpdwva PE
Toug Genesee & Upshur (1996), O’'Malley & Valdez Pierce (1996), Brown (1998) kaut Stiggins
(2001), wg &€Ag.

To nuePOAOYLO W TPOTOC afloAdynongG:

e Aivel ™ Suvatotnta oto pabnth va afloAoyel TIG ypaATTEG KOL OVAYVWOTIKEG TOU
LKOVOTNTEC,

e Emutpémnel otoug Hadnteg va ekppAalouv Toug 0TOXOUG TOUG Kal TIG tpoodoKieg Toug yLa
™ Habnowakn Sladikaoio, Ta aobripata Kol TIC OTACEL( TOUC Ooov adopd oTn
Sibaktikn Stadikaoia kat aAa ekmaldeutika BEpara,

e Alvel Tn duvatotnta oto padntr (Kot eKmalSeuTIKO) val KAVEL TNV AUTO-afLOAOYN O] TOU
eAéyxovtag £ToL TNV poodo tou, va avayvwpilet Ti¢ SUokoAieg Tou (YAWOOIKEC KL pUn),
va Bplokel TL kal TOéoo pabaivel, KA.,

e Alvel TNV sukapila oto Habntr va KAvel afloAdynon Twv oTOXWV TOU MPOYPAUUATOG
omoudwv mou mapakoAouBel kat va afloAoynoeL Tnv eniboor Tou XpnoLLoToLwWvTag Ta
(8L KPLTAPLAL LE QUTA TWV EKTIALOEVUTIKWY,

e Aivel Vv eukalpia oto padnti va kotaypael kot va afloAoyrnoel HaBnoLoKES
EUTELPLEG HEOA KAl EEw Ao TNV TAEN,

e Aivel tn Sduvatotnta o€ ekmMoLOEUTIKOUCG KoL MoOntég va polpalovial Kol va
avtaAAdoouv amoeL;, OTAOELG, eUMELpieg Kal TTANpodopieg yla T HAdnon kot T
Sibaokahia,

e Audvel Tnv eniyvwon Twv ekmotdeutikwy yla dtadopa BEpata tng SLEAKTIKAG KAl TNG
HABONOoNC KAl TOUG ETILTPETIEL VA TIOPOUV TILO CWOTEC KAl LaBNCLOKEVIPIKEG AMOPACELG
yla tn SidaokaAio Tng yYAwooag.

Yniapyxouv Stadopol tumot nuepoAoyiwv. OL kupldtepOL elval ot €€NG:

o Ta npoowrtika nuepoAoyia (personal writing journals and diaries) eivatl ta Atyotepo
Sdopnuéva nUeEPOAOyLA OTIOU OL HaBNTEG KAAOUVTAL VA TIELPAUATIOTOUV UE Slddopoug
TUToUG Ypadng, T.X. EKBECELG, ypappata, moinon, Stiynon, K.AT.

o Ta avadpaotika nuepoAdyta (response journals or reading logs) ta omola
XPNOLLOTIOOUVTOL Yia TNV A§LOAOYNOoN TWV OVAYVWOTIKWY KAVOTATWY Twv padntwy,
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TLX. Ol poOntég kadouvtal va dtafdcouv pia otopia, Eva BLBALo 1 dAAa AoyoTtexvika
avayvwopoto Kat va Slatumwoouv pe SlkA Toug Adyla Tn onupacio autwv Tou
SwaBacay, TIC avTIOPACELC TOUG, TO XAPAKTNPA TWV NPWWV, K.ATL. Z€ TILO UKPEC NALKLEG,
ol ekmaldeutikol OSopoOUV TIC OMOVINOEL TWV HaBNTwv pEoa amo  el8KA
KOTOLOKEUOQOUEVO EPWTNUOTOAOYLO, KALLOKEC, K.ATL.

o Ta nuepoAodyia StaAoyou (dialogue journals) pe ta omoia emituyyavetal SLaAoyog
OVAUECO OTOV EKTOLSEUTIKO Kol To padntn ywa dtadopa B£pata mou adopouv otn
Sudaktikn kat pabnolakn dStadikacia.

o Ta uadnowaka nuepoloyia (learning logs) pe ta omola ot padnteg afloAoyouv tnv
EKTANPWON TWV HOONOLAKWY TOUG OTOXWV, TL.X. OTOXOUG TTou Bewpouv XPAOLUOUG N
SUoKoAOUG, HaBONOLAKEG EUTIELPLEG KAl OTPATNYLKEG, K.ATL. O YEVIKOTEPOG OKOTIOG QLUTOU
Tou £idoug elval va pabet otoug pabntég mwe va auto-afloAoyolvTtal 0To Hadnua tng
£€vnc yAwooag.

H Tsagari (2004) oulntd 61e€odikad Tl NUEPOAOYLO WC TPOTIOUE aloAOyNoNG Kal MapaBETeL
napadeiypata Kol cUUBOUAEG yla To TwG UmopoUuV va uAomolnBouv péoa oto meplBaAlov
¢ EevoyAwoong Taénc.

3.3 Atopkog dakeAlog tov Mabnti

O Atoukdg DAakeAog XpnolLomoONKE apPXKA Omd  EMAYYEAUATIEG OPXLTEKTOVEG,
dwtoypadouc, {wypadoug, KA. Kal apyotepa otn SIOAKTIKI) AVTLIKEMEVWY OTWE N XNUEla
(Shay, 1997) kau tig BeTikég emiotripeg yevikotepa (Williams, 2000).

Itnv &evoyAwoon ekmaideuvon o AToulkog DAkeAOG xpnolpomolBnke wg €vag TPOTog
kataypadng Tng emayyeApatikng avantuéng tTwv SteuBuvtikwy otedexwv (Tillema, 1998) kat
Twv ekmadevtikwy (Klenowski, 2000, Banfi, 2003). Eival pio mpoKTIKA £VAAAOKTIKAG
afloAdynong Kota TNV omoia o padnTAg Kal 0 eKMALSEUTIKOG UIMOPOUV VA 0OPYOVWVOUV Kal
va Saxetpifovtal tn Stdaktiki kat tn pabnolaky dadikacia and kowou. Ou Barootchi &
Keshvarz (2002: 280-281) nepiypadouv tov Atoulkd @Ddakeho tou Mabnti wg tnv:
«...OUOTNUATLKA KAt oKOmun ocuAdoyn epyactwy tou padntr n oroia Sivel otolyeia, T000 0TO
uadnty ooo kait o dAAOUC, OXETIKA HE TIC MPOOTMATEIEC TOU, TNV MPO0SO TOU Kal TIC
ETUTUXIEC TOUY.

O Atopikog Oakelog propel va xpnotpomotnBel e motkideg NALKLAKEG opAdeg Kal emimeda
yvwong (Baack, 1997, Shaaban, 2000) kot 6iddopoug ekmalbeUTIKOUG OTOXOUG, TULX.
alohoynon yevikwv yAwoowkwv deflotitwyv (O’Malley & Valdez Pierce, 1996, Genesee &
Usphur, 1996, Brown, 1998) aAAd Kal el8IKwV YAwoolkwv avaykwv (Douglas, 2000).

O Atouikog Dakelog tou Mabntr xapaktnpiletatl and SUo BAoIKEG AELTOUPYIEG:

o Tnv natdaywyikn Asttoupyia (pedagogic function) katd tnv omoia o padnIAg
xpnotuomnotel to GAKeAO TOU yLla va CUANEEEL KOl VO KATTAXWPNOEL T UALKA TOU KalL Vol
avaAoyloTel €AV oL YAWOOLKEG eUTELpieg OV Kataypadel Tov Bonbouve va HdBeL kal
TIWG, O€ YVWOTLKO (cognitive) kal peTayvwoTtikd (metacognitive) enimedo.
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e Tnv amoypapikn Asttoupyia (reporting function) katd tnv omoia 0 paBnTg cUANEYEL
Ta UAKA tou Qakélou kal ta dnuootlomolel oe ekmadeutikoug, SleuBuUVTEG, Yovelg,
EKTIALOEVTIKA LOpUMOTA, EKTTOLOEUTIKA OTEAEXN, K.ATL. E OKOTIO VO TEKUNPLWOEL TLG
YAWOOLKEG TOU LKAVOTNTEG Yl Slddopoug Adyoug, Omwg yla tnv anddoon Baduwy, ya
TNV aitnon og avwTtepa eKMALSEUTIKA 6L HATA, VIO TNV EEVPEDT EPYOOLOC, K.ATL.

Ynapxouv Sladopeg popdég Atoukwv DakéAwv mou Paocilovtal otoug Habnolakoug
OTOXOUG KOl Ta TIPOYPApHaTa omoudwv Tou akoAouBouvtal. Ev cuvtouia avadepetal o
Qdkedog ue exktetauévo evpog eotiaonc (portfolio with a broad focus) 6mou o ekmaldeuTIkOG
pmopel va Béoel wg otoxo afloAdynong éva gupl PpAopUa YAWOOLWKWY Kal Hobnolokwy
de€lotntwy Kal yvwoewv. AvtiBeta oto Qdkedo e meploptouévo eupog eotiaonc (portfolio
with a specific focus), o ekmaldeutikog Teplopiletal otnv aflOAOYNON OUYKEKPLUEVWV
Se€LoTATWV KoL YVWOEWV.

OL ®akelol Mabntn unopetl eniong va eivatl atoutkoi (individual), cuvepyatikoi (cooperative)
N ouadikoi (group or class) kaBwg eniong kot nAektpovikoi (electronic or computer-based)
(Lankes, 1995).

O Atoutkog @dakehog Tou Mabntn mpénel va Slatunwvel ekabapa ta €EAG: o) TO OKOTO TNG
afloAoynong, B) Tic odnylec yla tTnVv emhoyr) Tou TIEPLEXOUEVOU (entries) Kal To KpLTRpLa tng
agloAoynong tou @akélou (O'Malley & Valdez Pierce, 1996). To mepLeXOEVO TOU ATOULIKOU
Qakélou Tou Mabntn pnopet va nepthapPfavet deiypata and tn SouAeld Tou pabntn, onwc:
Staywviopata, ypamteg Sokilooleg, QOKAOELG, YPATTEG N NXNTIKEG e€pyacieq r oxedia
gpyaoiog, nxoypodpnUEVES 1} BLVTEOOKOTNUEVEG SpaOTNPLOTNTEG, YAWOOLKA TILOTOTIOLNTIKA N
BeBawwoelg, aA\a kot payvntodwvnueva Selypata mpodoplkng mapoywync Kabwe kot
omolodNmote AANO oTolXElO amodelkvVUEL KATIOLOU €i60UG YAWOOLKA EUMELPLA TTIOU EXEL ATTO
KolvoU cupdwvnOel amod Toug LadnTeg Kal Toug EKMALOEUTIKOUG.

Anapaitnta otolxeia tou Qakélou eival n auto-afloAdynon kal €tepo-afloAdynaon mou
Slvouv tn duvatotnta oto padntr va anootaclonolnbel anod tn yAwooikr dtadikaoia, va
TOPATNPAOEL KAl va PBEATIWOEL TG TEXVIKEC KOl TIPOOEYYIOELC TIOU XPNOLUOTIOLEL KOTA TN
Slapkela ¢ padnong (Blanche & Merino, 1989, Oscarson, 1989, 1997, Sengupta, 1998,
Sivan, 2000, Todd, 2002, Meletiadou, 2012). O8nyieg yla T0 MWG UMOPEL O EKTTALSEVTIKOG val
opyavwoel tov Atoptkd Pdkelo tou Mabnt oto pabnua twv {Evwv yAwoowv kabwg
eMmiong kat ywa Selypota teXVIKwy oulntouvtal Kal mapouctalovtal Sle€odlka amo tnv
Tsagari (2004).

O Atoutkog @dakehog Tou Mabntr, Bewpeital pla mpoogyylon otnv afloAdynon tou pabntn,
n omoia, cuUPwva pe toug Hamp-Lyons (1996), Hamp-Lyons & Condon (2000), Bailey (1998)
koL Smith (2002):

® LELWWVEL TNV TIlEOn TOU XPOVOU ToU Xapoktnpilel toug mapadocolakoU TPOTOUG
afloAoynong Kol ETMITPEMEL OTOUG MAONTEG va TOPOUCLAIOUV T OUVOALKH TOUG
enidoon otn yAwooa,
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e £xeL eykupotnta oPng N empavelag (face validity) yiati n aloAoynon mou Aappavet
Xwpa €XEL TTOAU OTEVN OXEON UE TO TL EXEL S1daxBEel,

e £xelL Betikn avadpaotikn enibpaon ylati cuvééetal apeoa pe to (6lo To poypaAppO
onoudwy,

e QUEAVEL TN CUMUETOXN, TNV EMIYVWON TOUG KOL TNV KIVNTPOTIOLNON TwV Habntwy, Katd
TN SldpKeLa TOU LoOAUATOG,

® ETUTPEMEL TNV EUMAOKNA Tou padnth otn dtadikacia tng afloAdynong,

e eTITPEMEL TN SLaypoVvikr mapakoAouBnaon tng mpoddou tou,

e avtiBeta pe TIg ypamnteg dokpaoieg dev mpokaAel dyxog,

® OUUTANPWVEL TIC OELOAOYLKEG KPLOELG TOU EKMALSEUTIKOU yla Tov KABe padbntn
Eexwplota,

o £xel SlayvwoTikd xapaktripa, 5otL Bonbad va mpoPAémovtal adlvata onueia Kot va
npoypappoatilovrot n SibaokaAia Kal n padnon.

(Ma tnv epappoyn tou Gakedouv Mabntwv oto pabnua tng £€vng yAwooag otnv EAAaSa, BA.
Tsagari, 2000, 2001, Manolopoulou-Sergi, 2001, Tsagari & Papageorgiou, 2012).

3.4 Evpwnaikdg Dakelog NMwaoowv (European Language Portfolio)

O Eupwnaikog Oakelog NMwoowv cuyKATAAEYETAL OTLG SpAOTNPLOTNTEG TOU ZUMBOUALOU TNG
Eupwrng®. Eivat pia péfodoc kataypadic Kal avacKOmnone Habnolakwy Kot TTOATIOMKWOVY
EUMELPLWV KOTA TN SLAPKELX TNG EKUABNONG MaC YAWOOoOC N HETA TNV OAOKANpwaon tng
YAwookng kataptiong (Westhoff, 1999, Lenz & Schneider, 2002).

O Evpwrnaikog Oakeho¢ M woowV AMOCKOTEL 0TO va:

e OSLEUKOAUVEL TNV KLWNTIKOTNTA Twv Eupwmnaiwv moAltwv HE To va Tapouctalel to
YAWOOLKA TpooovTa Toug pe cadnvela Kol Pe tn duvatotnta clykplong amod tn uia
XWPa oTNV AAAN,

e evBappuveL TNV ekpadnon Eupwmnaikwv yYAwoowvy,

o Swoel €udaon otnv afla NG TOAUTIOALTIOMIKOTNTOG Kal ToAuyAwooiag kat va
oUUBAAEL otnv apotBaia katavonon Twv Eupwnaiwv moAltwy,

e TIPOoWBONROCEL TNV UTOVOUN LABNON KAl TNV LKavOTNTA TNG auTto-agloAdynone.

O Eupwrnaikog Oakelog Nwoowv amoteAeital ano tpla Hepn:

1. o AwBatnplo y\woowv (The Language Passport),
2. ) Nwoooypadia (Language Biography), kat
3. to Ntool€ (Dossier)

O Eupwnaikog Oakelog Nwoowv €xel oxedlaotel yla dtadopoug Toueis TnG ekmaidevong,
TLX. yla tnv NpwtoBabuia kat AsutepoBabuia Eknaibeuon kat yia tnv Eknaibevon EvnAikwy
(BA. Christ, 1998, Little, 2002) kal MPOoBAEMEL OTNV QUTOVOULO TOU XpHoTn. AVAUESA OTLC
TEXVIKEG TOU OUYKOTOAEYOVTOL TTEPLYPOAPLKEG KALMOKEG TTapaTAPNONG OXESLAOUEVEC yla £EL

* BA. http://www.coe.int/t/dg4/portfolio/default.asp?l=e&m=/main_pages/welcome.html
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Sadopetika enineda onwg avtd neplypddovtal oto Eviaio Eupwrnaiko MAaiclo Avadopdg
Mwoocwv (Common European Framework of Reference — Council of Europe, 2001).

Onwg pe kabe afloloykn dadikaoia, toco o Atoutkoc Makehog Tou Mabntr) 6co Kal o
Eupwnaikdg Ddakelo¢ MMwoowv, OmMAlTOUV TIPOCEKTIKI) TPOETOLHAcia Kal oxedlaouo
TIPOKELHEVOU N edappoyr] Toug otnv Tafn va evapuovileTal HUE TOUG OTOXOUC TNG
aloAoynong (BA. Tsagari, 2004).

4. Jupnepaopata

Map’ 6Ao mou n evalloktiky afloAdynon mpoodépel veoug opilovieg otn YAWOOLKN
agloAoynon, Suadopol mpoPAnuatiopotl culntouvial o LOEOAOYLKO, TEXVIKO KOl TIPAKTLKO
eninedo. lNa mapadeypa o Kohonen (1997: 18) avadepel Ot n evaAlaktikn afloAoynon
npoodépel mAovaota dedopéva yia Th pabnon ala wg tpomog aloAdynaonc sivat xpovoPBopog
Kata tn dlapkela ™¢ edpappoyns Kal avatpododotnong tng, olaitepa os TAELG Pe peyAlo
apBuo pabntwv (BA. Clapham, 2000, Alderson & Banjeree, 2001, Brindley, 2001).

Eva dAAo B€pa OXeTIlETAL PE TIG YVWOELG, TNV LKOVOTNTA KAL TNV EMOPKA KOTAPTLON TOU
ekmaldeuTIKoL va ehapuoOceL owoTa TIC LeBOSouC tnNg evaAlaKkTkn ¢ afloAoynong (BA. Breen
et al., 1997, Cizek, 2000, Clark & Gipps, 2000). O Kohonen (1997) emionuaivel 0Tl oL pobnteg
xpetalovtol apKeTr MPoowTtkn emiPAsPn kat Eekabapeg 0bnyieg ylatl umapyeL mepintwon
OpLOpEVOL HaBNTEG va avTldpdoouv apvnTIKA O AUTOU TOU €L60UG TIG VEEG TIPOKTLKEG
agloAoynong, Wblaitepa otav ivat cuvnOLlopévol og TapadooLakéG 0LOAOYLKEG TEXVLKEG.

Ot Brown & Hudson (1998a, 1998b) mpooBEtouv OTL oL eVAAAAKTIKEG HopdEG afloAdynaong
TPETEL VA LKAVOTIOLOUV Tal (Sla KpLTrplal PE auTtd TnG Tapadoolakng afloAoynong, Omwe
elvat n aflomotia, n €ykupOTNTA, N TPAKTLKOTNTA KAl N OVTIKELUEVIKOTNTA KOl TIPETEL va
agloAoyouvtal Katd moco gival KATAANAEG yla TO OKOTO TNG a§LoAdGYNoNG MOU EMLTEAELTAL.
Eniong tovilouv mwg mpémel va €xouv Betiki avadpaotikn emidpoaocn otn nabnon kat
Sudaktikn kot n avatpodpodotnon mou mPoodEPOUV va CUVASEL UE TA QMOTEAECUATA TIOU
ouykevipwOnkav (BA. emiong Hamp-Lyons, 1997, Hamp-Lyons & Condon, 1993, Van Daalen,
1999).

OL UTTOOTNPLKTEG TNG EVAANAKTIKAG A§LOAOYNONG QVTLTIOEVTAL E TO TTOPATIAVW ETIXELPALATA.
MNna mapadeypa, n Huerta-Macias (1995: 10) umootnpilel mwg n evaAAakTiky afloAdynon
elval €évag €ykupog Kat a§Lomotog tpomog afloAoynong Aoyw:

1. TNG OTEVNC TNC OXEONC UE TN pabnon kat tn Sibaokalia,

2. ™N¢ xprnong moAAamAwyY TPOmwv afloAdynonc,

3. ¢ ekmaibeuong Twv pHoBNTWV Kal EKMALGEVUTIKWY OTN OwoTh XPnon ofloAoykwyv
KpLtnplwy,

4. ¢ amoduyng TG oUYKPLONG TOU €VOG HaBnTA He Tov AANov | HE AAAEG popdES
YAWGOGLKAG ] TIOALTLOTLKAG TpoKataAnyng.

10
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H Hamayan (1995) emniong mpooBetel 6tL n evalhaktik a§loAoynon mpoodEpel mAnBwpa
otolxelwv Kat mAnpodoplwy TouU UmopolV va XPNoLomolnbouv pe OKOTO TNV KAAUTEPN
EPUNVELN TWV ATTOTEAECUATWY TWV SLaPOpwWV MoPaASoCLaKWY SOKILACLWVY.

O Lynch (2001) tovilet OtL n evoAAokTik afloAoynon mpoodEpPel VEOUG TPOTOUC
afloAoynonc Kal eMopévwe Sev elval owoTd va UTTOKELTOL ota dlo mAaiolo Bswpnong pe
QUTO TNG EKTIALOEVUTIKNAG HETPNONG. AANAOL UTTOOTNPLKTES (BA. Moss, 1992, Gipps, 1994, Van
Daalen, 1999) tovilouv eniong otL n epapuoyn Twv PUXOUETPLKWY KPLTNPiwv oto TAaiolo
NG EVAANOKTIKAG a§loAOYNoNG UMOPEL va €xeL apvnTikd amoteAéopata. MNpoteivouv b€ tnv
OVEUPEDH VEWV KOVOVWV KOL KPLTNPLWV YLa TNV AMOTEAECUATIKOTNTA TNG. Mo mapadelyua, ot
Linn et al. (1991) mpoteivouv ta €£€AG KpLTrpLa:

e TIC QVOUEVOUEVEG KOL N OVOLEVOUEVEC OUVETTELEC TIOU UMOPEL VO £XEL N EVOANAKTIKI
afloAoynon otn pabnon kat dwdaktikn Stadikaoia,

e Tnv apepoAnyia Twv aflohoylkwv pebodwv Babuoloynong,

e Tnv euplTNTA TNG YEVIKELUONG TWV ATIOTEAECUATWY,

e Tn yvwoTikn MOAUTTAOKOTNTA TWV TANpodopLWY,

e Tnv mMoLOTNTA TOU TMEPLEXOUEVOU TNE afloAdynaong,

e Tnv KataAANAOTNTA TWV TEXVIKWV TG afloAdynong,

e To BaBuo Katavonong Twv OMOTEAECGUATWY ATto TOUG HaBnTEg,

e To kOOTOC TNG amoSoTkoTNTAg TNE afloAoyLlknG Hebodou.

O Leung (2004) emiong umootnpilel 6tL n evaAlaktik afloAoynon Sev evappoviletal pe
TOUG €EETOOLOKEVTPLKOUG TPOTOUG afloAdynong Kol OTL TPEMEL va YIVEL TEPALTEPW
BewpnTtik oulATnon KalL EPEUVA ME OKOTO VO EMAVAPOOSLOPLOTEL N OXEon NG ME TNV
napadooiokr afloAoynon.

5. EmiAoyog

H eval\aktikn afloAoynon eivol pia StadopeTikr) MPOCEYYLON OTO XWPOo TNC afloAdynong,
€VOG VEOC TPOTIOC Katavonong tng dlag g pabnong Kot tng oxéong HETaty padnth kol
ekmatdeuTikoU. lowg N 1o oNUAVTIKA TG cUKBOAN TG elvat OTL MPoodEpeL 0To LabnTh Kot
EKTIOLOEVUTIKO LA TILO QVOLXTH) TIPOOTTTIKN TG afloAdynong MECO amd Tn OXEOoN TNG ME TIG
EUTIELPLEG, TPOOTIAOELEG, OTOXOUG, TPOCOOKIEG KL ALECH CUMMETOXH TOUG O OA Ta eTtimeda
NG padnotakng kat afloAoyikng Stadkaaotag.

H evalaktiky afloAoynon mpénel vo epapuodletol o cuvOUAOUO UE TIG TIUPASOCLOKEG
pneBOdoug agloAdynong ylati povo €10l UMOPOUUE Vo €XOUME pa EekABapn ekdva TG
YAwoowng avamtuéng kot €§EAENG tou pabnti n omoia Ba BonBroel oto oxedlaouo
QPTIOTEPWV TIPOYPAMMATWY oTtoudwv Kot Stdaktikwv peBodwv mou Ba odnyrnoouv pe T
oclpd TOoug ot uYPnAng mowotntag HAabnon. Emopévwg eival onuovtikdo ol pgbodot
eVOANOKTLKNC a€loAoynong va emAéyovtal Kal ebpappolovtal e TTPOoOoXH OTNV KaOnuepwn
TIPOKTLKN, LECQ KL EEW amtd TNV TAEN.
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